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ABSTRACT 
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y&ondon, Ontario, Board of Education in order to assess the attitudes 
f&jt the London community toward the public school system french 
program. Thirteen groups were identified whose attitudes and opinions 
concerning French programming sere to be sampled. Each group received 
one of the five forms cf the questionnaires developed tc assess 
feelings concerning a variety of issues related to French studies. A 
total of more than 4,500 questionnaires were distributed, with return 
rates for the various groups ranging from 40 to 96 percent. This 
report summarizes the more than 250, 0C0 responses resulting from the 
questionnaries, both through a series of statistical tables and 
through anecdotal evidence. The following are among the trends 
revealed in the data: (1) in general, attitudes toward learning 
French are positive; (2) more emphasis is currently placed on reading 
and writing skills than on listening and speaking, and most parents, 
and students would like to ^ee this change; and (3) there is a 
feeling among parents, students, and teachers that students need 
greater exposure to native- speaker French. (Author/AH) 
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Introduction 



The research represented in the present report was initiated by a 
direct request from the Curriculum Sub-Committee of the Board of Education 
for the City of London to the Language Research Group. That request, in 
full, read: 

"That the desires of the Community in the City of London 
with respect to the French Programs be assessed and the 
Language Research Group at U.W.O. headed by Dr. R. C. 
Gardner carry out the study at no cost to the Board." 
(see Appendix A) 



obvious from the preceeding quotation that the request was b 
ling in its scope and somewhat vague in terms of its frame of 



both 



It is 

wide-reaching in Its scope , 
reference. Perhaps the only completely unambiguous aspect ct "J\e request 
was that the project should be done on a cost-free basis fo- the Boaru. 

After reviewing our prior commitments, staffing, facilities, and 
research budget we decided to accept this commission from the Board for 
several reasons. In the first place, we felt that the cost of such a 
survey could be rationalized quite readily within the terms of our current 
grant contract from the Secretary of State. Secondly, we are strong 
believers in the proposition that any_ change in educational programmes or 
practices should be made on the basis of the best available factual know- 
ledge rather than relying on politically expedient or emotionally attractive 
reasons which themselves are often reflections, at best, of contemporary 
myths concerning education 1 or, at worst, suggest aseriouslyquesti enable 
(or at least unfathomable) underlying motivation. Finally, we hoped that 
the results of this survey would represent both a promising beginning at 
understanding the needs and desires of the community of London with 
resDect to French languace instruction, and, in a broader scientific 
context might also help us understand the influence of certain values and 



J For a discussion of some of the myths surrounding second language 
learning the interested reader may refer to: "Optimal Age: Myth or 
Reality?", Stern, H.H., Canad ian Modern Languag e Review/La revue 
-anadian d es langues vivante s, Vol. 32, No. 3, Feb 1976, pp. 283-294, 
''The Best Age for Foreign Language Training: Issues, Opinions, and 
Facts", Smythe, P. C, Stennett, R. G., and Gardner, R. C, Canadian 
Modern Lan guage Review/La revue Canadian des la ngues vivantes, vol. u t 
NbTTTTJct. 1975, pp. IU-Z3. 
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forces operating within a particular socio-cultural milieu on the potential 
outcomes of second language programmes. Only the former of these last two 
aims will be the subject of the present report while the latter aim will 
be dealt with in a subsequent series of more technical papers. 

Our initial task was to decide exactly who comprised the eventual 
audience for our report. It was obvious that the Curriculum Sub-Committee 
who had requested the study formed at least one potential consumer of our 
final product, however, it also occured to us that any policy formulated 
by this group would have to be implemented by the Administration of the 
Board and that ultimately the Moderns Consultant would have to be 
intimately involved.. In fact, all three sources were consulted during 
the long and complex process of designing the several forms of the 
questionnaire that were employed and in the formulation of the overall 
research plan itself. In addition we benefited from detailed constructive 
criticism from the Board's Research and Evaluation Committee. (See 
Appendix A which contains the relevant correspondence and documentation;. 

At this point it may not be inappropriate to single out two individ- 
uals whose interest and industry were particularly helpful. Both Mr. Gil 
Jutras, Moderns Consultant, and Dr. R. G. Stennett, Chief of Educational 
Research Services, read several preliminary draft forms of the question- 
naires making a number of insightful and invaluable comments. To the 
best of our ability we attempted to incorporate as many of their suggestions 
as possible. To the extent that there remain some obvious flaws or over- 
sights in the survey we assume full responsibility. 

At an early stage in our planning with these several groups we were 
faced with the manifest impossibility of assessing the opinions of every 
member of "the Community in the City of London". We, therefore, attempted 
to identify relevant groups within the community and then to sample 
opinion from representative members of these groups Moreover, as we 
began the process of identifying groups we also realized that a single 
questionnaire would not be equally appropriate to al 1 groups . This 
realization eventuated in our designing five different forms of the 
questionnaire each of which, however, did share some common items. 

In the interests of comparability of the results from the various 
forms of the questionnaires it was necessary to compromise somewhat in 
our choice of language and the specific wording we used. Rather than 
develop detailed, technically explicit (and, therefore, scientifically 
respectable) wordings for the various concepts we were inquiring about, 
we opted for a less formal and, hence more colloquial form of English. 
Apparently most respondents accepted this necessity and answered the 
sometimes lengthy forms with good faith and in a serious fashion. 

As was inevitable in a study of this magnitude there wer~ some 
adverse reactions on the part of a small minority of responde This 
type of survey typically brings a number of "barrack-room lawyers out 
of the closet and they were joined by an equally small number of self- 
appointed attitude testing "experts". Respondents in these groups 
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objected to such diverse issues as: the use of "math" as an abbreviation 
for "mathematics"; the lack of a :ientifically rigorous, operationa ized 
definition of what it means to speak, read, write and understand spoken 
French "well"; the fact that the questionnaire solicited respondents ( 
attitudes and opinions which one individual labelled as highly subjective. 
To this last individual we would have to award an A+ for his deep insight. 
After all, what are attitudes and opinions if not subjective feelings? 

The one other mildly disconcerting trend revealed in a few question- 
naires was an apparent lack of trust vis-a-vis the survey itself, the 
Administration, and the elected Trustees. Thus, certain individuals 
seemed to entertain paranoid feelings that the survey was somehow designed 
"to get them" as individuals or to weaken the position of the group they 
belonged to. For example, a few parents carefully removed the identifi- 
cation number from their questionnaires so that it was impossible to match 
and compare the feelings of these parents with those of their children 
in spite of a guarantee of the confidentiality of all individual responses. 
As another example of this type of mentality we might cite the French 
teacher who wrote a lengthy, rather vitriolic comment suggesting that the 
survey was politically motivated by self-serving "petty little bureaucrats 
who merely wanted to defend the "wretched status quo". This courageous 
individual then signed his comment using as a nom-de-plume the name of a 
well known Quebec activist. Incidentally, he also managed to misspell 
this pseudonym. 

Negative reactions such as those outlined above were very much in 
the minority. In the main, most people understood the reason for the 
survey and seemed to appreciate the fact that their views were being 
solicited. 

Before beginning the main body of this report, we feel that one other 
issue must be raised so that the interpretation of the results may be 
viewed in its total context. Attitude and opinion surveys are notoriously 
sensitive to external forces ever which the investigators often have 
little or no control. At least five such events occured either just prior 
to, or during the course of the survey. 

(i) The 3rd Annual Report of Dr. Keith Spicer, the 
Commissioner of Official Languages, was relased 
in early April with its attendent publicity both 
in the local media and in at least one national 
Canadian newsmagazine ( Maclean's , 19 April, 1976, 
pp. 23-24). 

(ii) The same issue of Maclean's carried a lengthy, 
posthumously published interview with Dr. Wilder 
Penfield. A good deal of this interview dealt 
with Dr. Penfield's ex-cathedra opinions about 
second-language learning. A number of respondents 
referred explicitly to this interview, apparently 
labouring under the misapprehension that Dr. 
Penfield was an expert in second language teaching 
and learning rather than being the significant 
pioneer in neurosurgery that he was. 

9 



(iii) A senior Administrative Officer of the Board of 
Education for the City of London saw fit to make 
a series of highly dramatic public pronouncements 
concerning aspects of the Board's grade 7 and 8 
French programme. This event was given prominence 
in the local media and it would indeed be surprising 
if it did not influence the responses of those 
teachers, students and parents involved in the 
programme. (See Appendix B) 

(iv) The London Free Press printed an editorial on the 
same subject covered in the preceeding point. 
(See Appendix B) 

(v) The question of bilingual air traffic' control 
became such a highly visable public issue that 
Merle Tingly, the Editorial Cartoonist of the 
London Free Press , in a clever cartoon on 5 May, 
1976 combined it with the theme of French class- 
room instruction, (see Appendix B) 



Unfortunately it is impossible to evaluate the impact of the fore- 
going events on the results of this survey, They have been listed here 
sc that readers of this report may take them into account in thei" inter- 
pretation of the results that we present. 

Finally, we wish to express our sincere thanks to all of those 
individuals who assisted in the execution of this study. To all who 
graciously completed the questionnaires, to the many individuals and 
committees who offered advice during the design and implementation of 
the survey, to the teachers who administered and distributed question- 
naires, and to Jean Peel, V^.nie Pamsay and Louis Gliksman of the 
Language Research Group, Merci, mi He fois! 

In concluding this section we offer the two following quotations 
which closely mirror our sentiments: 

(a) From a general elementary teacher (grades 5 and 6) 
we are asked, "Is this questionnaire going to have 
its results put to a useful end or will it meet the 
usual fate of previous questionnaires?" The emphasis 
in this quotation was placed by the teacher. 

(b) From a secondary school French teacher (grades 9, 
11, and 12) M I hope that this information is put 
to good use and not simply filed." 
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Sampler, Method and Overview of Analysis 



The general strategy followed in the development of the five versions 

of the questionnaire has been briefly outlined in the preceeding section. 

Furtner documentation, in roughly chronological order is also included in 
Appendix A. 

Groups Sampled 

Questionnaires were distributed in mid-April, 1976 to the following 
samples: 

1. All elected Trustees (N=14) 

2. All Central Office Administration down to and including 
the rank of Area Superintendent (N=19) 

3. All Principals and Vice-principals in each elementary 
and secondary school (N=182) 

4. All Guidance Counsellors (N=68) 

5. All French Teachers - elementary (N=34) 

- secondary (N=47) 

6. Samples of teachers of subject areas other than French, 
selected on a random basis from the yearbook. 

- elementary (N=63) 

- secondary ( N=l 74) 

7. Thirteen classes of students studying French in each of 
Grades 7, 8, 9, 11 and 13. 1 

- elementary (N=724) 

- secondary (N=873) 

8. One parent per household for each of the students in the 
above (#7) sample. 

9. An approximately equal number of parents of secondary 
school students whose children were ncrt enrolled in 
French courses and the parents of thirteen grade 6 
classes whose children were not yet taking French. 

y 

Groups 1-4 received Form A of the questionnaire while Group 5 
received From B, Group 6 - Form C, Group 7 - Form D, and Groups 8 and 9, 
Form E. Copies of all questionnaires are included as Appendix C. 



Thus each Secondary school that offers French within the London system 
was surveyed as well as one Elementary feeder school for each Secondary 
school . 
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Data Collection 



All questionnaires were taken to the Board warehouse and distributed 
by the Board's courier service. Questionnaires were personally addressed 
to each recipient in Groups 1-6. Questionnaires for :*udents and their 
parents were packaged in bulk lots along with instructions for administra- 
tion and addressed to the Principals of the participating schools or the 
person designated by the Principal as being responsible for their distri- 
bution in a particular school. In the case of the questionnaires for 
students studying French and their parents, pre-coded matched sets were 
prepared so that these sets of respunses might be compared. Apart from 
this no individually identifiable marking was made by us on any question- 
naire to further insure the anonymity of respondents although in some 
cases we did require respondents to check off which group (i.e., 
Elementary vs. Secondary) they belonged to. 

Each questionnaire was accompanied by a letter of explanation from 
the Director of Education (see Appendix C) and a gummed envelope so that 
questionnaires could be sealed after completion thus assuring greater 
confidentiality of responses. 

Students completed their questionnaires during their regular French 
periods and were asked to take home the matching questionnaire to their 
parents. Questionnaires fo Non-French Parents (Group #9) were also 
sent home via students, both groups of parents were requested to send 
e completed questionnaires back to school with their children. 

Completed questionnaires from both individuals and schools were sent 
to the Educational Research Services office of the Board from where they 
were collected daily, ard later as returns began to slow down on a weekly 
basis, by a member of tht Lenanage Research Group. 

Although respondents were . equested to return the completed question- 
naires within one or two weeks (i.e., by tne beginning of May) the rate 
of returns was somewhat erratic and data collection was not complete in 
some instances until after tne end of June. Moreover, because returns 
from individual schools did not always reach us in one bulk lot as they 
had beer, distributed it was not possible in the majority of cases to 
identify the Non-French Parents in terms of whether their children were 
Elementarv or Secondary level students. Becaus? of this, in the subservient 
analyses of the questionnaires no differentiation of Non-French Parent 
responses into elementary and secondary was possible and the group is 
treated as an intact entity. This was an unforseen and regretable turn 
of events since those parents whose children have not yet had the 
opportunity to enroll in French are clearly a different case than are 
the parents of students who have opted out of French studies. 
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Another note of caution with respect to the interpretation of the 
survey results is necessary with respect to the replies of the Trustees 
and Administration. As is evident in the following table (Table A) the 
return rate for Trustees was the second lowest of all groups and because 
of the small size of this group initially, it was decided to treat the 
Trustees and Administration as a single group. 

Overview of Analysis 

In preparing the present report we were guided by a number of 
strategic decisions, (i) In the first place, partly for reasons of 
simplicity of presentation we have decided to use a descriptive as 
compared to an analytic statistical approach. Thus while each table also 
contains a measure of central tendency (the mean score) and a measure of 
variability (the standard deviation) the main body of each table presents 
the percentage of respondents in each group endorsing a particular alter- 
native for that question. It was felt that the data might thus "speak 
for themselves" and that tests of statistical significance would be 
superfluous. Each table is also accompanied by a short descriptive 
passage and we have attempted to keep interpretive statements and specula- 
tions to a minimum. For those readers put off by masses of numbers, and 
such is certainly the case here, we have included a rather extended section 
of anecdotal reports gleaned from the last question in each questionnaire 
which allowed respondents to express themselves in their own words. We 
view these two sets of data as complimentary and hope that the interested 
reader will attend to both with equal industry. 

(ii) Examination of both the number of persons receiving question- 
naires (Table A) and the number of questions asked in each~(see Appendix 
C) should convince even the most casual reader that many thousand 
individual responses resulted from the survey. In light of this, and to 
keep the length and detail of the present report within manageable 
proportions (some may question whether we have succeeded) we do not 
include responses to all questions in this document. We have exercised 
some editorial authority in omitting some items of limited interest to a 
general readership or items that may have had more theoretical implications 
for our own ongoing research project. 

Where a particular question was asked of more than one of the 
responding groups its wording in the tables has, in some cases, been 
modified so that the table headings did not become overly complex. Thus, 
for example, the item concerning parents helping with homework is given 
in Table II - 10b as "How often does your child receive help with his/her 
homework at home?" Naturally the question was worded somewhat differently 
in the students' questionnaires. 

(iii) Although the survey was reasonably massive in terms of the 
number of individuals polled, we feel much more secure in generalizing 
its results to the population as a whole that is served by the London 
Public School System than in attempting on the basis of two or three 
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Return Rates as Percentages for Thirteen Groups 
Receiving the Survey Questionnaires 






Number 
Distributed 


Number 
Returned 


% Returned 


Trustees 


14 


6 


42.9% 


Administration 


19 


18 


94.7% 


Trustees and Administration 
Guidance Counsellors 


33 
68 


24 
62 


72.7% 
91 .2% 


Non-French Teachers - Elementary 


63 


39 


61.9% 


- Secondary 


174 


71 


40.8% 


French Teachers - Elementary 


34 


24 


70.6% 


- Secondary 


47 


45 


95.7% 


Parents - Elementary, French 


724 


513 


71.3%* 


- Secondary, French 


873 


735 


84.2%* 


Non-French Parents 


?** 


764 




Students - Elementary, French - Gr. 7 - 373 




724 


100.0% 



- Gr. 8 - 351 

Total 724 

Secondary, French - Gr. 9 - 371 

- Gr. 11 - 286 



Gr. 13 ■ 
Total 



216 
873 



873 



100.0% 



*These figures are estimates based on the assumption that for each child 
completing a questionnaire, a matching questionnaire was taken home. 

**No record was kept in the individual schools as to the exact number of 
questionnaires sent home to parents whose children were not taking French. 
In the secondary schools especially this was logistical ly almost an 
impossibility as it was frequently not possible to find an intact class 
of students which had no members studying French. 
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classes of students and their parents to define the climate of opinion 
in individual schools. To follow the latter course of action would have 
required even larger samples from each school and therefore would have 
further overtaxed our already strained resources. Identifying the needs 
and wishes of individual schools and school areas can, in our opinion, 
only be done fairly by a more universal plebiscite. 

The material to be presented in this report is organized into the 
following four sections: 

I Background Information and General Community Opinions 

II Curricular Specifics and Suggestions 

III School and Classroom Climate 

IV Respondents' Comments 

We strongly urge the truely interested reader to find the time and 
patience to plow through the plethora of information in the following 
pages and to reach his own informed conclusions. 
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BACKGROUND INFORMATION 
AND 

GENERAL COMMUNITY OPINIONS 
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Tables I - la-d 

These four questions were presented to most of the groups 
included in the survey in an attempt to assess respondents' 
self-perceptions of their own levels of competence with the 
French language. French teachers were excluded as it was 
assumed that the majority have a demonstrated competence in 
French. In a sense these four questions give an estimate of 
the general level of French/English bilinguality within whic i 
the London French programmes exist. Not surprisingly, a high 
level of bilinguality was not revealed. 

The students enrolled in French courses were the most 
confident of all groups with respect to their French skills in 
these four areas (reading, writing, speaking and understanding). 
On the other hand, the level of French skills claimed by the 
various other groups suggest that students enrolled in French 
have very few real-life, French language models outside of the 
actual classroom. 
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TABLE I - la 



PLEASE 9 A T F YOUR OWN FRENCH SKILLS 0* THE FOLLOtflMG SCALES BY CIRCLING THE 
ALTERNATIVF YOU FFFL BEST DESCRIBES YOU 
(!) I RF AO FRENCH. 





MEAN 


s.n. 


N 


NOT AT Al L 


<5t IGHYLY 


SOMFwwAT 


OUITE WFLL 


FLUFNTLY 


Blank 
op 

NO OPI^I 


TRUSTFFS AND AOMTnT 


also 


•*2 


?0 


B.3 


«1.7 


37.5 


12.5 




0.0 


PRINCI^AI S A*0 VPIS 


27*0 




- 126 
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Table I - 2 

Wherjas the previous four items sought to measure the 
general level of bi 1 i ngual 1 ty among respondents the question 
presented i/s Table I - 2 was designed to reveal attitudes 
towards French/English bilingualism which would constitute 
another significant aspect uf the general climate in which 
the French programmes exist. 

From Tuble I - 2 it is apparent that 'che mean scores 
for all groups, with the exception that for the Trustees 
and Administration, tend to be at least moderately positive. 
The most favourable groups on this item are the French 
teachers, however, even ""he parents of students not currently 
enrolled in French tend to endorse this concept. Of all 
groups polled, the Trustees and Administration have the 
least favourable attitude towards bilingwality. 
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Tables I - 3 a and b 

The items summarized in Tables I - 3 a and b represent 
aspects of parents 1 and students 1 attitudes towards French 
speaking Canadians rather than to the more abstract concept 
of bilinguality. 

From Table I - 3a it may be observed that the highest 
category of endorsement for all groups tended to be the 
neutral position although most of the remaining opinions appear 
to be on the positive side. There is, moreover, a reasonable 
degree of correspondence between the parents and students as to 
the climate of opinion within their families. An examination 
of the means for each group suggests that parents show a slight 
tendency to feel that they encourage more positive feelings 
towards French Canadians that the students perceive them doing. 

The data contained in Table I - 3b reveal a similar 
correspondence between students and parents views concerning 
greater contact with French Canadians. Both groups are slightly 
less positive on this item than on the previous one with the 
exception of the secondary school French students who rather 
strongly endorse the idea of greater contact. 
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Table I - 4 

The views of all groups were solicited to ascertain whether 
French was viewed as more appropriate for students of average 
or greater academic ability. There was general agreement among 
most groups that French studies should not be limited to only 
the better students. The implication clearly is that even less 
academically talented students will gain something of value by 
being exposed to French. Interestingly over one-fourth of all 
of the teacher groups and the Principals and Vice-principals 
expressed some reservations concerning the teaching of French 
to less than average ability students. Perhaps this latter 
finding reflects the first-hand experience of these individuals 
with less talented students in a variety of subject areas. 
This question is of some importance in liqht of Burstall's 
work in Britain which demonstrated a close relationship between 
the gains in r'rench made by less academically able students and 
the expectations for their success held by school officials. 
In short, something akin to a self-fulfilling prophecy might 
be operational in this respect. 
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Tables I - 5 and 6 

The questions represented in these two tables solicited 
respondents 1 views concerning two very general reasons for 
studying French. An implied contrast between these two orienta- 
tions towards French studies was built into the questions by 
including the word "primarily" In each, however, this does not 
imply that these basic reasons are necessarily antithetical or 
in conflict with each other. 

A simultaneous examination of both Tables I - 5 and 6 
shows that all groups more strongly endorse cultural understand- 
ing and communication (i.e., integrative reasons) than the 
pragmatic, career-oriented (i.e., Instrumental reasons) goals 
of French studies. In fact, both sets of reasons are positively 
endorsed by all groups with the exception of the Non-French 
teachers who appear skeptical about the pragmatic or practical 
reasons. 

Thus French study is viewed primarily as a vehicle to 
greater cross-cultural understanding and this finding appears 
congruent with both the general attitude towards bilingual ism 
an" towards French Canadians demonstrated in previous tables. 
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TABLE I - 6 
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Tables I - 7 a-e 

The questions summarized in Tables I - 7 a-e all deal with 
the issue of a locally available French television channel. 
In interpreting the responses to these items the leader should 
bear in mind that the questions were asked pnor to the actual 
availability of the channel and thus they may not reflect some 
of the emotionality that surrounded this issue locally once 
the new service was actually instituted. 

In labU I - 7a, a great diversity among groups is revealed 
with respect to the actual need for French television in 
London. The least favourable ytoups with over 50% of respondents 
suggesting no need for a French channel are the: Trustees and 
Administration, Principals and Vice-principalc , Elementary and 
Secondary French Parents, and Elementary French students. The 
groups seeing the greatest need are the French teachers, both 
Elementary and Secondary, and the Secondary School fre-ich 
students. 
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Tables I - 7 b-c 

At a more concrete level than the general need for French 
television assessed in the preceding question, Table I - 7b 
shows what respondents' expectations v/ere concerning their own 
personal use of the channel once it became available. In light 
of the low level of bilinguality in the groups sampled and 
their lack of perceived need for a French channel it was perhaps 
predi cable that the majority of respondents did not think that 
they would use this facility. The two notable exceptions to 
this pattern are revealed in the responses of the Guidance 
Counsellors and the Secondary French students. 

On the other hand, sizeable numbers of parents of French 
students stated that they planned to encourage their children 
to watch the channel. One may speculate as to the effectiveness 
of a message of the "don'.t do as I do, do es I say" type from 
these parents to their children. Alternately, perhaps some 
parents may be exposed to French television via their children 
in spite of their avowed disinterest. 
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Tables I - 7 d-e 

The two most enthusiastic groups with respect to the 
French channel, the Elementary and Secondary French teachers 
demonstrate part of the reasons for their enthusiasm in 
answer to the questions presented in Tables I - 7 d-e. Thus 
the teachers see real value in using this facility in their 
classrooms and also strongly endorse the idea of encouraging 
their students to watch at home. In view of the lack of 
locally available French speaking models suggested by previous 
questions these uses of television would seem to have 
considerable intuitive merit in redressing this situation. 
It is just possible that with enough encouragement from both 
teachers and parents that students may actually avail them- 
selves of the opportunities afforded by the French channel. 
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Tables I - 8 a-d 

The questions presented in these four tables represent the expecta- 
tions various groups have with respect to the four classic linguistic 
outcomes of second language study (i.e., speaking, reading, aural 
comprehension, and writing). More specifically they deal with respondents 1 
expectations that students who have successfully completed the elementary 
and secondary prcgrammes in London will attain some degree of facility in 
these four skill areas. 

In general, the majority of respondents do expect that the London 
elementary and secondary French programs , will produce reasonable levels 
of French skills in all four areas. However, sizeable numbers (i.e., 20%) 
of both Trustees and Administrators and Secondary French Teachers appear 
skeptical about the possibility of developing a high level of speaking 
skills. All groups share high expectations about the development of 
reading skills and this may be a good indication of the present curricular 
emphasis. A slight contrast is apparent when the expectations concerning 
speaking (oral production) and listening (aural reception) are compared, 
with slightly more optimism being expressed concerning the receptive 
skills. The pattern of responses for the development of writing skills 
is quite similar to that for reading skills. 

All groups seem to feel that the present programmes are more likely 
to produce students who will have reading and writing abilities somewhat 
in advance of their speaking and listening abilities. 
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TABLE I - 8c 
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Tables I - 9 a-h 

Whereas the information in the previous section dealt specifically 
with expectations of the existing French programmes in London, the present 
section deals with a series of possible uutcomes of French at a more 
general and abstract level. A set of questions were asked to determine 
the relative importance of a number of outcomes in the eyes of policy 
makers, administrators, and designers and implementers of programmes. 
These outcomes are not intended to be an exhaustive list of all of the 
possible goals of French studies but rather represent a sample of some 
of the more commonly stated ones. 

There is a reasonably high degree of agreement among all five groups 
with respect to the relative ranking they give to these eight outcomes- 
Overall these goals are ranked in the following order from most to least 
important: Development of French speaking skills, Development of French 
listening skills, Development of French reading skills, Appreciation of 
how French Canadian people live, Development of French writing skills, 
Awareness of job opportunities where a knowledge *i French is beneficial, 
Improvement of understanding of English through comparison of linguistic 
structures, and Appreciation of European French music and literature. 
Clearly all groups place the highest premium on the development of oral/ 
aural competencies. There is therefore, some discrepancy between the 
perceived importance of these outcomes and the expectations of success 
in the current outcomes from the French curriculum as it now exists. 
Khat this seems to suggest as a partial answer is a move towards the 
communicative competence model of second language teaching. 
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TRUSTEES AMD AOMJN* 


3783 


.9<i 


?ti 


a.? 


ft. 3 




66.7 


16.7 


0.0 


PRIKCIPAI S AND VP15 


3^6<> 


1 .0(1 


126 


a.n 


12.7 


M.I 


51 .6 


16.3 


2. a 


GUIDANCE COUNSELLORS 


a.'o2 


.91 


62 


3.? 


3.2 


It. 3 


S3.? 


29.0 


0.0 


FRENCH TFATHFRS-FLFM 


378* 


t.05 


?« 


0.0 


16.7 


1?.S 


37. b 


33.3 


0.0 


FRENCH TFACHFRS^SEC. 


3787 


! .07 


u5 


?.2 


13.3 


11.1 


02.? 


31.1 


0.0 



TABLE I - 9f 



PATF THF IMPORTANCE FOR YDUR STUOFNTS 0* FACH OF THF FOLLOWING OUTCOMES OF A 
fPFNCH PRDGRAmmF 

(6) OFVFinpMfcMT of French writ I ViG SKILLS. 





MEAN 


S.n. 


N 


VFPY 
I IN.* 
IMPHP7 ANT 


MOPTP ATf LY 

UN- 
IMPORTANT 


NFUTR AL 


^nnf-RAin.Y 

IMPQRTAM 


VF^Y 
T MPOP T ANT 


PLANK 

re 

N n CPINION 


TRUSTEES AN'O A0mT*7 


37*3 


• ^ 1 


2a 


0.0 


16*7 




70. R 


a.? 


0.0 


PRINCTPA! S AMO VP«S 


3l6S 


.90 


1?6 


?.a 


11.1 


15.9 


SH.7 


10.3 


1.6 


GUIDANCE COUNSELLORS 


3^96 


.77 


62 


1.6 


a. 8 


B.I 


6/ .7 


17.7 


0.0 


FRENCH TFArHFPS-FLFM 


o7i7 


.*7 


2a 


fl.P 


0,0 


a.? 


ba # 2 


3%. 3 


a. 2 


FRENCH TFACHFPS-SEC. 


3793 


1 .05 


as 


?.2 


13.3 




<J6. 7 


31 .1 


2.2 
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TABLE I - 9g 

RATE THF IMPORTANCE FOR YOUR STUDENTS OF EACH OF THF FOLLOWING OUTCOMES OF A 
FPFNTH ppnr,PAMHF 

(7) IMPROVEMENT OF UNDERSTANDING ENGLISH RY COMPARISON OF LTNOUISMC STRUCTURES. 





Mf A N 


$.0. 


N 


VFPY 
IMPORTANT 


MODFRATFLY 

UN^ 
IMPORTANT 


NFUTRAL 


MOOFRATFLY 

TunHDTAk T 

J MP u * 1 A 1 


VFPY 

TMDnOT AKjT 


PLANK 

IjK 
NO OPIN 


TRUSTEES AND A0MIn7 




1 .03 


?(l 


B.^ 


16,7 


20.? 


«J .7 


a.? 


0.0 


PRINCIPALS AND VPIS 


3lsi 


l # ou 


\?b 


3.? 


1A.3 


15.0 


U7.6 


1^.5 


1.6 


GUIDANCE COUNSELLORS 




1 .ot 


62 


a.fl 


12.9 


10. a 


51.6 


11.3 


0.0 


FRENCH TFACHFRS-EL r M 


3^0? 


t .?9 


?<l 


a. 2 


16,7 


12.5 


16.7 


50.0 


0.0 


FRENCH TFACHFRS-SEC, 




1 .as 


as 


15.6 


13.3 


0,0 


37.8 


33.3 


0.0 



TAB 1 E I - 9h 

RATF THF IMPORTANCE FOR YOUR STUOFnTS OF FACH OF THF FOt LOWING OUTCOMES OF A 
FRENCH PROGRAMME 





(A) 


devflopmfnt of 


FRFNTH LTSTFNlNr, SKILLS. 












mFan 


s.o, 


N 


VFRY 


mOOFRaTFLY 


NFUTR kl 


MHOFP ATFl Y 


VFKY 


Rl ANK 








IMPORTANT 


UN* 

IMPORTANT 




I MP 0^< T AN T 


1 MPQR T ANT 


OR 

NO CPIN 


TRUSTEES AND AOMIn7 


3^01 


.Sfl 


2a 


0,0 


a.? 


R. 3 


75.0 


8.3 


a. 2 


PRINCIPAI S AND VP»5 


3lft^ 


.86 


i?6 


.6 


ft. 7 


13. S 


5S.6 


10.8 


1.6 


GUIDANCE COUNSELLORS 


a^25 


.7? 


62 


1 .6 


1.6 


1.6 


SO. 7 


33.9 


1.6 


FRFNCH TFArHFRS-FLFM 




.01 


2a 


a.? 


0.0 


a ,2 


20,2 


62.5 


0.0 


FRENCH TFATHFRS-SEC. 


a~56 


.72 


a5 


0,0 


2.2 


6.7 


2a, a 


66.7 


0.0 
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CURRfHiLAR SPECIFICS 
* AND 

SUGGESTIONS 




Table II - la - lb 

The information presented in Table II - la 
demonstrates that the majority of both parents 
and students do not feel sufficiently informed 
about the French programmes offered by the Board. 
This information taken on added meaning when 
contrasted with the responses summarized in Table 
II - lb. In the latter case we find the majority 
of a 1 ! five groups reporting that they tend to be 
better informed about other subject areas. 
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TABLE II - la 



00 YOU FEFL SUFFICIENTLY TNFORMFO ABOUT THE VARIOUS FRENCH PROGRAMMES OFFERED 8Y 
THE LONDON 80ARD OF FOUCATION? 





MEAN 


s.n. 


N 


VFRY 
DEFINITELY 

NO 


GF^FRALLY 
NO 


NFUTRAL 


GENERALLY 
YES 


VFKY 
PEF INITELY 
YES 


BLANK 
OR 

NO OPINION 


PARENTS- FLFM. FRENCH 


2^36 


1.12 


513 


21 .8 


US.6 


8.2 


20.9 


2*5 


1.0 


PARENTS-SFC.-FRENrH 


?l52 


1 •? s 


735 


1*.0 


«t.O 


9.5 


27.1 


2.3 


t .1 


PARENTS-NO FRENCH 




1.12 


76a 


20.0 


«2.0 


11. 1 


23.0 


2.1 


1.3 


STUDENTS-EI F^FRENCH 




i.ti 


72U 


16.9 


27.3 


26.8 


?U.9 


?.8 


1 •« 


STUOFNTS-SFCl-FRFNCH 


?1b* 


1.08 


873 


13.9 


39.1 


17.1 


28.? 


1 .7 


.1 



TABLE II - lb 



DO YOU FEFL BFTTER INFORMFO AROUT SUBJECT . \AS OTHFR THAN FRENCH ♦ rOR EXAMPLE t 
SriFNfE* FNGLISH, MATH, TTcI? 





MF AN 


S.n. 


hi 


VFRY 
OFF I MI T EL Y 
NO 


GENERAL! Y 
NO 


NFUTRAL 


G£ NER ALL y 
YES 


VERY 
OFFTNITELY 
YFS 


8LAKK 
nP 

NO OPIMON 


PARE NTS- FLFM^FRFNCH 


3727 


1.17 


513 


5.7 


29.2 


9.0 


U3.9 


11.9 


.« 


PA»E*TS-SEr. -FRENCH 


2789 


!.t« 


735 


P.? 


39.5 


1?.7 


32.0 


6,3 


1 .5 


PARENTS-NO FRENCH 


3728 


1.13 


76U 


6.2 


25.0 


t 1»A 


«6.5 


9.0 


i.6 


STUOMTS-EI EM'FRFNCH 


3*83 


1.02 


7?a 


?.5 


9.0 


?0.0 


39,g 


?8.0 


.6 


STUD ENT S «SF C I*F RENT H 


3^a 


1 *y 


873 


2.9 


?0.5 


22.2 


38.3 


15.9 


.2 
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Table II - lc 



The data presented in the left part of Table II - lc 
corraborates the findings of the preceeding two questions. 
While the majority of parents do know there is an elementary 
level London French school, many think that there is also a 
French school at the secondary level. This is not the case. 
Again, almost 50% of the parents think there is a late French 
immersion programme which, in truth, is not offered. Over 
25% of the parents are not aware that Oral French is optional 
in grade 8. 

Reference to the right columns of this table shows that 
about 25% of tKe parents would like to see the London French 
school continued at the elementary level a / offered at the 
secondary level. Also almost 50% of the parents endorse early 
French Immersion and compulsory French instruction beginning 
in grade 1, There definitely is a trend shown that French 
should begin early in elementary school and be compulsory at 
that level . 
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TABLE II - 1c 



For the following 13 itens you are requested to: 

(a) check (v/) on the line on the left those programmes which you 
know are offered by the London Board of Fducation. 

check (v/) on the l*ne on the right those programmes which you 
would like to see offered or continued by the London Board of Education. 



(b) 



Elementary Secondary Non-French 
French French Parents 
Parents Parents 



Currently 
Offered 



57.3% 
29.2 



ERLC 



57.6% 
23.7 
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49.5% 
25.8 



11.9 


1>.3 


10.6 


45.0 


37.3 


37.8 


4.9 


4.6 


4.7 


5.5 


5.2 


5.8 


52.8 


52.5 


41.5 


13.8 


13.5 


14.7 


34.5 


37.0 


31.0 


27.1 


24.o 


24.2 


48.0 


61.4 


51.2 


7.4 


4.8 


6.7 


7.6 


8.6 


6.0 



1. 

2. 
3. 

4. 

5. 

6. 

7. 

8. 

9. 
10. 
11. 
12. 
13. 



Like to See Offered 
or Continued to be 
Offered 



.London French School - Elementary Level, 
.London French School - Secondary Level., 



.Early French Immersion - i.e., beginning in 

Grade 1 



.Late French Immersion - i.e., beginning in 

Grade 7 or 8 



.Compulsory Oral French - i.e., beginning in 

Grade 1 



.Optional Oral French - i.e., beginning in 

Grade 1 



.Compulsory Grade Seven Oral French. 
.Optior.dl Grade Seven Oral French... 
.Compulsory Grade Eight Oral French. 
.Optional Grade Eight Oral French... 
.Optional Secondary School French... 
.Compulsory Secondary School French. 



•Subjects other than French taught via 
French language 



Elementary Secondary Non-French 
French French Parents 
Parents Parents 



28.1% 



26.4% 



25.7% 



28.6 


28.2 


23.8 


47.2 


49./ 


40.1 


18.9 


17.8 


17.7 


42.3 


46.7 


37.4 


27.4 


25.0 


22.2 


31.6 


3^8 


26.3 


20.7 


16.6 


21.6 


34.7 


35.0 


26.4 


19.7 


17.4 


20.0 


29.4 


30.9 


29.7 


29.6 


29.5 


20.7 


20.1 


18.9 


19.5 



cn 



73 



Table II - Id 

French was considered the least Important of the six 
subjects represented by nine of the 15 groups. Cuidance 
counsellors felt Geography was slightly less important than 
French at both the elementary and secondary levels and 
Trustees and Administration felt that Geography was slightly 
less important at the secondary level. Elementary French 
Teachers felt Social Studies was less important than French 
and Secondary students felt both History and Geography were 
less important than French. 

Generally French was considered by all groups to be not 
too difficult in comparison with the other subject areas. 

French was found to be less interesting than any subject 
other than Language Arts by elementary students and less 
interesting than any subject other than Mathematics by 
secondary students. 
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TABLE II - Id 



MEAN RATINGS OF DIFFICULTY, 
LANG. ARTS 





HAEMATICS 




OR 


ENGLISH 




DIFF 


IMP 


INT 


DIFF 


IMP INT 


TPIKTFF^ AMP. AH.MTN 1 


2.64 


1. 


17 




2. 


67 


1. 


04 


pptnptpai <; VP'S 1 


2.48 


1. 


17 




2. 


50 


1. 


05 


UUlUHJlvu vUUIlOuLLUtw 


2.44 


1. 


21 




2. 


74 


1 


02 


TRIKTFF^ AMn AflMTN 2 


2.09 


1. 


44 




2. 


44 


1 


00 


DBTNfTDAI ^ ANfl VP'^ 2 


2.15 


1. 


56 




2. 


27 


1 


.08 


riiiinASTF rniiM<;Fi i no<; 2 

OUlUMitwu UUU.OCLLUfO 


2.07 


1. 


33 




2 


44 


1 


.07 


MOM- CD TCAfUCDC.CI CM 


2.56 


1 


21 




2 


65 


1 


.05 


Vfi*! VD TCAPuCDC-CCr 
t\Uii-rK. IbHlnuno oul>. 


2.26 


1 


46 




2 


.76 


1 


.16 


FRENCH TCACHERS-ELEM. 


2.63 


1 


.57 




2 


.96 


1 


.30 


FRENCH TEACHERS-SEC. 


2.05 


1 


.81 




2 


.79 


1 


.24 


PARENTS- EL EM- FRF.NCH 




1 


.15 








1 


.14 


PARENTS-SEC. -FRENCH 




1 


.29 








1 


.17 


PAR£NTS-N0 FRENCH 




1 


.25 








1 


.21 


STUDINTS-ELEM-FRENCH 


3.23 


1 


.52 


2.74 


3.46 


1 


.71 2.80 


STUDENTS -SEC . -FRENCH 


3.06 


1 


.68 


2.86 




.26 


1 


.54 2.48 



'Refers to elementary level 
2 Refers to secondary level 
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IMPORTANCE, AND INTEREST* OF SIX SUBJECT AREAS 





FRENCH 




SOC. STUDIES 
OR HISTORY 


GEOGRAPHY 






SCIENCE 


DIFF 


IMP " 


INT 


DIFF IMP 


INT 


DIFF IMP 


INT 


DIFF 


IMP INT 


2.23 


2. 


50 




3.27 2.08 




3.18 2.13 




2.91 


1.79 


2.60 


2. 


79 




3.05 1.93 




2.90 2.06 




2.85 


1.96 


2.88 


2. 


17 




3.30 1.98 




3.18 2.21 




2.86 


1.91 


2.30 


2. 


42 




2.83 2.21 




3.00 2.50 




2.48 


1.79 


2.25 


2. 


53 




2.74 2.25 




2.81 2.24 




2.46 


2.05 


2.27 


2. 


23 




2.96 2.07 




3.05 2.27 




2.44 


1.80 


2.59 


3 


02 




3.11 2.03 




2.82 2.29 




2.83 


2.09 


2.62 


2 


36 




3.27 2.06 




3.29 2.17 




2.36 


1.83 


3.17 


1 


96 




3.38 2.04 




3.04 1.96 




2.54 


1.91 


2.26 


1 


79 




3.09 2.12 




3.09 2.19 




2.12 


1.95 




2.54 




1.75 




1.88 






1.68 




2.32 




1.85 




1.99 






1.79 




2 


.86 




1.84 




1.97 






1.74 


2.93 


7 


.48 


2.78 


\26 2.28 


2.58 


3.22 2.15 


2.43 


3.28 


2.17 2.18 


2.81 


2 


.11 


2.58 


3.30 2.58 


2.51 


3.26 2.46 


2.56 


2.82 


1.92 2.09 



*N0TE: l=Very Difficult, 5=Very Easy 

l=Very Important, 5=Very Unimportant 
l=Very Interesti ig, 5= Very Boring 

i 
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Table II - 2 a-d 

The majority of all 5 groups represented in Table 2a 
feel French should not be required for university entrance. 
All of these groups feel they generally know the high school 
courses required for admittance to a post-secondary school 
institution as is shown In Table 2b, However the majority 
of parents whose children are studying French at both the 
elementary and secondary level report that their child will 
need credit in a second language to continue his education 

beyond high school. The students corroborate th,is opinion 

( 

as is shown in Table 2d, The vast majority of students at 
the secondary level do need the credit to continue their 
education. These four tables suggest thar while the 
majority of students and their parents French should not be 
required for university entrance, in many cases it is and for 
this reason the students are studying French, 
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TABLE II - 2a 





DO 


YOll FEFL 


FRENCH 


SHOULD 8F 


REOUIRFD FOR UNIVERSITY ENTRANCE? 










MFAN 


s.n. 


N 


VPRY 
DEFINITELY 
NO 


PROQABL Y 
NO 


nfmtral 


PROBARt f 
YES 


VFHY 
DEFINITELY 
YFS 


BLANK 
OR 

NO OPINION 


papents-flfh^french 


27s9 


i.M 


51 


26.7 


?3.0 


19.S 


19.7 


a. a 


2.7 


PA&FNTS*-SFf . -FRENCH 


?77 7 


i . 33 


735 


?? . 9 


22.3 


19.6 


23 • 8 


1 0 • 6 


• o 


PARENTS-MO FRENCH 


2720 


\ .?« 


764 


39.1 


24. S 


15.(1 


ta.l 


s.o 


1.8 


STUDENTS-ELEH-FRFNCH 


?7ci 


1 «39 


724 


23.1 


16. 4 


i Q .6 


25.6 


14.2 


1.1 


STUDE«TS-SFc7-FRFNCH 


2779 


! .28 


873 


20.7 


21.8 


24. a 


22.7 


to.o 


.5 



TABLE II - 2b 

ARE YOU AWARE OF THE RFOUIRFO HIGH SCHOOL COURSES FOR AP M ITTANCF TO POST- 
SFCONDAPY SCHOOL TNST'TUTTONS (FOR FXAMPLF. UNIVERSITY, COMMUNITY COLLEOF • FTC.)? 





HFAN 


S.D. 


N 


/FRY 
DRFTNITFi i 
NO 


gfnepali.y 

NO 


NFIJTRAL 


generally 

YES 


VFRY 
DEFINITELY 
YFS 


BLANK 
OR 

MO OPINION 


PARENTS-FLFM-FRfcNCH 


3^27 


1 .26 


513 


10.1 


2*5.1 


«.9 


U6.0 


12.9 


1.0 


PARENTS-SEC. -FRENCH 


37st 


! .13 


735 


6.1 


19.0 


S.2 


S5.5 


13.2 


1.0 


parents-wo french 


3731 


1.19 


764 


ft.O 


2a. 0 


6.9 


48.7 


11.1 


1.3 


3TU0FNTS-EI FM-FRENCH 


37?1 


1 .27 


724 


11.9 


18.6 


19.1 


32.3 


IS. 5 


2.6 


,tuofnts-sfc7-frfnch 


3765 


t .13 


873 


«,6 


17.5 


6.9 


49.5 


21 .2 


.3 
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TABLE II - 2c 



. IF YOUR CHILD'S CURRENT EDUCATIONAL PLANS INVOLVE CONTINUING HIS/HER 
EDUCATION BEYOND HIGH SCHOOL, IS CREDIT IN A SECOND LANGUAGE AMONG THESE REQUIREMENTS? 



o 



MEAN S.D. N 



PARENTS-ELEM-FRENCH 1.89 



.94 513 



PARENTS-SEC. -FRENCH 1.85 .88 735 



PARENTS-NO FRENCH 



2.31 



.90 764 



YES 
33.7 
36.6 
15.8 



NOT SURE 
36.3 

^ 27.2 
J 

29.7 



NOT 

NO APPLICABLE 



23.2 
29.9 
44.1 



4.5 
2.7 
6.4 



BLANK 
OR 

NO OPINION 
2.3 



3.5 
3.9 



TABLE II - 2d 



IF YOUR CURRENT EDUCATIONAL PLANS INVOLVE YOUR EDUCATION BEYOND HIGH SCHOOL 
IS CREDIT IN A SECOND LANGUAGE AMONG THESE REQUIREMENTS? 



MEAN S.D. 



N 



STUDENTS-FLEM-FRENCH 3.46 1.13 724 



VERY 
DEFINITELY 
NO 

6.4 



GENERALLY 
NO 

10.1 



NEUTRAL 



32.9 



GENERALLY 
YES 

26.7 



VERY 
DEFINITELY 
YES 

19.9 



BLANK 
OR 

NO OPINION 
4.1 



STUDENTS-SEC. -FRENCH 3.50 1.28 873 

80 



7.9 



17.3 



15.8 



29.8 



25.4 



3.8 
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Table II - 3a - 3b 

Parents of students studying French at boch the elementary 
and secondary levels are ganerally satisfied with their child's 
French programme. In comparison, the parents questionned were 
generally less satisfied with their own French courses when 
they were in school. This may represent an actual improvement 
in the manner in which French is being taught or it may reflect 
a lack of knowledge on the part of parents with respect to 
what their children are receiving in the way of French instruc- 
tion (see Table II - 1c) or how their children feel about 
French as a subject. It was noted in Table II - Id that 
students rated French as only slightly interesting and some- 
what important. 
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TABLE II - 3a 



HHW SATTSPIFO APE YOU KITH YOMR CHILD'S CURRENT FRENCH PROGPA^E? 



mF AN 



s.n. 



PARFNTS-FIFM.FRFKCH Op l . 1 8 513 
PAPFNTS-ser.-FPF^CW ?.SP t.12 735 



K'UT AT AI.L 
SATISFIED 



P. 6 



SCHfWHAT 
SATISFIFD 
14.6 
1U.6 



KFUTRAL 

23.? 
i«,0 



SO M E"HAT 
SATISFlFn 



39.7 



vFPY 
SAT I SF ! ED 



13-3 
20, S 



8LAKK 
CP 

>»a cpimon 

2.6 



TABLE II - 3b 

TF YOU STlinren FPFNCH Ik SCM-QL. HO* SATISFIED W E ymj * ITh Tm F C fn «SFS? 



PARF^TS-FLF u -f-PENCH 
PAPENTS-^f C.*FPENCH 
PARF k v'TS*^0 FRENCH 



8 



3 



MF AM 




i 


NOT AT ALL 
SATISFTEH 


SATISFIFf) 


r pa(. 


sat is? if n 


?".7S 


t.36 


513 


2^.3 


l<i.6 


13.3 


20,7 




t.33 


735 




15, <l 


13.6 


23.0 


?".7H 


1.29 


76a 


19.1 


13.2 


19.0 


19.5 



VF PY 
SATIS* TED 



7.6 
5.9 



HI 

OR 

vP CP I MOm 
>3.6 
23.7 
23.3 
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Table II - 4 

None of the groups represented in Table 
II - 4 felt too much time each week is spent on 
French. The majority of nine of the 13 groups 
felt that sufficient time is being spent presently 
at the Secondary Level. However at the elementary 
level Trustees and Administration, Guidance 
Counsellors, Elementary French Teachers and 
Parents of Elementary students felt that more 
time per week should be spent on French in school. 
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TABLE II - 4 





Dti 


YOU FEFL 


ENOt'GH 


TIMf EACH wgFK 


IS SPENT ON 


FRENCH I N SCHOOl 7 










>*Fan 


s.n. 


N 


"IMTTKY 

Ton 

MUCH 


PRORARL Y 

Ton 

MUCH 


SHFF- ICTP^T 


PPOR AR|.Y 
TOO 
LITTLF 


DEFINITELY 
TOO 
LITTLE 


BLANK 

CR 

no cpimcn 


TPUSTEFS AWO ADMTXJ? 


3^73 


.81 


2a 


0.0 


«.2 


33.X 


37.5 


!6.7 


8.3 


PRIN'CTPA! S ANO VP»$1 


3^6 


.89 


126 


I. A 


7.1 


a a , u 


26.2 


IX. 5 


7.1 


GUIDANCE CHUNjSri I CPS 1 


3^8" 


.92 


62 


! .6 


3.2 


22.6 


33.9 


21 .0 


17.7 


TRUSTFFS AMD AOmI^ 


3^2? 


.S3 


2<l 


0.0 


o.c 


62.5 


8.3 


«. 2 


25.0 


PRTNCIPAI S A*'D VP»$ 2 


l^S 


.54 


126 


0.0 


1 .6 




13.5 


1.6 


38.9 


guidance ch^sfll jrs 2 


3^36 


.67 


62 


0.0 


1.6 


51 .6 


lb.l 


6.5 


2a. 2 


FPfNCH TPArMF«S-/LFM 


<U33 


.85 


?Q 


0.0 


0.0 


25.0 


16.7 


58.3 


0.0 


FPc^fH TF-ArnrPX-SFr r 


3^6 1 


.73 


US 


0.0 


o.o 


U8.9 


28.9 


1 *.3 


8.9 


PA»E^TS-FLF M -PRE^CH 


3^50 


.91 


513 


3.5 


3.5 


37.8 


31.8 


11.3 


12.1 


PARFWTS-^FC^FPE^CW 


3.~36 


.73 


735 


1.? 


2.2 


53. q 


21.5 


6.9 


ia.3 


PARENTS-NO FRENCH 


3^37 


1 .0 1 


76U 


"t.9 


6.0 


28.8 


21.5 


9.? 


30,6 


STUOpkjTS-EI EM-FRfNCH 


3^19 


.98 


72a 


7.6 


6.8 


5a. (i 


20.3 


10.2 


.7 


SVUOE^TS-SFcT-^RE^rH 


3^2? 


.71 


873 


2.5 


3.3 


69.0 


18.8 


5.6 


.8 



defers to elementary program 87 
SC 2 Refers to secondary program 



Table II - 5 a-b 

Generally all groups responding to these two 
questions feel that more curricular emphasis should 
be on speaking and listening skills rather than on 
grammatical and reading skills. This reinforces 
the earlier suggestion in Section I that a ^ove 
towards greater communicative competence may be 
appropriate in the view of parents and students 
as well as in the minds of teachers and administrators 
of programmes . 



TABLE II - 5a « 

cn 
cn 

DO YOU FFFL THE FRENCH PROGRAMS JN LONDON SHOULD PUT MORF F*PHASIS ON SPMKING 
A NO LISTENING SKILLS? 





MEAN 


s.o. 


N 


VFPY 
DEFINITE / 
NO 


GENERALLY 
NO 


NFUT 4L 


GEnFRal! Y 
YES 


VERY 
DEFINITELY 
YFS 


BLANK 
CR 

NO CPIMON 


PARFNTfUFLFM-rsFNCW 




.09 


513 


3.3 


«.7 


13. * 


ao.o 


23. a 


1*1.0 


PARENTS-SET. -FRENCH 


«To2 


. Q ? 


735 


1.5 


a. 9 


12.2 


ao.8 


?7.9 


12.7 


PARfNTS-NO FRENCH 


3^82 


i.Ol 


76« 


3.0 


«. 5 


IV .3 


3«.0 


?0.9 


20.3 


STUDENTS- EL F M * FRENCH 


37«6 


.98 


7?a 


3.6 


10.8 


3<l.l 


36.0 


13.8 


1.7 


STUDENTS-SFcT-FRFNCH 


«7o2 


.88 


873 


.A 


a. 6 


18.8 


43.3 


32.2 


• 3 



TABLE II - 5b 





00 YOU FEFt 
GRAMMATICAL 


THE 
AND 


FRENCH PRHGPAME 
READING SKILLS? 


IN LONDON SHQl'l P 


put M ope 


F M PHASIS ON 








MEAN 


S.0„ 


N 


VFPY 
DEFINITELY 

NO 


GPNERALLY 
NO 


NiFUTR &L 


GENERALLY 
YtS 


VF'^Y 
rfFlN'TFLY 
YEt 


BLANK 

OR 

NO OPINION 


PAPENTS*PLFM.FRFNCN 


3^29 


I. IS 


513 


6.0 


15.8 


21 .U 


?7.7 


1?. \ 


16.fi 


PARENTS-SEC. •FRENCH 


3^21 


1.13 


735 


a.« 


21.1 


21.0 


?5.7 


11.0 


16.5 


PARfNTS-NO FRENCH 


3^0* 


1*11 


76U 


7.5 


17.5 


2«.? 


21 .5 


6.5 


22.8 


STUDENTS* EL E M * FRENCH 


3^07 


.*8 


72« 


6.« 


16.6 




25.6 


6.5 


1.8 


STUDENTS* SFCI-FRENrH 


2^91 


t.Ol 


873 


7.9 


27.1 


3«.o 


24.0 


4.6 


1.0 
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Table II - 6a - 6c 

Parents of students taking French feel French should be 
compulsory in elementary school. Non-French parents are 
equally for and against compulsory elementary French. 
Elementary French students favour optionality at their level 
while Secondary French students overwhelmingly endorse 
compulsory French at the elementary level. 

All five groups feel French should be optional at the 
secondary level. With the exception of the Trustees and 
Administration all groups summarized in Table 6c feel French 
instruction should begin in kindergarten or grade 1. 
Trustees and adraim strati on tended to favour French beginning 
in grade 6 or 7. 
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TABLE II - 6a 





DO 
(!) 


YOH FEFl. 
IN GRAOF 


FRENCH 
7 ANO 


SHOULD BE 
fi? 


OPTIONAL OR COMPULSORY 






MFAN 


s.n. 


M 


OPT TON AL 




rnnPiii cnov 


HLANK 
NO OPIN 


^ASEfcTS-FLFM-FRENCH 


?Ti« 


.96 


513 


37.? 


s;i 


5U. a 


3.3 


PARENT S-SEf .-FRENCH 




.AQ 


735 


27.2 


5.2 


66.! 


1.5 


PARENTS-NO FRENCH 




.97 


76U 


«S. 3 


6.5 


«5,S 


2.6 


STUOFNTS-EI F M *FRf NCH 


U«9 


.AP 


72u 


uu.l 


20.7 


33.3 


1.9 


STUOENTS-Sf-cT-FRFNCH 


?75S 


.78 


873 


17.1 


9.2 


70.0 


3.fi 



TABLE II - 6b 



00 YOM FEFf FRENCH SHOUl D BF OPTIONAL OR COMPULSORY 
(?) IN SFCOmOARY SCHOOL? 





MFAN 


S.n. 


N 


OPTIONAL 


UNDECTO^O 


C0 M P'J|, SOPY 


BLANK OR 
NO OPINION 


»A PFNTS-FLFM- FRENCH 


U79 


.RS 


513 


55. a 


5.5 


35.1 


<«.l 


PaRFNTS-SFC. -FRENCH 


lTa* 


.95 


735 


51.7 


7.6 


3«.0 


2.7 


RARENTS-N0 FRENCH 


US7 


• *5 


76U 


6U.5 


8.0 


23.? 


U.3 


students-ei f m -frfnch 




.6G 


72U 


6?.U 


16.6 


9. ft 


1 1.2 


STUDENTS* SFCl-FRFNCH 




.7^ 


873 


70.1 


1«.5 




• 6 



0 

ERIC 



AT >IHAT GRACE LEVI . DO YOU FEEL IT IS BEST FOR A CHILD TO BEGIN STUDYING FRENCH IN SCHOOL? 



PARENTS-ELEM-FRENCH 



9 



J 



i/npM / , \ o BLANK OR 

KDGN. /I \2 3 4 5 6 7 8 9-13 NO OPINION 

TRUSTEES AND, ADMIN. 20.8% 4.2% \ 4.2% 25.0% 12.5% 8.3% ?t.n% 

PRINCIPALS AND VP'S 31.7 15.9 4.0 9.5 4.8 4.0 4 . 0 5.6 4.0 16. 6 

GUIDANCE COUNSELLORS 40.3 14.5 6.5 8.1 11.3 3.2 3.2 1.6 1.6 8.1 



FRENCH TEACHERS-ELEM 25.0 25.0 8.3 16.7 4.2 4.2 



16.7 



FRENCH TEACHERS-SEC. 33.3 22.2 2.2 6.7 2.2 6.7 4.4 4.4 6.7 11.1 



33.7 24.0 2.1 5.1 5.8 5.3 2.3 4.7 0.2 4.1 11.9 



PARENTS-SEC. -FRENCH 32.1 26.4 4.1 7.6 4.9 5.0 2.6 3.9 10.3 

PARENTS-NO FRENCH 28.3 19.9 4.3 4.8 4.6 5.4 2.6 4.8 1.0 3.1 21.2 

STUDENTS-ELEM-FRENCH 30.2 17.2 5. 9.2 10.5 11.9 5.5 4.6 0.2 1.3 3.7 

STUDENTS-SEC. FRENCH 18.9 12.7 5.0 7.6 13.1 15.1 12.6 6.8 1.5 3.0 3.3 
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Table II - 7 a-d 

both Elementary and Secondary French teachers are 
satisfied with the emphasis on oral/aural skills at the 
elementary level. However, Secondary French teachers 
and oyer one third of the Elementary teachers are not 
satisfied with the reading/writing skills developed at 
the elementary level . 

Both Elementary and Secondary French teachers are 
generally satisfied with both aspect^ of the French 
prograoe at the secondary level. 



TABUE II - 7a 

ON THE RASTS^Q£ YOUR FST"I M ATES ARF YOtl SATISFIED WITH THf CURRICULAR EMPHASIS ON 
(1) ORAL /AURAL SKILLS AT THF FLFMFK'TARY LFVEL? • 



MFAN S,D. N 

FRENCH TFACHr«S-FLF^ 3^50 1 # 12 ?U 
FRFNCH TFATHFRS-SEC, 3^29 1,19 05 



VFRY 
HEFINITFl i 
NO 

8,3 

8.9 



GENERALLY 
NO 



16,7 



NEUTRAL 

0.0 
O.cJ 



GENERALLY 
YES 



66.7 
53.3 



VFRY 
DEFINITELY 
YFS 

8.3 

8.9 



BLANK 
OR 

NO OPINION 
0.0 
0.0 



TABLE II - 7b 

ON THF BASTS OF YOUR FSTX«ATES ARF YOU SATXSFXt* WITH THF fUrtRlCULAR EMPHASIS ON 
(?) RE ADI WG/WR I T I NG SKILLS AT THE FlrMfNTARY LEVEL ? 



Mr AN 



s.n. 



FRENCH TFATHPRS-FLFM 3 7 1 7 t • f 1 ?0 
FRFNCH TFArHFRS-SFC, 27u9 1.17 US 



VFRY 
DF FINITELY 
NO 

2 

20,0 



GFNpR ALL Y 
NO 



37.5 
an , a 



NFUTRAL 
0,0 



gfnerally 

YFS 



5U.2 
28, q 



VFHY 
DEFINITELY 
YFS 

U.2 

2.2 



BLANK 
OR 

NO OPINION 
0.0 
0.0 



TABLE II - 7c 

ON THE PASIS OF YOUR ESTIMATES ARF YOU SATISFIED WITH THE C"RRItUL AR EmPhASIS ON 
(3) 0RA1 /AURAL SKTLLS AT THF SFCONn&R v ' LfcVEL? 



M F A N S # D # 

FRFNCH TFACHFRS-ELFM ,Q fl 
FRFNCH t/aCHF*S-SEC, 3^0 ,98 



45 



VFHY 
DEFINITELY 
NO 

8,3 

a. a 



GFNFRALl Y 

NO 



6,3 
13*3 



^FtlTRAL 

20,8 
8.9 



GFNFRALl Y 
YfcS 



50*0 

6a t a 



VF*Y 

rtFlNlTFLY 

YFS 
0.0 
8.9 



8L AN' K 
OR 

NQ OPINION 
12.5 
0.0 



TABLE II - 7d 

ON THF HASIS OF YOUR ESTIMATES ARE YOU SATISFIED WITH THE CURRICULAR EMPHASIS 0* 
(a) RFADING/WRITING SKULS AT THF SFCONOARY LEVEL? 



FRFNCH TFACHFRS-ELFM 
PRFNCH TFACHfRS-SFC. 

ERiC 96 

MfflifflllillfffTiaiilJ 



MF A N 

3^6? 
3^8? 



S.D. 
.90 



US 



VFRY 
DEFINITELY 
NO 

«.2 
0.0 



GFNFRALL Y 

NO 



0.2 
8.9 



NEUTRAL 
20.8 



GENERAL!. Y 
YES 



50.0 
82.2 



VFRY 
DEFINITELY 
YfcS 

8.3 

4 t <l 



BLANK 
OP 

NO OPINION 
12.5 
0.0 
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Table II - 8 a-b 



At the elementary level emphasis tends to be 
slightly more on French Canadian language and 
culture. However at the secondary level emphasis 
is definitely on European French language and 
culture. 

Elementary French teachers would like to see 
even more French Canadian emphasis, while Secondary 
teachers favour an equal emphasis on the two 
cultures. 



98 



TABLE II - 8a 



WTTWTN T HF CURRICULUM* HO YOU FEEL MORE EMPHASIS TS PLACED ON FUROPFAN 

FRFNCH LANGUAGE AMD CNLTURF OR OM FRENCH CANADIAN! L ANGHAGF AND CULTURE? 



MF AM S.n # M 

FRFNCH TF//,r.HFRS-FLFM -$' m \Q ,Q7 ?U 
FRFfcCH TFAr.HFRS-Sec. 2*51 .88 «5 



VFRY 
DEFIM I TF L Y 
EUROPEAN 

«.? 

8.0 



MORF 
EUROPE AN 



20.8 



A RO(lT 
FflUAl 



2^2 



morf: 

FRF ^CH 
CANADIAN 

33.3 
17.8 



VFRY 0 £ F I N 
FRFNCH 
CAN A D I A N* 

4.2 
0.0 



BLANK 
OR 

NO OPINION 
8.3 
0.0 



TABLE II - 8b 



WWF.RE on YOU FEEL THE E"P"A$IS SHOIM D BE Pl.ACFO ? 



mFan S.n. N 

PRFMCH TFArHFRS-FLEM ^70 .9J 2q 
FRFNCH TFArHFRS-Sfcr. i.a* ,83 US 



VFRY 
DfcFlNTTFLV 
EUROPFAW 

«.? 
0.0 



mqof 
FUROPF AN 



0.0 
6.7 



AROUT 
FQUAl 



33.3 
53.3 



MORF 
F R F. N C ^ 
CANADIAN 

01. 7 

24. a 



VERY OeFlN 
F PF NCH 
CANADIAN 

16.7 

15.6 



BLANK 
OR 

NO OPINION 

a. 2 

0.0 
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Table II - 9 



At all levels, both parents and students 
concur that parents actively encourage their 
children with their French studies. However, 
as in a previous item parents feel that they 
are slightly more supportive than the students 
feel they are. Overall the evidence in this 
item again supports the interpretation of a 
generally favourable atmosphere for students 
involved in French studies. 
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TABLE II - 9 

I ACTIVFLY FNCO^rtiGE *Y CHILD WITH HIS/HER FRENCH STUDIES^ 



MFAN S t O t N SYRON^LY SLIGHT! Y NFUTRAL SLIGHTLY STRONGLY BLANK 

OISAGRFF DISAGREE AGREE J.SPfcF. OR 

NO OPINION 

PARFNTS-FLFM-FRENCH S~7\ t.OQ 5i3 a.S S.l 31,2 25.9 ?7.7 5 f 7 

parents^ sec .^French 3.99 \,oi\ 735 3.5 2,2 20,2 27.6 3*.« u.i 

STliOFNTS-ELFM-FRFNCH 3lu9 ! f ?3 72U ft. 7 9.7 30.' 23,5 25.8 1,7 

STUOFNTS^SPcT-FRFNCH 3l7? 1.19 873 6.6 7 f 7 25. a 27 f 0 32.5 ,7 
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ERIC 

hminniffTirmaiaiJ 



Table II - 10 a-b 



AH groups, with the exception of Elementary French 
students, who presumably have no French homework, feel 
as much time should be spent on French homework as on 
homework for other subjects. 

Both parents and students agree that students rarely 
receive help with French homework. Since both parents 
and students say that parents are enthusiastic about the 
French course, lack of help must be because parents lack 
the French skills to be of aid. 
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TABLE II - 10a 



DO YOU FEFL A STUDENT SHOULD SPFNO AS MUCH TIME DOING FRFNCH HOMEWORK AS Hh/SHE 
OOFS FOR ANY OTHFR SUBJECT? 





nr AN 


s.n. 


N 


VERY 
DEFINITELY 
NO 


GFNFR ALLY 
NO 


NFUTRAL 


GENERALL v 
YES 


VFRY 
OFF INITFLY 
YES 


BLANK 
OR 

NO OPINION 


PARENTS-FLFM-FRENCH 


3~?? 


1.32 


513 


la. a 


?0.1 


7. a 


a2.i 


ia,o 


U9 


PARENTS-SEC .-FRENCH 


3j6A 


1,12 


735 


6.0 


13.3 


7.6 


SI ,6 


20. a 


1.1 


PARENTS-NO FRENCH 


3^1 S 


1.31 


76a 


ia.9 


20.9 


9.7 


ao.2 


12,8 


1.4 


STUDENTS-Et E M *FRFN£H 


2^a 


1.23 


72a 


17. a 


30.0 


22.7 


20.2 


9.3 


.6 


STUOPNTS*SFC>FRFNCH 


3^56 


1.19 


873 


6.1 


17.1 


ia.i 


39.2 


22.9 


.7 



TABLE II - 10b 

HOW OFTEN HOES YOUR CHILD RFCFJvE HFLP WITH HlS/HFR FRENCH HOMEWORK AT HO«F? 



MF AN S # n # 



PARENT S-FLFM. FRENCH 
PAPENTS-Sfr.-FRENCH 



1 .99 
U96 



l.oa 513 

1.05 735 



NEVER 

ao.o 
a3 t B 



SFLOOH 

?5.3 
23.5 



ncCASTnN- 

AILY 



20.5 
?2.3 



OUjTf 
OFTEN 



6.a 

5.3 



VERY 
FRFOIlKNTLY 



1 .fl 
2.2 



BLANK 
OR 

NO OPINION 
6.0 
2.9 



STUOFNTS-ELEM-FRFNrH U83 1 , oa 7?a 5? # 8 
STUOENTS-SFcT-PRENCH U60 .93 873 6^.9 
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ERIC 



18.8 
16.7 



19.5 
15.0 



5.7 
3.0 



1 .7 
1.1 



1.7 
.2 



--4 
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Table II - 11a - b 

Parents fee* that French students generally 
do not have adequate opportunities to practice 
speaking French in class while students feel their 
opportunities in class are adequate; 

Both parents sfudents feel there a^e no 
opportunities to speak French outside the class- 
room. 
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TABLE II - 11a 

DO YOU FEFL CWRDPEN HAVF AOEOUATF OPPORTUNITIES TO PRACTISE THE IP FRENCH 
SPEAKING SKILLS IN CLASS? 





MFAN 


3.0, 


N 


VFRY 
OE F INI TFl Y 

NO 


GENERALLY 
NO 


NF1ITPAL 


GENERALLY 
YES 


VERY 
OFF I N I TE LY 
YES 


8LAKK 
OP 

NO OPINI 


PAPENTS«FLFH- p PENCH 


?7u5 


1,07 


513 


la. a 


37.0 


11.9 


17,3 


1.3 


17.5 


PARENTS-SFC.-FPENCH 


27&a 


l n t° 


735 


ll .a 


32.1 


13.6 


21.2 


2«« 


19.? 


parents-no kpench 


2Tu7 


1,02 


76a 


11 .5 


31.9 


15, a 


13. a 


i.a 


?6.3 


STUDENT S-ELE M ~ FRENCH 


3lo7 


1 « 1 1 


72a 


8.7 


2a, a 


2a. 7 


33.6 


7.7 


.8 


STUDENT S-SFC 7* FRENCH 


37 1 n 


1.20 


873 


10.5 


26.5 


ia,7 


38.7 


9.2 


.5 



TABLE II - lib 



DOES YOUP CHILD HA VF ANY OPPO RTUN I T I F_S TO SPEAK MENCH OUTSIDF THE CLASSROOM? 



MF AN S.O. N NOT ANY 

PAPENTS-FLFM-FQENCH U6P ,fta 5*3 5?. a 

PAPENTS^SEP, -FRENCH U71 .82 735 a*. ft 



VERY PFW 

29.0 
35.8 



SO M F 

in.s 
12.R 



QUITE 
A FFw 



1.2 
1 .a 



VfPY MANY 

l.a 

1 .0 



81 ANK 
OR 

NO OPINION 
5.5 
3.1 



STUOFNTS-EI E^-FRENrH 2.06 1 .09 72a 37.7 
STUDENTS-SFcT-FRENCH U90 .Q3 873 38.6 
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ERIC 



32.6 
39.2 



18,9 
16,3 



5.8 
3. a 



a. 3 

1 .9 



.7 
• 6 



CP) 

<x> 
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Table II - 12 

All groups except Principals and Vice- 
principals feel that there should be more oppor- 
tunities for students to travel to areas where 
people speak French. This opinion is most strongly 
endorsed by students and teachers of French and 
apparently reflects both the lack of opportunities 
for students to use their French skilH and a 
desire for greater cultural understanding demon- 
strated in previous questions. 
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TABLE II - 12 



00 YOU FER THE SCHOOL BOARD SHOULD PROVIDE CHUDREN WITH MORE OPPORTUNITIES 
TO TRAVFL TO LOCATIONS WHFRE THF MAJORITY OF THF PEOPLE SPf A K FRF^CH? 





MFAN 


s.n. 


w 


VFRY 
DEFINITELY 
NO 


GFNFRALl Y 
NO 


NFUTRAL 


GfrNFRAL! y 
YES 


VFRY 
DEFINITELY 
YFS 


BLANK 
OR 

NO CPIMON 


TRUSTFFS AND AO^Jn* 


3Ti * 


.85 


?<J 


0.0 


29.2 


2S.0 


<M .7 


0.0 


«.2 


"KJNrTPAl 5 AND VP'S 




1 .ou 


1?6 


1.8 


35.7 


20.6 


33.3 




.8 


GUIDANCE COUNSELLORS 




1 .21 


62 


6.5 


25.8 


<?.7 


«0.3 


16.1 


1 .6 


rKFNrH TF ArHF"S*FLFM 




1 .04 


?<J 


0.0 


16.7 


8.3 


«l .7 


33.3 


0.0 


FRENCH TF ATHFRS-SEC . 


ul09 


1 .06 


45 


?.? 


8.9 


11.1 


31.1 




2.2 


PARENTS-FLFM^FRENCH 


3lo6 


t.?2 


513 


12. S 


20.3 


27. 9 


25.1 


12.9 


1 


parents-sfc.-french 


3l3<i 


l.?2 


735 


*. 7 


18.8 


I8 f 9 


3u.u 


17.8 


i 


PARENfS-NO FOENCH 


3l0R 




76U 


12.3 


19.2 


27. a 


26.3 


12. a 


2. a 


STUDENTS-ELE M ~FRFNCH 


37ft! 


l.ii 


72U 




7.5 


21.8 


33.1 


32.0 


1.0 


students«sfc>frfnch 




.95 


873 


1 


a. 1 


18.9 


33.8 


U\ .0 


.6 
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Table II - 13 

All groups surveyed on this item are 
enthusiastic about the idea of exchange programmes 
between French and English speaking students. 
Presumably this would again serve the dual 
functions of increasing cultural understanding 
and providing more chance to practice second 
language skills. 
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TABLE II - 13 

DO YOU FEFL THERE SHOULD HE HORF EXCHANGE PROGR AMM£ S RETWFFM LONDON FRENCH 
STUDENTS AND FRENCH SPEAKING STUDENTS FROM QUEBEC? 





MFAN 


S.D. 


N 


VERY 
DEFIMTTEI Y 
NO 


(5FNFRALI Y 
NO 


nfuthal 


GENFR ALt Y 
YES 


VfKY 
DEFINITELY 
YES 


BLANK 
OR . 
NO OPINION 


TRUSTFFS AND AOMlN^ 


3^70 


• *2 


2a 


0.0 


«.2 


25,0 


62.5 


a. 2 


a. ? 


PRINCIPAI S AND VPIS 




.95 


126 


1.6 


19.8 


2a. 6 


aa.a 


8.7 


.8 


GUIDANCE COU^SFLLORS 




.9a 


62 


■*.? 


8.1 


17.7 


S3. 2 


16.1 


1.6 


FRENCH TFACHFRS*FLFM 


<U33 


.75 


2a 


0.0 


a. 2 


«.? 


as. 8 


U5.8 


0.0 


FRENCH TFACHFRS-SEr. 




.98 


as 


0,0 


8.9 


11. 1 


22.2 


57.8 


0.0 
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Table II - 14 - a-e 

All groups with the exception of Trustees and Administra- 
tion and Elementary and Secondary French students tend to feel 
that French should be taught to all students in grades 1 to 3. 
All groups except Trustees and Adrinistration endorse French 
instruction for all students in grades 4 to 6. 

Trustees and Administration and parents of students who 
don't take French feel no more time should be given to teaching 
French in grades 7 and 8. All other groups feel the present 
program should be expanded. 

Opinion is divided on whether more French credits should be 
required in secondary school. Trustees and Administration, 
Principals and Vice-principals and Guidance Counsellors strongly 
feel enough credits are required* Parents of elementary French 
students and elementary French students are undecided. French 
teachers at both levels, parents of students not taking French 
and secondary French students feel that more credits should be 
required. 

Generally Tables 14 a-d demonstrate that except for the 
Trustees and Administration who support the status quo, most 
groups feel French instruction should be expanded to the lower 
grades . 

All groups except parents of students not taking French 
and secondary French students agree that every student should 
have the opportunity to enroll in a French immersion school. 
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TABLE II - 14a 



INTRODUCING OR FXPANOINR PROGRAMS MAY BF COSTLY AMD TAKF TI*E AND RESOURCFS FROM 
OTHFR SIIRJFCT AREAS • CONSIDERING THIS* 00 YOU FFSL • FRENCH SHOULD RE TAUGHT TO 
ALL STUDENTS XN GRADES 1 TO 3? 





MFAN 


s.n. 


N 


VFRY 
OEFIMTTELY 
MO 


GFNERALIY 
NO 


NEUTRAL 


GFNPRALIY 

wee 
Yfc 5 


VFRY 
tFS 


BLANK 
no 

NO OPINION 


TRUSTEES AND ADMINS 


W95 


1.33 




US. 8 


25.0 


0.0 


8.3 


8.3 


12.5 


PRINPTPAI S AWO VPIS 




1 .«! 


126 


26.2 


19.8 


7.9 


3«.t 


10.3 


1.6 


GUIOANCE COUNSELLORS 


3^6 


1 .<I2 


62 


11.3 


?! .0 


0.8 


29.0 


29.0 


a .8 


FRENCH TFAPHrPS^rLFM 


3.?1 


1 .an 


?a 


12.5 


29.2 


12.5 


16.7 


29.2 


0.0 


FRFNCH TFAfHFRS^SEC. 


3ll* 


1 .«5 


US 


IS. 6 




8.9 


24.4 


2<l.« 


2.2 


PARENTS*FLFM-FPE N CH 


3l3« 


I.a3 


St 3 


16. a 


ia.2 


10.1 


U.6 


• 2«.« 


3.3 


PAPENTS-SEf\-FRENCW 


3laR 


1.37 


735 


l?. a 




9.7 


33.9 


?6.5 


2.7 


PARENTS-NO FRENCH 


3^3? 


1.35 


76U 


1J.9 


12.8 


13.2 


3a. 9 


19.1 


5.0 


STUOENTS»El EM-FRENCH 




l.«3 


72a 


26.fi 


22.5 


17.0 


16.7 


15.7 


1.2 


3TUDENTS*SFcI-FRe N CH 


2^60 


lo!9 


873 


16.5 


2U.7 


27.8 


22.2 


8.0 


.7 
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TABLE II - 14b 

INTRODUCING OR EXPANOlNft PROGRAMS MAY RF COSTLY AND TAKF T I AND RFSOURCFS F»Om 
nTHFR SUBJECT AREAS • CONS Tf)FR ING THTSt HO YOU FFEL - FRFNCH SMOULO PE TAUGHT TO 
ALL STUDENTS IN GPAOFS Q TO 6? 





rrAN 


n • n # 


N 


VFR Y 
OEFINITFLY 
N 0 


GENFKALI. Y 
NO 


N F U T R A L 


gfnfrall y 

YfcS 


vfRy 

DFFlNlTEt Y 
YFS 


BLANK 

OR 

NO OPINION 


TRUSTFFS ANO AAMTw* 


c » y n 


i its 


^ H 


c5 . 0 






25.0 


«. 2 


12.5 


PRTNTTPAI AMD VP 1 ^ 




I • 3 7 


1 CO 


22,2 


19,0 


7.9 


39.7 


9.5 


1.6 




T O? 

3 • 


1.14 


DC 


8.1 


U.8 




«tt.a 


30.6 


3.2 


rKFNCH TF ArHFWSwf LFH 


0 .50 


.58 


?a 


0.0 


0.0 


1. 2 


«1.7 


S«.2 


0.0 


FRENCH TFACHFRS-SEC. 


3^89 


1.23 


45 


6.7 


11. 1 


B. 9 


33.3 


U0 .0 


0.0 


PARENT S-FLFM«FRENCM 




!.?6 


513 


10.9 


7. a 


11 .s 


«! .1 * 


25.3 


3.7 


PARENTS-SEC. -FRENCH 


3781 


1.19 


735 


7.2 


9.0 


9,3 


39.7 


31.0 


3.1 


PARENTS-NO FRENCH 


3^27 


1.25 


76a 


lt.o 


15.7 


21.6 


30. a 


16.6 


u.7 


STU0FNTS-E1 EM-FRFNCH 


3756 


1.22 


72a 


8.3 


11.6 


' 20.6 


33. T 


25.0 


1.2 


STUOEMTs-SFCr^FRFNCH 


37?7 




* 873 


13.9 


21.3 


14.2 


2«.3 


26.0 


.3 



1^0 
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TABLE II - 14c 



INTRODUCING OR FXPANDlNG PROGRAMS may *E COSTLY AND TAKF TIME AND R^SOURCFS FROM 
OTHFR SU8.JFCT AREAS. CONSIDERING THTS • HO YOU FFEL • M OPF TI*E SHOULD «F GlVf-N 
TO TEACHING FRENCH IN GRADES 7 ANO fl? 





MEAN 


S.n. 


N 


VFRY 
DEFINITELY 
NO 


GFNEPALLY 

NO 


NEUTRAL 


GENERALl Y 
YF.S 


VFRY 
DEFINITELY 
YFS 


fit ANK 
OR 

NO CPINION 


TRUSTEFS AND ApMll^ 


2^9S 


i.?s 


?a 


a.? 


us.e 


o.o' 


25.0 


12.5 


12.5 


P?TNCIPAI S A NO VPtS 


2I53 


1 .26 


126 


2?.? 


3A.9 


A. 7 


22.2 


7.1 


.8 


GUIDANCE COUNSELLORS 


3luA 


1.18 


62 


8.1 


n.3 


25 .8 


32.3 


21 .0 


1.6 


FPFNCH TFACHF^S-FLFM 


<T.?s 


1.13 


?ti 


0.0 


16.7 




16.7 


62. S 


0.0 


r**r. r "y,n irAf. nr~r>*»>ti, # 


/t C Q 


• 7/ 


it c 

u o 


A A 

0.0 


/t /I 


u . u 


20.0 


7 1 • 1 


A A 


PARE^TS-FLFM.FOENCH 


37u0 


1.21 


513 


7.6 


16.0 


21.6 


31.2 


1<>.3 


«.3 


^AREWTS^SEC.-rRENCH 


3763 


1.16 


745 


a. A 


1<I.B 


16.9 


35. A 


?U.6 


3.1 


PARENTS-wO frfnch 


?I7S 


1 .13 


76U 


13,9 


26. u 


30.9 


16. a 


7.2 


5.2 


STUDENTS .£1 £M«FRENCH 


3.U9 


1.2<l 


72U 


A. 6 


13. a 


22. <> 


29.0 


25.1 


1.0 


STUCFNTS^SFCr-FKENCH 


3I9S 


!.06 


873 


3.9 


7. A 


11. <> 


42.2 


33.9 


.3 
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TABLE II - 14d ^ 



INTRODUCING OP EXPANDING PROGRAMS MAY BF COSTLY A*'p TAKF TT W E ANfj PFSOlJRCES FRO* 
OTHER S»»BJFCT ARFAS. CONSIDFRlNft THIS* Hp YOU FFFL • HOPE CREDITS SHOIM D 
RFOUlRfn TN FRENCH AT TH£ SFCONn ARY SfHOOl LEVEL? 





mean 


s.o. 


N 


VFPY 
DEFINITELY 
NO 


fiFN'FRAI 1 Y 

NO 


F 1 1 T D A 1 

p « r 1 / 1 k 4 L 


Gr Nc RALLY 
YES 


VFR Y 
PEFTNITELY 
YFS 


Pi AN* 
OR 

no tpjmon 


TRUSTFFS AMD ADM T n7 




1 .02 




12.5 


58. 3 


y * r 




4 .2 


8.3 


PRINCIPAI S ANO VPIS 






126 


i«.3 


37,3 


P 7 P 


IP 7 


0 « 0 


7.9 


GUIDANCE COUNSELLORS 


2ls2 


1*10 


62 


17.7 


35 .5 


25,8 


1/1 C 


a • 8 


1 .6 


•FRFNCH TFACHF«S-FLFH 


37sn 


,8a 


Pa 


0,0 


ft 1 


1 , 1 


29 , ? 


12.5 


8.3 


FRPWCM TFACHFRS^SEC. 


3^23 


1.1! 


as 


2.2 


26,7 


33,3 


17. ft 


17.8 


2.2 


papents-clfh-french 


2~.97 


I,t! 


513 


10.1 


21.2 


32,7 


22.8 


7.8 


5.3 


PA9ENTS-5?Fr. -FRENCH 


27<M 


1 .10 


735 


8.3 


?9,7 


31.7 


18.5 


9. a 


2.u 


PA&ENTS-NO FRENCH 
STUOENT^-ELEX-FRENCH 


372A 


1.11 


764 


8*2 


12.7 


30,6 


32.1 


12.0 


«.3 


2^98 


.99 


72« 


8.1 


17,8 


(*5 t u 


19.9 


6c2 


2.S 


students* sfcI^frencm 


a7o8 


.99 


873 


2.0 


5.2 




36.7 


CO .8 


.2 
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TABLE II - 14e 



u.v up rn^TLV AND TAKE TIM£ AND RFSOllRCFS FROM 
THF OPPORTUNITY TO ENROI L IN A FRENCH IMMgRS ON SCHOOL. 





MF A N 


s.n. 


N 


VFR V 


GFNFRALL V 


. r 1 1 t n a I 

NFUTR AL 






DEFINITELY 














MO 






TRUSTFFS ANO ADMInI 


3^36 


i.?3 


?a 


A. 3 


16.7 


1 A 7 
10| ' 


PRINCIPAI S AMO VPIS 




i.?s 


126 




2U .6 


Pi" 


GUIDANCE C n '^SELLORS 




1.18 


62 


fl.t 


11.3 


1 0 /t 


FPENPH TPArnpRS-FLFM 




.97 


?q 


0.0 


12. 5 


^ • 0 


FRFWCH TFArwF»S-SFC. 


3^* 


1 .05 


U5 


?.? 




1 * . p 


PAR£KTS~FlF M -FPEwcw 


3727 


i .13 


513 




13.6 


3Q q 

• w 


PAPENTS-SEr.-FPFNCH 


3,2^ 


t . ! a 


735 


7.9 


16.3 


25. « 


papents-«o french 


2^07 


t .10 


76U 


37.7 


31.0 


lf>.2 


ST»10F NTS-EI E M *F*E N CW 


3T«? 


1.02 


72a 


a. 7 


0.0 


UO.S 


STUPFNTS~SFC> F »^H 


?.77 


1 .02 


373 


10.0 


30.7 


3S.«5 



gpnfraliy 

YES 



33.3 

34.9 

3ft. 7 

37.5 

35.6 

31. a 

33.5 

10.7 

26.5 

16.1 



VFRY 
DEFINITELY 
Y^S 

16.7 

6.7 
21 .0 
?5.0 
35.6 
12.5 
13.5 
2.u 

15.6 
5.0 



SLA^K 
OP 

NO OPINION 
8,3 
1.6 
1.6 
0.0 
a. a 
a. 3 
3.0 
2.0 
1.8 
.7 
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Table III - 1 a-c 

At the elementary level both students and teachers of French 
and Guidance Counsellors view the optimal French class size as 
15-20 students. However, at this level Trustees and Administration 
feel the optimal French class size is 25-30 students, while 
Principals and Vice-principals think 20-25 students is optimal. 

At the secondary level again both students and teachers of 
French feel the optimal French class size is 15-20 students. 
Guidance Counsellors at this level view optimal French class 
size as 20-25 students, while both Principals and Vice-principals 
and Trustees and Administration feel 25-30 students is optimal. 

' When asked about the optimal class size for academic subjects 
other than French, we notice a similar trend. Trustees and 
Administration and Principals and Vice-principals favour larger 
classes (25-30), while Guidance Counsellors and Non-French 
Teachers feel smaller classes (20-25) are optimal. 

Of the group we questioned about actual class size we find 
that the majority of elementary teachers of both French and 
other subjects have 30-35 students in each class while the 
majority of secondary teachers of both French and other subjects 
have 25-30 students in a class. The majority of both elementary 
and secondary French Students are in classes of 25-30. 
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TABLE III - la 

WHAT DO Ynu FF.EL IS THfc OPTIMAL ?RFNCH Ct»SS SIZE? 





MF AN 


S.n. 


N 


LFSS 


15-20 


?0-?5 


25-30 


30-35 










THAN 1 S 










TRUSTEES AND AOHINI 1 


3ll7 


: .17 


2« 


IP. 5 


16*7 


i?.5 


50.0 


<i.2 


PRINflPAl S AMD VPtS 1 


2T9S 


t.06 


126 


7.9 


26.2 


30.? 


?U.6 


6,3 


GUIOANCE COUNSELLORS 1 


2^3ft 


.99 


62 


19. a 


38.7 


?5,ft 


12.9 


1 .6 


TRUSUFS AND AOMT*; 2 




1 .08 


?a 


«.? 


16.7 


?5.0 


37,5 


16,7 


PRTNCIRAI S AMD VP t S 2 


sl26 


1.00 


126 


a.o 


!«.3 


?«*.6 


?9.a 


7,1 


GUIDANCE COUNSELLORS 2 


2783 


.95 


62 


fl.t 


27. a 


35. S 


: 2U.2 


1 • 6 


FRENCH TFACHFRS-ELEM 


2T5S 


.72 


?l\ 


0,0 


50,0 


37.5 


0,0 


a. 2 


FRFNCH TFACHFRS-SEC, 




.80 


U5 


6.7 


ao.o 


33.3 


il.t 


0.0 


studfnt$-ei e m -frfnch 


2I70 


t ,32 


1 ^ /i 




23,6 


IS, 2 


20. a 


9,8 


STUOFNTS-SFC.-FRENfH 


?Z?b 


.98 


873 


23.3 


39.3 




10,7 


1.3 












TABLE III 


- lb 








WHAT 


no Yon 


FEEL 


TS THF OPTIMAL 


CLASS STZF 


FOR ACAOFHIC SUBJECTS 


OTHER THAN 






FRENCH? 
















Mp AN 


s.n. 


N 


LFSS 


15-20 


20-25 


25-30 


30-35 










THAW 1 ^ 










TRUSTFES ANf> AOMIN, 1 


3^73 


.86 


2U 


a.? 


a. 2 


12, 5 


62.5 


8.3 


PRTWf!PAI S ANO VPtS 1 


3l55 


.76 


i?6 


1.6 


a.B 


35.7 


16,4 


6.3 


GUIDANCE counsellors 1 


^3! 1 0 


.86 


62 


6.5 


9.7 


53.2 


25.8 


3.2 


TRUSTEES AMD ADMTnT 2 


3^6 


.93 


?« 


o.o 


8.3 


20. ft . 


37,5 


33.3 


PRTNCTRAt S AND VPtS 2 


3I73 


• *2 


126 


i.6 


2. a 


26.2 


«2.1 


I2t7 


GUTOANCE COUNSELLORS 2 


3*3t 


.*3 


62 


a. ft 


a t 8 


«3,5 


37.1 


3.2 


non»frItfachfrs«»flem 


3739 


.68 


39 


0.0 


7.7 


43,6 


38.5 


2.6 


non-fr.tfacheRs-sec. 


3^09 


.66 


71 


2. ft 


8.5 


62,0 


22.5 


0*0 



BLANK OR 
NO OPINION 



2 

a, 8 
l.fe 
0,0 

16,7 
3.2 
6,3 
8.9 

s;a 

1.3 



BLANK OR 
NO OPINION 

8.3 

3.2 
1.6 
0,0 
15.1 
6,5 
7,7 

«. 2 



O 12S defers to elementary level. 
ERIC" 2 Refers to secondary level. 



TABLE J LI - lc 



00 





ON 


THF AVERAGE HOW 


MANY STUDENTS 


ARF /IN YOUR 

[ 


(FRENCH) CLASS(ES) 


THIS YEAR? 

< 








MFAN 




ig 


LESS 
THAW IS 


\ 

15-20 

\ 


20-25 


25-30 


■50-35 


CVER 35 


NON-FRlTFArHrRS-eLFM 




7 7 




0,0 


2.V 


5.1 


17.9 


a*. 7 


25.6 


NON-FR.TFArwFRS-SEC. 


alio 


.70 


71 


0.0 


l.a\ 
0^0 


15.5 


5?.l 


?fi«2 


2.8 


FRFNCH TFArwFRS-EUM 




.58 


2« 


0,0 




37.5 


5a. 2 


a. 2 


FRENCH TFACWFRS-SFr. 


iZn 


.*3 


as 


0.0 


2.2 


17.8 


66.7 


13.3 


0.0 


STUDENTS.Et pM-FRF^rH 


uZ2\ 


.82 


72a 


1 .2 


1.7 


8.8 


39.8 


3a. 3 


1«.2 


STUOFNTS-SFcI-WvCH 


zZa7 


1.10 


873 


a.O 


18.6 


20.*5 


"58.7 


17.0 


1.5 
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Table III - 2 a-b 



Table III - 2a reveals that more ~ *tees and Administrators 
and Principals and Vice-principals are satisfied with the integra- 
tion of the elementary and secondary French programmes than are 
the other three groups polled. However sizeable numbers in these 
two groups also apparently have no opinion with respect to this 
issue. The most dissatisfied group is the Secondary French 
Teachers, followed closely by the Elementary French Teachers. 
It is instructive to contrast the responses of these latter two 
groups with those of their counterparts in other subject areas. 
Table III - 2b demonstrates a much higher degree of satisfaction 
on the part of Non-French Teachers, both Elementary and Secondary 
with respect to the articulation of the elementary and secondary 
levels although a trend again emerges showing that the Secondary 
Teachers are somewhat less satisfied than are the Elementary 
Teachers who in many cases expressed no opinion as they taught 
more than one subject area. Obviously increased commur,i cation and 
liason between the Elementary and Secondary panels in all subject 
areas, but especially in the French programme, might improve this 
situation. 
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TABLE III - 2a ^ 

ARE YOU SATISFIED WITH THE INTEGRATION Of THE ELEMENTARY AND SECONOARY SCHOOL 
FRENCH PROGRAMMES ? 





MF AN 


s.o. 


N 


VFRY 
DEFINITELY 
NO 


GENERALLY 
NO 


NEUTRAL 


GFNER A(_L y 
YES 


VERY 
DEFINITELY 
YFS 


fit AKK 
OP 

NO OPINION 


TRUSTEFS AND ADMInI 




1.0? 


24 


a. 3 


2S.0 


20. ft 


33.3 


0.0 


12.5 


PRTNClPAi S ANO VPIS 


2la6 


1 .Oil 


126 


7.9 


28.6 


18.3 


31.0 


.8 


13.5 


GUIDANCE COUNSELLORS 


2^62 


1.00 


62 


9.7 


38.7 


16.1 


2a. 2 


0.0 


11.3 


FRENCH TFATHPRS^ELrM 


2^61 


1 .?1 


2'4 


iA.f 


«1.7 




29.2 


4.2 


4.2 


FRENCH TFACHFRS-SEP. 


2l3t 


1.17 




2A. 9 


37.8 


8.9 


22.2 


2.2 


0.0 



TABLE III - 2b 



non-fpTtfachfrs-elfm 
non*fr7tfachfrs-sec. 



IF YOU TFACM ONE MAJOR SURJFd ARFa/aRF YOU SATISFIED WITH THE iNTF^RATTnu nr 
THE FLEMENTARY AND SECONDARY SCHOOt PROGRAMMES IN YmjR J.rJfCT AR^I? ° 



MF AN S.D. 



3.17 
2^96 



1.17 
.97 



39 
71 



VFRY 
DEFINITELY 
NO 

?.t> 

«.? 



GFNFRALLY 
NO 



36^6 



NEUTRAL 

7.7 
1*.3 



GF\'FPAu y 
YES 



20,5 
40,8 



VFRY 
DEFINITELY 
YFS 

7.7 

0.0 



Rl A k 
OR 

NO OPINION 
0.0 
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Table III - 3 a-b 

The dfscontinuities between elementary and secondary school 
suggested in the two preceeding tables is also apparent in the 
responses displayed in Tables III - 3a and b. With respect to 
French studies, the Elementary French teachers most strongly feel 
that the elementary programme is good preparation for the 
secondary one. Contrasting opinions are offered both by the 
Secondary French Teachers and the Guidance Counsellors while 
the Trustees and Administration and the Principals and Vice- 
principals tend to agree with the Elementary French Teachers. 
Obviously a number of different expectations and/or perceptions 
of reality are operating here. 

Non-French Teachers, both elementary and secondary generally 
seem more satisifed that their elementary programmes are good 
preparation. Once again the views of the Elementary Teachers 
who answered this item are considerably more optimistic than are 
those of the Secondary Teachers. 



TABLE III - 3a 



DO YOU FEFl THE Fl.E*fcNTARY FRENCH PROGRAMME IS A GOOO PRfcPARATION FOR THE 
SFCONDARY SCHOOL PROGRAMME? 





U C A w 


O . P. 


M 


Vr h V 

OEPl^ITFi^ 
NO 


Ar lit" n a i i \/ 

GFNpK AL L Y 
NO 


NFUTRAL 


GFnFRA^l y 
YES 


VEWY 
OFFJNITELY 
YES 


BLANK 
OR 

NO OPINION 


TRUSTFFS AND AO^InI 


37lo 


.«2 


20 


0.0 


29.2 


25.0 


T3.3 


0.2 


8.3 


PRTNCTPAI S A*D VPIS 


Ol 


1 .06 


126 


S.6 


23,0 


15.1 


03.7 


0.6 


7.9 


GUTOANCE CmjMSFLLORS 


2l76 


.«? 


62 


■*.2 


05.2 


U.3 


27.0 


1 .6 


11.3 


FRFNrH TFATHFRS-ELFM 


3l?v 


1.10 


20 


K.3 


20. ft 


12. S 


so.o 


P. 3 


0.0 


PRFNCH TF ATHFRS^SEC* 




1.17 


05 


17. B 


26.7 


13.^ 


02.2 


0.0 


0.0 



TABLE III - 3b 

0^ YOH FFFl THE FI.F"£NTARY PROGRAM TN YOUR SUBJECT ARF A TS A GOOD PREPARATION 
F^R THF SFCONOARY SCHOni PROGRAMHF ? 



M F AN s.n. N 

MON-FRlTFArHFRS-KLFM ^96 .77 39 
NON-FR^TFArHFRS-SEC. 37 1 « .03 71 



VFRV 
OEFlS'TTn 
*'0 

0.0 

0.2 



GFV.FRALI Y 

^0 



S.l 
19.7 



SFiiTPAL 

S.l 
26,8 



GFwfWALlY 
YES 



01.0 

02.3 



VERY 
OEFTMTEl Y 
YFS 

1?.8 

1 .0 



HI ASK 
CR 

NO OPINION 
35.9 
5.6 



13? 



138 
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Table III - 4 a-b 

Elementary French teachers definitely feel students are not 
as serious and well motivated about their French studies as they 
are about other courses. This may be because at the present time 
French is an ungraded subject at the elementary level. Secondary 
French teachers seem very satisfied with their students 1 serious- 
ness and motivation. 

However, both Elementary and Secondary French students report 
about equal amounts of involvement with French class activities. 
The majority of both groups of students perceive that they are 
active participants in their French classes. 

Thus although the Elementary Students feel that they take an 
active part in class activities, their French Teachers are skeptical 
about student motivation. The contrast with the results from the 
Secondary French Teachers 1 view of their students may be due in 
large part to the optional nature of the secondary programme so 
that it is primarily the serious, well motivated student, with 
respect u) French, who elects the programme. 
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TABLE III - 4a 



00 



rn^PARFO TO THE OTHFR COURSES THEY T AKf ♦ ARF YOU SATISFUD THAT YOUR STUDENTS 
APE AS SERIOUS AND WEIL MOT I V ATF 0 ABOUT THEIR FRENCH STUDIES? 
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TABLE III - 4b 

DURING PRFMCH CLASS I ACTIVFLY TAKE PART IN ACTIVITIES. 



HFAN $.r>. N 

^TUDFnTs^FI fm*frfnch 3^ i # 0R 7?<j 
STUOENTS-SFCT-FRENCH 3^9 .97 873 



N£ VFP 

3.S 
2.3 



SELDOM 
15. 6 



OCTASins. 
ALLY 



29,0 
3S.S 



OFT FM 

30.8 
33,6 



VFRY 
FRFCnfcNTl Y 



19.5 
JS.6 



BLANK 
OR 

NO CPINICM 
1.7 



140 



Hi 



9 

ERIC 



• 90 



Table III - 5 a-e 

Both elementary and secondary French teacners feel that 
other teachers in the school are quite supportive of the French 
programme. Non-French teachers corroborate this view. 

Elementary French teachers think the other teachers 
definitely tend to positively influence their students 1 attitudes 
toward French. Secondary French teachers feel that the other 
teachers are generally neutral in this area. 

All teachers, both Elementary and Secondary and French and 
Non-French feel the principal is supportive of the French 
programme in their school. 

At the elementary level French teachers feel that Guidance 
Counsellors tend to be neutral or very slightly positive in 
their influence on their students' attitudes toward French. 
At the secondary level, however, French Teachers feel that 
Guidance Counsellors tend to be negative in their influence on 
their students' attitudes toward French. 
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TABLE III - 5a 



IN G£Npp A| , ARE THE OTHFR TF ACHpRS IN YOUR SCHOOL SwPP^RTIVF OF THE FRENCH 
PROGRAMME? 
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TABLE III - 5b 

IK» H E N F R A I , AR£ YOU SUPPORTIVF OF THE FRENCH PROGRAMME IN YOUR SCHOOL? 
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TABLE III - 5c 

00 VOM FFFL THE OTHFR TFATHfRS Tf Nf) TO INFLUENCE YOUR STUOFNT S ' ATTITUDES TT* ARO 
FRFNCH CFTTHER POSITIVEIY OR NEGATIVELY)? 
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TABLE III - 5d 



IM GFNERAl t D0 YOU FEEL THF PRINCIPAL IS SUPPORTIVE OF THE FRENCH PROGRAM IN 
YOUR SCHOOL? 
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TABLE III - 5e 

00 YOU FEFL THAT GUIDANCE COUNSELLORS TF NO TO INFLUENCE YOUR STUDENTS* ATTITUOfS 
TOWARD FRENCH (FITHFR POSITIVELY OR NFGATTVflY)? 
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Table III - 6 \-c 

Non-French Elementary Teachers feel that French generally 
does not contribute to students' understanding of other subject 
areas, while Non-French Secondary Teachers feel French contributes 
slightly. 

Both Trustees and Administration and Principals and Vice- 
principals feel that collaboration between the French department 
and other subject areas so that other subject areas may be 
taught in part in French is not a good idea. However, Gudiance 
Counsellors are favourable toward the idea. 

Neither elementary nor secondary Non-French teacners express 
a particularly strong desire to collaborate with the moderns 
department to have some of their courses taught in French. 
However, both elementary and secondary French teachers strongly 
endorse this idea 
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TABLE III - 6a 



On YOM FEFL THAT THF STUDY OF FRKNt.H CONTRIBUTES TO STUDENTS' UNDERSTANDING OF 
OTHFR SIIBJFfT /RE&S? 
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TABLE III - 6b 

WOULD BF W T I LTNfc TO CO( t ABORATE W TTH THF MODERNS DEPARTMENT AND HAVE SO^F OF THF 
COURSFS YOU TEACH TAUGHT IN FRFNCH? 
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TABLE III - 6c 

DO YOU THINK THFRF SHOUI D BF COLLABORATION RfcTWFEN THE FRFNCH DEPARTMENT AND 
OTHFR OFPARTMFNTS SO THAT OTHFR SUBJECT AREAS MAY BE TAUGHT IN PART IN FRENCH? 
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RESPONDENTS' COMMENTS 
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In this section we have attempted to glean representative comments 
from the many questionnaires where respondents took the extra time 
necessary to complete the last section. Both positive and negative 
reactions were present and we have included examples of each. As an 
aid to the reader we have, moreover, tried to classify the responses 
around more or less coherent and recurring themes. However, in some 
instances it was impossible to categorize a comment within the general 
headings we developed. Comments are reproduced verbatim and have 
neither been edited nor have spelling or syntax been changed. Each 
comment is also identified as to its source. 

The following headings have been used: 

(a) Attitude and Local Climate of Opinion 

(b) Optimal Age to Begin French Studies 

(c) Curricular Suggestiors 

(d) Costs and Resources 

(e) Availability of Teachers and Teacher Training 

(f) Miscellaneous and Multiple Comments 
and Reactions to the Survey 
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Attitude and Local Climate of Opinion 



Administration 

The need for a French language capability in English speaking Canada has 
been terribly overplayed. The advantage of having a French language 
capability has been understressed. Demands on people to be bilingual in 
occupations that to not require it are unreasonable. Too much stress has 
been placed on learning French in the early years especially when reports 
are indicating little achievement. Montreal study shows level 9 the best. 
Ministry studies according to Clarence Taylor also hear this out. French 
may be advantageously taught at lower ages when taught as an interest course. 



Principal ... ^ r , 

I am convinced that only a very few students profit from the French 

experience in elementary and secondary schools in London. A great deal 

of money is spent with relatively minimal results being evident. I really 

believe that the voluntary program was equally effective. Actually I 

suppose I am prejudiced because I do not see the place for a French island 

within a vast English orientated America. I believe that bilingualism 

has polarized the two groups. There is less communication than ever before 

resulting in less toleration of each other than ever before. 



Principal 

The questions are answered but there are a lot of ifs left unansv/ered. I 
would like to see each child have a second language. However, under the 
present structure one must ask about time, money and value. Here in Western 
Ontario and Western Canada the need is not as pressing as in areas where the 
two cultures are living in harmony. It would appear that the programme 
should be underway so that each pupil would have the opportunity to learn 
and experience French. There is a real need for a social atmosphere as 
well as a school setting. 



Vice-principal 

The goal for a bilingual country like Canada must be bilingualism. However, 
more harm than good would be done by using any form of coercion - e.g., 
a compulsory French class for all high-school students. I would advocate 
spending money on sub titling T.V. news and other programmes. One, U.S. 
network now provides sub titled news for the deaf. English speaking Canada 
might well benefit from the normal news on T.V. with French sub titles 
and vice versa for Quebec etc. C.B.C. drama night be similarly treated. 
A Canadian bank made good use of spoken Russian for a commercial during 
the Russia-Canadian hockey series. The federal government might try to 
make French an attractive sound for English Canadians by similar "voice- 
over" commericals. Clearly, I feel that one must motivate adults if French 
programmes in school are to receive more support. Latin is dyi*,g because 
adults are letting it die. 
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The nature of our society and nation makes impossible and even undesirable a 
wide spread fluency in French by non-French persons. Therefore the study of 
French should be confined to only the more capable. This is true, not only 
of French studies but of all studies requiring sustained intellectual activity. 
French studies should not be given high priority in Ontario schools. Achievement 
of bilingualism and/or biculturalism is a happy ideal but an impractical 
objective at this time. There are other more Dressing needs for the general 
public. 



Guidance Counsellor . * 4. * -,-n 

At present, students with above average ability seem to opt fo. ™ch in 
secondary schools. Parental attitudes have a great dea I to do with students 
n eres7and motivation for studying languages It is difficult to show 
students living in London, Ont., the concrete benefits of studying French. 

Guidance Counsellor . ^ _ L . iL . , 

The tenuous nature of motivation makes the teaching of French in the London 
situation a most difficult issue. From historic antipathy of local 

administration to the subject not a single principal could claim franco- 

phiiia peer and parental prejudice three negative items that have to be 

taken into any consideration of the subject. The injection of federal money 
into the system will change all this! To the trustees "Bon Chance. 



S T e h C e 0n reaSns° SaU™ rather luke warm attitude to the teaching of 
French in secondary schools are two-fold. First of all, Spanish is my first 
language and I only picked up English because of my parents insistence. I 
have made a deep study of Spanish history and literature (inc. Latin American) 
and have realized that we as Canadians and Americans are sitting on top of 
a huge land mass of Spanish speaking people Further, I have noted that 
Spanish has supplanted French as the second language at the U.N. and that 
the study of Spanish lang., lit. and history has increased greatly even in 
the northern United States - eg. Ann Arbor and Toledo. Spanish, in brief, 
is easing French out gradually in the- Western world. French (this may take 
many years) will gradually disappear in NB. except in France, Quebec and 
other Frenchish enclaves. Secondly, as an historian, I am s 1C k to death 
of the political pressure placed on Anglo-Canadians by Pierre s French 
company--to force all and sundry to learn French. In other words, a beautiful 
ang age is being prostituted for political considerations Perhaps a really 
new Canadian flag should show a royal purple English bulldog with a tri- 
ed oured French frog on its back. 

EffTt1 r sho^d" F bl n ta\e T n a to he o r vercome stereotyped prejudices against French 
II I secona anguage Students continue to ape the attitudes of their parents. 
Positive suggestions might be presented. Second language opens the door to 
a new culture source. 
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Secondary Non-French Teacher 

It would seem to me that a knowledge of any second language, and in this 
country particularly French, is an asset to any individual regardless of 
his future career. In addition it would be an asset to Canada, that its 
citizens be able to communicate in both of the official languages This 
£1,5 en ™ ura ?e and ai 'd the understanding of each culture for the'other and 
reduce the friction that exists in this country, because of a lack of under- 
standing of each of the 'de<x nations' for the other. Students who tend to 
be good in languages also tend to be 'better' students, vis a vis their 
hnZLr h0 .fe n °V rench students > ^ other subject areas. The problem, 
however, is that language education, intensive language education, is left 
HL u LlV- St 2 tS Rational Journey. Such second language education 
should begin in grade 1 at the last for as Dr. W. Penfield has said that 
when this takes place an individual begins to 'think' more expansively. In 
short French Lang, study should begin very early in the educational career 
of every Canadian. 

Secondary Non-French Teacher 

French should only be offered if students WANT to take it, not because they 
may be going to Quebec and have to speak it there. You cannot force students 
to take it as Bill 2? forces people, companies etc. in Quebec to use it 

LJ. JX the fir V pr >r1t - v s ' 10uld be fcr students -o be able to speak and writ* 
E.^LISH correctly before they attempt any second language. 



Elementary Nm-Frenc> Teacher 

I agree that French c*n be a very important subject. It can be helpful to 
know and speak it. However I disagree that they MUST or even SHOULD be 
forced to do so. There should be an element of choice in the matter. I 
do not agree that Canda MUST be bilingual for the same reason. We should 
be Canadian first and our ancestry and ethnic background should be second. 

Elementary Non-French Teacher 

Why should French be the subject that is being pushed? Look at the federal 
program deal'ng with he training of civil servants in Fre-ch~-a failure. 
French has b,?en "orcc ' down our throat?. Everything must contain French & 
English making the cost of products higher. As the French in Quebec become 
anti-English (look at their laws forcing people to study French rather than 
English) I am becoming anti-French. People should have a right to decide 
what language they wish to speak. It is fine to train the English to speak 
French but the French will seldom speak English even though they can speak 
English, French should be strictly an enrichment program- 
Elementary Non-French Teacher 

French appears to be important as a comparison to our own language and culture. 
We can only gain by our knowledge of how others approach an identical issue. 
This deepens our ov/n understanding of ourselves, faults and strengths. 
Kindergarten should be the time to start French instruction. When this comes 
as a matter of course the French-English issue will no longer exist. We ov/e 
it to our contry to make an effort to become Francophone. We cannot expect 
the other fellow to change if we ourselves won't. I feel all teachers should be 
introduced to French as an ongoing part of our professional development. 
(I feel the same about other cultures but French is much more practical). 
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Non-French Parent . . _ ^ , 

As a Canadian with Polish background & Jewish Hebrew Religion. I feel that 
my country is an English speaking land. When I wanted my children to learn 
Hebrew. I sent them to Hebrew school after regular classes. This was done 
at my expense not. the expense of the tax payer. I do not and will not have 
French drilled i„to my mind or the minds of my children. If and when they 
would like to live in France they can learn it in that country. This 
bilingual business is costing the tax payers money and time. The manufacturers 
have spent millions of dollars changing packagaing for ONE only_.province. 
The printing companies are making the money in changing packagaing. I resent 
going to USA and being asked if I speak English. I resent have to to shopping 
and turning every box or can to read what I am buying. I resent having 
something shoved down my throat and the throats of my chi dren such as French 
when our Mother Tongue is English. I resent, when I am flying to Mexico 
having to listen to French instructions, when going to and from Mexico before 
I know it, it will be in French, English & Spanish. The Mexican people 
have a riqht to hear their mother tongue too. Where is it all going to end. 
When in Canada do as the Canadians do! not what a powerful minority wants 
us to do. How about trying to get the people in Quebec to have it compulsory 
for them to Learn English (notice I did not say French people). Through 
mv experience dealing with people from Quebec they won't talk to you "in English 
e^enifthey know how to speak English. Who needs it!! We don't! Our society 
today is not actina realistically. It is more costly to import merchandise 
from other countries and this cost is passed on to the consumer. E.G. all 
credit cards in Ontario to my knowledge are in English & French ; ^ceived 
a credit card from Hotel De Govner from Quebec City and it was e^irel y 
printed in French. How do they get away with it and not people n Ontar o 
The system stinks!! But no one will both saying anything. I will not allow 
our office to go bilingual as we deal only with people m Ontario. 
Why is all this becoming such an issue? We lived without speaking French 
for 100 years. We can live without it for at least 100 years more. Please 
feel free to let me know what this particular survey is costing me the 
tax payer. Please send me the report in English only, as I do not speak French. 

S^f1r r \^ C ^ P a a m e c n o t ncerned I think there is no need for your French that is 
Engl ish. 

Non-French Parent , . . ^ .. . 

Why should my child have to speak the language of a minority. A country 
should have only one language. If Quebec doesn't want to become completely 
English speaking then let them go on their own. We English speaking 
Canadians are being over ruled by a minority, 't's time for Quebec to 
become independent. We'll then be able to survie easier then they will. 
If they won't change then they should be asked to leave or even forced. 
I feel very strongly about this subject and I think there are many others 
who feel the same way. 
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Non-French Parent 

Personally, I feel that a child should have a good start in spoken and 
written English before tackling a second language. I use the term "second 
language" advisedly - I don't think *It matters whether its Russian, Japanese, or 
Arabic. Learning to use any other language than the mother tongue will tend 
to giye a person an appreciation for and understanding of, other cultures. 
And learning any language is a good mental excerci'se. As to all Canadians 
speaking French and, English, I can't agree. If civil servants and others 
were given monetary inducements (increased salary for extra language skills) 
it would proyide the needed impetus for youm people to deyelop these skills. 
By high school level, we should encourage but not compel the use of a second 
language. I took 2 years of French, two years of German, 2 years of Latin - 
I'm not proficient in any of them, but have drived immeasurable pleasure 
from being able to understand them a little. 



Non-French Parent . 
I think that French should be optional. We only have one French speaking 
province in Canada. Not too many of our children end up in Quebec. I 
don't think our children should be forced to take French unless they are 
taking some class that they need French then that is up to the student. 



Non-French Parent 

I feel French should not be forced on the child even in grade 7 and up. 
I don't feel this language should be forced on anyone especially the way 
it is being done now. You ask if the Board should give the students 
opportunity to visit locals where French is spoken, NO! All it will do 
is put another hole in the poor parents pocket book. Just like everything 
else (like school trips) instead of taking it out of the taxes that have 
already been paid. French should stay with the French Canadians. Its 
just another subject to have to hire another teacher for plus putting taxes 
up more. Leave well enough alone, if the kids want to take French let 
them go to a school where they teach it only but do not pust the stuff 
down a kids' throat who is having a hard enough time trying to get the 
other subjects (which will be more useful to him/or her). If parents 
want their kids to take French let them send then' to Quebec and leave it 
out of our Canadian schools. The world is tough enough for these kids 
without having something like this shoved down their throats. 



Non-French Parent 

I am sick and tired of the never ending demands of the French Canadians. 
It seems for the sake of confederation, "we have to give in to the demands 
of Quebec", if they want to separate, let them do so then we'll have an 
end to all this French, nonsense. 

Non-French Parent 

If French was compulsory in our schools, our young people would be able 
to communicate most anyplace in the world. 
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Non-French Parent 

One of the greatest countries in the world is the USA which contains as great 
a "mix" of nationalities etc. to be found anywhere in the world. This of course 
results in many languages and cultures within the USA - The OFFICIAL language 
is ENGLISH . In all business, commerce, legal court proceedings etc. etc. 
are all conducted in the English language; however I don't believe any 
country in the world that has more, respect with the keeping of the customs 
religons etc, etc. of its various people. The whole French situation in 
Canada has simply got out of hand over the years by catering to the province 
of Quebec's whims by the federal govt. London, Ont. and the rest of English 
speaking Canada don't be fooled and misled by the so called official language 
act. Some party, someday will have the guts to cancel it. Canada is to 
great a country to be divided by any language act. The three r's must be 
returned. Thanks for reading this. 



Non-French Parent 

I feel that French Canadians are the minority and for that reason too much 
emphasis is placed on everything being related to bil ingual ism. Please 
do not conclude that such a remark springs from prejudice against them - 
it is strictly from a practical viewpoint. As I indicated, provided it- 
is not too costly, it would be advisable to introduce French to the 
children as early as grade 1 - but that throughout elementary school it 
should not count as a necessary credit for a grade 8 diploma. I encourage 
my children to study French in secondary school, which they both did. 
However, I do not think that it should be compulsory. 



Non-French Parent 

I think if government is going to tell us what we watch, read and speak 
then they better take into consideration that in Canada there is every 
language in the world, why not make them compulsory also. The English 
people or English speaking people fought the French for control of thio 
country now we are going to give them the upper hand (no way). If you 
go to Montreal you have a hell of a time if you don't speak French. So 
if they are going to make French our second language before they do they 
had better make sure that they all know English first. 



Non-French Parent 

I don't believe French will ever La the language of commerce and business 
in Canada ard especially or a continental basis. French Canadian people 
have a right to conduct government business in their own language per 
B.N. A. Act. But money spent on signs in French in a city like London 
is very foolish. This negative attitude toward French instruction in the 
schools is based on its complete failure in the past, the lack of an 
opportunity to use the second language in a predominately English society 
outside of Quebec. I admire the French people, their language, their 
culture and their charm, 
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Secondary French Parent . . ^ tt r . 

Obviously, I strongly disagree with giving any concession to the French 

n this country. Monies being expended for T.V. station, French immersion 

programmes for public servants, bilingual signs etc. is in my opinion a 

great waste to satisfy a small minority. To inflict their ideas, bias, etc. 

on the rest of the country is in my opinion criminal. The sooner the 

Province of Quebec separates from the remainder of the country, the better 

off we will all be both French and English, less money will be expended, 

a better feeling will exist between the peoples, etc. The French people 

are fine people but I resent having their language and culture constantly 

shoved down my throat. Having lived in Quebec for some 15 years, I appreciate 

my aspects of the French culture. On the other hand, if French is shoved 

on us and our students are forced to study the language then I think present 

programmes are insufficient'. More effort should be applied to the speaking 

and understanding of the language. Reading and grammar would fall in place 

thereafter. 



Elementary French Parent 

I feel strong^ that since Canada has two official languages all Canadians 
should have a working knowledge of both languages and the use of language 
labs should be encouraged and open to all students. 



Secondary French Student 

I feel that French should never be compulsory. English isn t compulsory in 
Montreal is it? Bill 22 or 222 or whatever it is, is outrageous! We do not 
force French students to learn English here, do we? In Montreal, they do have 
some English schools. Here, they should have some French schools with the 
natiye language spoken often but English taken slowly since they live in Ont. 
This should be the same in Montreal where English students should go to English 
schools but that French should be taught gradually since they are in Quebec. 
People should have their own choice. 



Secondary French Student . 4 

The questions concerning your reasons for French study missed what I consider 

the point of cultural education of any type. First it is exposure and 

appreciate of other peoples life way of life that is important and the 

awareness of their existence. 



Secondary French Student 

I have been taking French primarily because it is interesting and because I 
believe studying ue second language will help me understand my own better 
and will round out my education. I have found it interesting and fun. 
One thing about compulsory courses - forcing people to take French will 
lower the quality of the students and thus the class. 
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Secondary French Student , J4 . , n 

More French culture should be studied (French Canadian) especially the 
modern music, art. Canada should be united and we should make an effort 
to understand the Quebecois not vice versa because why is there a quiet 
revolution? Oar fault, we're prejudiced for example we go to Quebec 
expecting the French Canadians to speak English to us. 



Elementary French Student 

Please don't think I'm a kook because I & my parents don't like French 
people but they encourage me in the subject. I guess because I don't have 
a real French teacher I'm not discouraged. Also the French people aren't 
going to stop me from speaking French just because I don't like them. 
I also think French is a very good idea. I mean it's being learned in 
lower grades. They should have 'the opportunity! 



Elementary French Student . . , . r„. nrh 

Yes I don't understand why English speaking Canadians have to take French 
but French don't have to take English. I want to be a pilot but don t want 
to learn French (I hate it). 



Elementary French Student 
I think French is great. 



Elementary French Student 

Writing French on packages is just a waste of money and space. French 
telephone operators should not answer in French. French is stupid in a 
English speaking country. 



Elementary French Student 

I feel great now that I can speak some French. 
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Vice-principal 

I am in favour of continuing an oral French programme in the elementary 
schools I would prefer to see it introduced at a much earlier grade level 
than that v/h^rh presently exists. The knowledge of ^ther cultures as well 
as French should be part of any Canadian school curriculum. 



Vice-principal 

If classroom teachers in the primary classes could spend a few minutes each 
day introducing French to the K to 4 classes the Board of Ed. would save 
money but expose children to a second language. 



Vice-principal 

p e- Question § 18: I feel that this question is not a valid one due to 
its wording. Rather than the word "should" the word "could" would be more 
reasonable as far as completing a more reliable set of answers. With the 
haphazard way in which French is programmed at the elem. & sec, levels, it 
is doubtful if any skills could be mastered well. It is about time that we 
made a commitment .one way or the other in this system i.e. French. Either 
we teach it K-8 or not at all. The present "tokenism" which we are presently 
creates bitterness & frustration and tends to be a waste in time. If we 
believe in bilingual ism then let's do i t! 



Principal 

I think that having French begin in grade 7 is, in many cases, a waste of 
money. We should either begin in the early primary grades and carry 
through or discontinue French in the regular elementary schools. Many 
students learn a foreign language easier than others but there must be 
equal opportunity. 



Non-French Parent 

I feel that oral Frencn should be started in kindergarten. That it would 
be senseless to encourage a girl 16 to watch French television when she 
has not taken it in high school. If I had young preschool age children 
and there was programs tuned to their level I would encourage them watching 
French T.V. 



Non-French Parent 

I really feel, with Wilder Penfield, that the time for "immersion in a 2nd 
language is in the 1-4 year age range. If records of a second language are 
played regularly to a pre-school child, this language can be learned with 
ease in later years. Without this early exposure, French immersion at arr^ 
school age (or post-school age) is only going to be partially successfuTT" 
(Note: Keith Spicer's recommendations re scrapping the immersion course for 
civil servants). 
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Non-French Parent 

x personally feel that until French is taught orally in kindergarten or 
grade 1 at the latest, little progress will be made as far as the majority of 
children are concerned. In my opinion, children should learn to speak 
long before being expected to write French. Reading French could probably 
be started no later than grade 3, provided a child is average in the reading 
of English at this level. If very young children could be exposed to the 
sound of the French language, properly spoken, I'm convinced the vast # 
majority could learn it with very little effort-thus immensely simplifying 
the whole problem at the secondary school level. If children learned French 
at age five or six, I would feel it would be beneficial to have one half 
or perhaps one third of other subjects taught in French in order that 
knowledge of the language would be made use of everyday, and our children 
could "think" in either English or French by the time they reached secondary 
school Ideally, no future generation Canadian should be considered well 
educated", unless he or she is able to speak a second language - French 
seeming to be the logical choice for most. Answers to some of +he preceding 
questions might have differed if French had been taught before grade 7. 



Non-French Pare;it 

French programs should be started in kindergarten with very basic words 
like dog, cat, house, chair, etc. and be developed a little through each 
grade. In the public school level French should not be set aside as a 
special subject. It should be regarded by the pupils as a normal 
everyday study. In this wsty the French language would be accepted by 
people as part of Canadian life. To start French in grade 7 is a waste 
of time as pupils attitudes towards learning something new & to the 
French language are already set. A more practical presentation of French 
would be of more benefit to both the stu^nt and the language. 



Non-French Parent 

I feel that if our population is to fcs bilingual, then French should be 
taught beginning in kindergarten or grade one at the latest. I also feel 
this would encourage a child to continue French at the secondary level. 
It seems grade 7 gives many children too late a start for them 'to be 
truly interested in learning our second language. 



Non-French Parent 

I feel students sh Id study French as early as grade 1 - it would come 
more naturally to tnem. It seems pointless when they begin in grade 7 as 
more of them couldn't care less for another language. In high school I 
feel French should be optional although it seems more and more adults take 
special French courses and this would indicate that more emphasis should 
have been placed on the subject in school. As it is its costing the 
government alot of money to retrain adults. 
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Non-FrbHch Parent 

I feel most children should be introduced to French at an early age and 
it will then depend on the child how he or she adapts to it. It is a 
waste of time to teach a child if they do not like it and can't grasp it. 
They seem only to be more confused if they don't like it and to push a 
child is not good. They then tend to confuse English with it. 



Secondary French Parent 

From all indications, being bilingual (English/French) may well be a cruci* 
factor in the future careers of my children - Nine years ago, we lived in 
Alberta & French was being taught at the grade 4 level in the elementary 
schools! We moved from Calgary to London in 1967 & I was very worried 
that my eldest child (then in grade 4) woulc be far behind the Ontario 
elementary school French programme - you can Imagine my "SHOCK" to find 
that that year French was being introduced for the first time here in 
London at the Grade 7 level ! AND that was only in some "selected" schools 
in this city & on an "experimental basis 1 ' only ! My husband & I feel that 
your concern & interest in this subject i.e., questionnaires such as this, 
are long overdue & I hope our children will not be handicapped by long 
delayed' ACTION - (Quote) "The results of the survey may not result in any 
immediate change" - As far as the French programme in elementary and 
secondary school goes - I wish we had stayed in Alberta! 



Secondary French Parent 

I strongly disagree with the current method of teaching French in Ontario 
schools. I have never heard of anyone who acquired enough French in this 
manner to be of ?uy use. I do believe that it would be an advantage for 
Canadians to speak both languages. However, to be effective, it must 
commence at an early age. The current bilingual programme of the federal 
government shows falacy of attempting to teach a second language to 
adults. Having lived and travelled in areas where large percentages of 
the population where French speaking it becomes obvious that the younger 
children can assimilate another language with little problem. 



Secondary French Student 

I feel that kindergarten learn how to speak both French and English. If 
a child is introduced to the French language at a young age, she may want 
to continue with it in high school. In a bilingual country such as Canada, 
it is important for the two major language groups to be able to communicate 
with one another. By waiting until grade seven or eight to teach a child 
how to speak, read, and write French you are denying her the chance to master 
the necessary accent to be fully understood when speaking. Also, most grade 
seven and eight students are set in their opinion that French is "uncool" 
and a chore not worth reading, speaking or writing. Starting a child on 
the path to learning French at an early age would encourage more people 
to both continue with the subject and become bilingual. 

Elementary French Student 

I strongly believe that French should be taught right at kindergarten 
because you learn easier when you are younger. 
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Opportunity to use French and Exposure to the Language 



Children in Ontario need more "positive" exposure to French culture Music, 
films, etc. should be a usual part of every young child's environment • 
Tf adults were occasionally entertained by good French Canadian and European 
musicians, they would be more accepting of a French language u instr, ; ct l on . , n . 
program. This would probably lead to better motivation on the part of students 

Principal 

A skill learned is soon forgotten if no opportunity to practise regularly. 
How car that opportunity be provided in London? 



Principal 

Bilingualism is a cultural aim of theoretic high priority hampered by the 
basic lack of speech for the use of French in this locality. The similar 
situation exists in Quebec and has brought about a high controversial bill 
legislating French as the official language. We iu Ontario (i.e., in this 
area) would not oppose English as the official language becuase of its 
universal use. However, let us be transferred into a French speaking area 
circumstances would force the learning situation. Our only path for the 
future if we continue to want bilingualism, is to develop its two languages 
early. 



Principal . . ., 

Unless daily consistent opportunities are provided to communicate orally 
in French, the chance of acquiring skills are minimal. 



Vice-principal 

Let us remember, that in this community, a negative (generally speakinq) 
conservative attitude toward our second official language (i.e., French) 
prevails dominantly from an historical, political and societal standpoint. 
S-W Ontario primarily English-speaking only, is not that close to French 
speaking communities hence, the need of and desire for such bilingualism 
do not exist as greatly as in other communities and Canadian geographical 
locations. 



Elementary French Parent . ^ . . . . 

It is mv opinion that with no French environment in the London area for a 
student to hear or practice French that the amount of French he learns in 
elementary & secondary school will not enable him to speak or understand 
French and therefore should not be compulsory at secondary level, bur 
Sere in elementary school aH subjects should be introduced to students 
and those students that enjoy the subjects can ad are able to Follow the 
subject If we wa-.t our children to learn the subjecc well enough^to put 
it to use in life it would have to be started at k^ndergarden levei and 
taken all through school with equal importance placed on it as other subjects 
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Elementary French Student 

I think that French should be taught starting at the younger grades so 
that they wouldn ! t have to teach it so much in grades 7 & 8. It's very 
hard to learn a new lesson in French everyday. Everything is so rushed. 
They try to teach us everything in 2 years that the French kids have had 
all their lives to learn. It's like trying to teach a 2 year old all the 
words in the dictionary. Just after he's learned to say da da. I can 
speak French very well (the words they teach us to say) the problem is 
they never tell you what you're saying so we're just blabbering something 
we dont' have the slightest idea of what it .neans. If you started earlier 
then by the time the kids were our age they might know what they're saying. 
I also think that if you don't want to learn how to speak French then you 
shouldn't have to. Then later if some people need French then they can 
pick it up. Now they are cramming it into us and when we grow up if we 
need it we only have to take a refresher course to remember anyway. 



Secondary French Teacher 

I feel that beginning French study early in a child's school experience is 
effective only if the child continues to study & use French. Let's face it, 
London is not a "French centre". Once the student leaves the classroom, he 
can exist totally in English; only the motivated student will seek out chances 
to use French, and he must really be motivated & informed in order to find 
'the French fact" here. It exists but it is hidden away. Students should be 
realistic in their expectations. Reading & comprehension & writing are 
skills in which they can hope to acquire some competence. Many students expect 
to be bi lingua 1 after high school without spending one minute more than regular 
class time. They must be made to realize that many hours of their own time 
are required to be fluent. After grade 13 physics do they consider themselves 
physicists? Is it reasonable to expect to be bilingual after grade 13 French? 
Inmersion for only a year or two is ineffective if the students must return 
to the regular system. How do they fit in? Will they not lose their skills 
if they are placed at a lower level or if they are "forced"to withdraw from 
French because no appropriate level exists. Immersion must be on-going once 
it begins. Optional French is also poor policy. Given the choice between 
something fun & easy (such courses exist) and French, wha* is the average 
15 year old going to choose? Many have no long range goals & their parents, 
in many cases are not informed enough about course requirements for further 
education. I am sure they assume that if the school system allows a student 
to drop a course, it mustn't be an important one. Unfortunately, such is not 
always the case. 



Secondary French Parent J _. r ^ ^ . . . Th . 

Any language program has to be supported by practice of some kind This 
should be ooked into, in particularly in a city (like London) with English 
as the main language. Clubs etc. after school may be helpful - ^change 
student programs to Quebec? Semester-systems in secondary schools for 
language programs will interupt continually education. 
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Secondary French Student 

I think there should be more chances to visit Quebec for longer periods 
of time to help with our oral French. If we aren't speaking it we're not 
going to remember it. Also there should be more emphasis on speaking and 
listening skills. I ! m sick of grammar and have taken French for 7 years 
and still can't speak it as well as I think I should be able to. 



Secondary French Student 

French I find is boring because I can't comprehend what is taking part in 
the class. It is almost like listening to sounds that have no meaning. 
It would help people if placed in a completely French environment a^d forced 
to speak French. People would be bound to become frustrated but to me it 
will be the only v/ay I would be able to understand. 
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Curricular Suggestions 

Principal 

I believe that French should be on an optional basis for students at all 
levels Most students in the City of London will never have much application 
for French skills. For those students who wish to learn the French language 
more exchanges with French speaking communities should be arranged I question 
the excursion activities as far as being of any importance in developing French 
skills, attitudes etc. To have an effective French program qualified teacher 
are necessary and should be "add ons" and not included in the pupil teacher 
ratio. 



Guidance-Counsellor 

From experience in the Guidance Department - it is my feeling that elementary 
students are inadequately prepared for secondary school French courses 
especially in listening to and speaking French. I would like to see an 
experimental class started for phase 4 students in secondary school. The 
elementary school French program seems to be based on the fun-recreation 
approach which startles grade 9 students where French is very much the 
academic approach. 



Guidance Counsellor 

French instruction should perhaps be made compulsory but a non-credit course. 
The emphasis should be on conversational skills and on developing a greater 
understanding of the French Canadian culture societal structure, and history. 
I can see 2 different French courses leing offered where the issue of credit/ 
non-credit comes in: one course emphasizing conversational skills, the other 
paying more attention to proper grammar writing techniques. Both courses 
would be worth one credit eacn. In this instance again, the French course 
would be compulsory. 



Vice-principal 

Until this year it has always appeared to me that the French teachers have 
constantly faced frustration and an almost impossible situation. About 5CT; 
of the grade 8 would opt out after grade 7 and rmre during the year. This 
year v/e have an exceptional teacher. About 6CT of the grade 8 pupils are 
taking French and about 30; who are would rather not. I personally question 
the value of the program at present considering the success in meeting the 
objectives against the cost and time involved. "The token gesture has failed!" 



Vice-principal 

In a 20 minute/day oral program, the importance of a competent inspiring 
teacher cannot be overestimated. One reason so many kids don't continue 
French in jrade 8 and again in S.S. ib that the quality of teaching in 
elementary is not high enough. Kids get turned off. I would prefer 30-35 
min. oeriods 3 times a week. Much of the 20 minute period is lost in 
expunges, getting materials out etc. 
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Vice-principal 

If French is not taught until gr. 7 it should not be taught at all. The chief 
result is the establishment of negative attitudes which often carry over to 
high school as a prejudice against French. Un'ass all subjects are treated 
equally in grades 7-8 (e.g., al]_ have assigned marks ) students will continue 
to assume (quite rightly) that French is similar to Music, Art, etc. in that 
it is less important than 'mark 1 subjects. Insufficient written work convinces 
students that other "content" subjects are more to be taken seriously than 
is French. 



Non-French Parent 

With 5 children going through the London School System I found each 
discouraged from continuing French beyond grade 10 and 1 beyond grade 12. 
Our youngest child, 16, had to quit this semester because the teacher in 
grade 10 was very poor and she found the grade 11 class impossible to 
comprehend. T think the semester system adds to the difficulty - a half 
year or a year absent from the subject is too much. I feel it should be 
compulsory - but in this area with grarrenar, reading and writing stressed 
because we do not have the opportunity to speak the language in our daily 
life. But with a background of French we can certainly make our v/ay in 
the language when necessary. I have tried to encourage all our children 
to take French throughout secondary school but have been discouraged by 
the attitude of the school. If they don't do well, drop it. Incidentally, 
all but one have taken and enjoyed Latin. 



Non-French Parent 

I cannot understand why French is not available to my child in grade 6 - 
we have transferred from HaliDurton to Clinton and Clinton taught French 
in grade 5 to this child. I feel very sad that he is not having it this 
y^ctr. I think it is most important for everyone to know French and have 
every intention of learning it myself again. I had it for tv/o years in 
high school 27 years ago but the v/ay it was taught - it did not stay with 
you unless you had an opportunity to practise it. 



Non-French Parent 

I fe^l that the French education in the elementary schools see^ns to be 
lacking something. My son made a comment after having taken French for 
two weeks in secondary school that he had learned mo^e in that period 
than in the whole year in grade eight. 



ERLC 



Non-French Parent 

I feel that bilingual schools, similar to the Ottawa system would be very 
beneficial. My children had to change from French to English sc.ool , 
without any preparation and it was hard. As a result they forgot a lot 
of their French language 
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Non-French Parent 

I have a son aged 11 who has been studying French from grade 5 advancement 
class and he seems to be getting much more enjoyment and use out of his 
course this year in grade 7 than either the two older children did by taking 
it only in grade 7 & 8. He is currently, along with the rest of the class, 
presenting a fairy tale or something to do with French people to the class. 
They are using drawings or music or other props that relate to their 
presentation. The other children didn't seem to get that enjoyment out 
of their course. The oldest child received the French award for his 
graduating class from public school and hasn't even taken it ir, high school 
as he doesn't feel he will have any need for it in engineering while my 
daughter is thoroughly enjoying it in grade 10 even after missing 13 weeks 
last year because of an operation. I certainly don't have any solutions to 
the fact that I think French should be introduced at kindergarten level, 
but I do find that my 3 yr. old even enjoyes watching the French programs 
on T.V. and can repeat what they say or what her older brother & sister 
say to her. It seems to me that they pick up things much more readily 
earlier than we are allowing them to in the current course of studies. 



Elementary French Student , , , , 

I feel French would be more interesting if we had more oral work than always 
writing. Ust year I enjoyed French because the teacher was nice and we 
had a lot of games and oral work this vear has changed my mind about French 
I don't like it quite as much, because we do a lot of written v/ork. I still 
intend to continue French in high school hoping it will be BETTER. 



Elementary French Teacher 

In your survey you compare French with subjects such as mathematics, 
English and geography, which is quite right because it is of comparable 
difficulty. However in our schools, French is ranked with physical 
education, home economics and art and not given a mark on report cards. 
We are thus denying good students a just reward for their efforts in French. 
French should be given a mark and this mark should be incorporated in the 
overall percentage mark of the student. We are losing some able students 
because they prefer to concentrate their efforts on subjects thatjgunt! 



Elemental French Teacher 

Attitude, I feel is the most important factor in the teaching and learning 
process. We must look for ways to improve attitude towards French instruction. 
Therefore I feel the following items are necessary in a French programme. 
1. Improving community attitude by showing the relevance and value of 
learning the language. We have much P.R. work to do. 2. Dropping French 
instruction to lower grades. By qrade 7, student c are very self-conscious 
and consequently intimidated by learning to speak a new language. Perhaps 
even a drop to grade 6 could make a bi^ difference in attitude. Thank you 
for my long awaited opportunity to speak. 
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Elementary French Teacher 

1 feel French instruction is important at both elementary and secondary 
school levels. However I personally often feel frustrated doing itnerant French 
at three schools daily with over 300 students, when 1. some teachers "just 
want to finish .his off" when I stand at the door and wait watching the clock 
tick away. 2. teachers who have a negative attitude towards French propagate 
this feeling in their classes whether consciously or not. The results are 
equally disastrous. 3. French especially in gr. 8 is taught as an academic/ 
written /oral subject and when tested as such it should be counted as a mark 
on their report cards no if ands or b uts . 



Elementary French Teacher 

Unless French is put on a par with other subjects (i.e., give marks so that 
students pass or fail) it is very frustrating to teach at the elementary 
level. To teach this subject for 20 min. is not sufficient time. It is 
still a very low priority subject at the elementary level. 



Elementary French Teacher , „ . Jm 

Re question 18: I strongly object to the board policy regarding French 

on report cards. We can check only whether effort is "very good", 

"satisfactory" or "more needed". There is room enough only for a four 

to five word comment. We cannot grade in any way the students' achievement. 

If French was included in the average, the students would automatically take 

it more seriously. 



Elementary French Teacher 

I have requested of my principal to be removed from the area of French 
instruction due to (a) class size (35 average - no less in either gr. 7 
or 8). (b) lack of high interest materials. (My request for simple 
workbooks and order for same is still pending), small (short story) high 
interest readers are not available, (c) there is less interest and less 
motivation on the part of the students to learn the language, in this area 
of southern Ontario, (d) It is most difficult to handle a full programme 
for level 4 and 5 in all subject areas and handle the senior (7/8 classes) 
as well. I feel_ I am constantly pressured to produce more & more at the 
4/5 level ancTTeel a very grave responsibility toward these non French 
students at the 4/5 level, (e) I would welcome the opportunity to teach 
French only. 
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Secondary Non-French Teacher 

French should be taught by competent teachers in elementary and secondary 
schools. French should be compulsory for all students. Conversational 
French should be stressed. Incentives should be given for those taking 
French at the secondary level. French if made compulsory should not count 
in overall marks unless requested by student. Students should advance to 
different levels at their own pace. I think Canada should stress French at 
the expense of other languages. I don't believe that courses should be 
taught in another language just for the sake of learning a subject. There 
should be optional French courses just as there is today. (These optional 
courses should be included in marks. Overall then, we should have compulsory 
and optional courses in French. We should de-emphasize other languages. 



Secondary Non-French Teacher 

Conversational French seems of utnost importance to me. Ir, my day (40' s) 
and still today the emphasis is on written French with grammatical fine 
points exaggerated. It's not a functional French. I and my 2 sons each 
have 6 years of French at least (incl. Univ. first year)and none of us is 
able to speak passable French when we visit Quebec. Written French tends 
to make the learning of this larguage an elitist activity. (Mediocre students 
usually drop out). It's also inclined to be tedious. How about role playing, 
spontaneous conversations, stimulating activities? 



Secondary Non-French Teacher 

I have had 3 children begin French in elementary school in London. In each 
case they learned very little, but were expected by their grade 9 French 
teachers to know much more. , N se 3 all dropped high school French after 
having the same teacher in hie,,, school (at 3 different levels, depending 
on when they got this teacher). One was an average student, the other two 
were very good students. It seems to me that the effectiveness of the teacher 
is very important in this subject. 



Secondary French Teacher 

Elementary programme - more time per class - proper system of evaluation 
and reporting - teacher, is possible, part of the regular staff. 
Secondary programme - honor graduation diploma requirements - minimum 2 
credits in French - some Board response to the "Gill in Report" 



Secondary French Teacher 

I am very interested in seeing a programme where French would be taught 
at the elementary level so that the students acquire competence early in 
their education. After that, I'd like to see subjects taught in French 
(i.e., Hath, History, etc.) so that those who wish can keep up their skills 
in the language & expand their vocabulary without taking a "French" course. 
Also, literature & culture courses should be offered at the secondary 
level if the above system were instituted. 
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Secondary French Teacher 

Who are the experts in curriculum? I hope a curriculum is not going to be 
developed that places too much emphasis on the whims & opinions of bigotted 
& misinformed people. Long range goals are necessary in justifying French 
in the curriculum. Students often don't have long range goals at the age 
of 13 or 14 or even 16. A mathematics student is not a mathematicia/i at 
the end of high school. Why should a French student be bilingual? 
Bilingualism is an unrealistic goal. 



Secondary French Teacher , . , . . . . . . 

Any student studying French in elementary school should be graded in oral/ 
aural and reading/writing skills on his report card. This mark must be 
part of his general standing so that the student doer. NOT enter high school 
expecting French to be 20 minutes of recreation. It is the cava ler attitude 
Of a number of my grade 9 students that is my main cause of complaint. 



Secondary French Teacher , , x „ 

There is no mention of the difficulties encountered by the semester 
system, e.g., unduly long periods, difficulties in timetabling, shortened 
overall time. Ouestions 5, 6, 8 are too general as answers have to depend 
of methods used, time allotted exceptions to be made for certain schools 
etc Ouestion 8 dues not metnion time, progress, selectivity or any other 
deciding factor. Ouestion 30 raises the same problems as mentioned above. 



bS.°£*o? JSStWuw P™9«»s is devastating Need different 
levels of French instruction within schools at each grade level. 



Secondary French Teacher . 
Every student taking French in elementary school should be gradco in aural/ 
oral anu reading/writing skills. Also every student who has successfully 
completed grade 7 French should continue French in g vtfe 8. Successful 
candidates in grade 8 French should be strongly encouraged to study the 
language at the secondary level. 



Secondary French Teacher 

Constant exposure & practice is necessary to build a skill. The semester 
system" prevents this by allowing a possible lay-off for \ a year or more. 
An athlete would find such an interruption in training anything but beneficial 
More time is essential in senior high school for developing the 4 skills of 
reading, writing, listening & speaking to any significant degree. Time now 
averages between 2,3 & 3,5 hours per week. In the early 60 ' s between 4 
& 5 hours were allotted & then, really only 2 skills (reading & writing) were 
emphasized. Now, more work is to be done in less time. How can the results 
improve in such a situation? 

ER?C Hi 



Secondary French Teacher 

I feel that at the secondary level 2 separate courses should be set up in 
French. One level for students seriously interested in the study of French 
and one level for those who would like to be able to converse in French but 
are not necessarily interested in the study of French literature. This 
would do aw?y with the large number of drop outs who are at present unable 
to cope with the difficulty of the subject. Also, I feel that in a bilingual 
country it should be compulsory for all students to take a certain number 
of courses in French. This would hopefully improve the attitudes of English 
speaking Canadians towards French speaking Canadians. 



Secondary French Parent 

I feel strongly that French classes in secondar y school^ shoul d be 
s treamed . For the above average student, the slow pace is excruciating 
and often leads to such frustration and boredom that interest in French 
is completely lost. The best students give up their French at grade 13; 
a sizeable group, therefore, who might do something about perpetuating 
French in their own young families, drop out. That is a pity. In 
streamed classes, the brighter stucents could be challenged and stimulated 
with more reading, literature, poetry, etc. - and writing - some introduction 
to the great treasures of the language so that they would be encourage to 
continue French at the university level. There is another serious problem 
at the secondary school level. Students have been encouraged to go on if 
they are competent, skipping one of the high school years (and I agree that 
at least that step is necessary to keep the child's interest and challenge 
up), but then grade 13 French is finished ii. 12 and there is no course 
available to continue French in high school - leaving a fatal gap oetween 
high school & university. My child - vitally interested in French is in 
this position. It is a farce to talk of the importance of French to 
Canadians when a second proposed grade 13 couroe in French literature is 
turned down because only 13 enrolled (only 13)1 and 17 are required. 
If the French program is to succeed, the system must be prepared to be 
more flexible than that! 



Secondary French Parent 

* believe in Canada, that our school system should teach French as spoken 
the Fr nch Canadian. My son finds it difficult to understand why his 
"ch Canadian father who speaks French fluently, speaks a different 

, guage from what he learns at school. When the student completes his 

French course where would he use his French except with French Canadians. 

We stress the French speaking people & their culture why can't we speak the 

same. The Canadian French. 
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Secondary French Parent 

I would suggest a complete immersion involvement at the grade 9-12 level with 
a middle upper class (French only speaking), family for two months pa^ fois. 
fly daughter did spend a week as an exchange student in Montreal & we 
reciprocated. It was a good experience. 

j 79 
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Secondary French Student 

Less grammar and reading & definitely more listening & speaking using 
tapes, movies & films. 



Secondary French Student 

I feel that French should be compulsory in grade seven and optional in grade 
eight. Once in high school, French should continue to be optional. Thus, 
the student, if interested in the language, can continue on with it until 
univerbity. There is no sense forcing an uninterested student into taking 
French. The reason for French being compulsory in grade seven is that every 
student gets a chance to try it. I believe thai: the system in London is 
sufficient except that there should be more emphasis on speaking and listening 
skills. A student in grade three barely knows English so why confuse him 
with French? 



Secondary French Student 

I feel there isn't enough work done on oral French. We have at least one 
or two tests every week out they are all written; none of the tests are on 
how well we can speak French. I also think tL a teacher should tell the 
students their mistakes as they are reading French instead of standing at 
the front of the class and laughing at their mistakes! 



Secondary French Student 

I believe that it is time that more emphasis was put on the speaking 
French. I know that I lack confidence and ability in my French speaking 
skills and therefore I am reluctant to speak French even when the opportunity 
does arise. After all, one could never survive in a French speaking area 
if one can't speak the language well enough! 



Secondary hrench btudent 

I think we should spend more time o^ French. In grade 7 & 8 I chose to 
take French but we didn't receive c ark and therefore overyone goofed off. 
This was bad because it hurt me later. My French grounding was poor. 
The teachers we had then couldn't hardle us. I wish I had started i f in 
grade 1 or so. Our teacher now doesn't give us enough homework & I .eel 
like I haven't learned too much this year. 



Secondary French Student 

At our school, the French program is very good. The grammatical and 

reading skills are taught and stressed as should be the case but if we are 
ever to be able to circulate in a French speaking society the oral part of 

the course should be upgraded. We are at a disadvantage because we can only 

use our French in class while the kids in Quebec can use their English and 
French. 
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Secondary French Student 

I feel it necessary to promote more verbal communication in French. A 
person may be aware of all the grammar rules, etc. and yet be unable to 
carry out a conversation. In my opinion the importance of a second 
language is primarily to exercise it and if this opportunity is not given 
what's the use of taking a second language? I am Italian arid speak it 
rather fluently, but I can not read or write in Italian. These two 
factors are of no disadvantage to me because the most important aspect of 
a language is being able to speak it fluently. 



6 a e ZJy ' ec on a student exchange and not only did I have 

a aood Se t helped my French tremendously. It was only by chance 
heart of it'and I think these programmes should be more adverted so that 
more students may benefit from them. 



Secondary French Student b tt students and students who 

^rteWK^hltSdlS as «„. . *»lf a™ unabla to 
comprehend French and am doing poorly. 



Secondary French Student . . 

There should be a greater emphasis on speaking and listening. I tee I 

that the essentials of grammar would follow naturally; less time should 

be spent or. this aspect of the language. It tends to discourage some 

students. 
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Costs and Resources 



Principal 

Comments: I am not happy with the present grade 7 & 8 choice where French 
is now taught. The children who have interest are handicapped by those who 
are not, and therefore the time and money spent is not ac ting the results 
it should. Itinerant teachers do not have the advantage ot knowing the pui/is 
as a teacher on staff would know them. However, timetabling for French i" 
smaller schools with a teacher on staff is a very difficult matter and the 
pupils in the regular class, of which this teacher has charge, suffer in the"*" - 
regular academic programme. If the teacher can be assigned to teach French 
and perhaps have a support role on staff rather than be assigned to regular 
classroom duties, this problem would be resolved. This introduces a 
financial aspect. 

Principal 

Expanding French programs at this time wr jld be done at the expense of 
programs and staff in other areas. Only if sufficient money and human 
resources are available should it be considered. 

Principal 

The practical aspects, mainly cost and availability of competently trained 
teachers, was not included, but they are very real challenges which must 
be met. It would undoubtedly be very desirable, if we are earnest about 
teaching French, to use French as the language of instruct in some 
other subject areas e.g., MaLhematics, Science, at the elementary school 
level. However it would be impractical at the present time due to cost, 
lack of qualified teachers, and lack of adequate instructional materials. 

Principal 

I think it is generally agreed that French should be started in the primary 
grades and carried right on through into secondary school. However, unless 
financially conditions chaage, this is not going to be possible. Therefore, 
unless more money is maddravailable, pe; naps the present system is the "best" 
as I could see nothing to be accomplished by having the program run through 
the primary grades and then being discontinued until the student roaches 
secondary school. Also, I feel that second language competency remains 
almost an impossibility as long as we continue to live in an Ar.glo-Sax* t 
vacuum. You simply can't become proficient in something that you ore not 
using reasonably regularly. 



Vice-principal 

Tho success of any French program will depend on the time and resources that 
the school system is prepared to spend on that program. At a time of serious 
budget restraints I feel that the expansion of the French program should he 
a very low priority item. It would appear that the grade 7, 8 French progru; 
is not achieving its objectives and in many cases seems to "furn-r f f H the 
children rather than give them the background necessary for the secondary 
French program. I would like to see the elementary emphasis changed to tho 
primary grades using the same class loading figures as with regular subjects, 
with stress continued on core subjects. 
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Let ' sTKr 1 tax dollars to use in the most eff ective way possible. What is 
the cost of the French program? What are the $ returns? Cost of continuing 
a d/or L?ntaining and/oV extending the oral French program mus e measured 
against (a) the statistically measured gains in proficiency of the student, 
(b) the loss of teaching time in English or other subject; c) the long-range 
benefits to the students, culturally.'personally, academically and financially 
in that order. Why do some grade eight pupils elect not to continue the 
prograr in their second year? Greater interest in the program has been 
observed by grade 3 students than by older students. Why? Special staffing 
<s required for in-school French programs. Personally, I have had 5 years 
secondary school and 2 years university French and ^cannot * ke myself 
understood in Quebec nor can T understand my fellow Canadians who speak 
French -- and I have tried! What a waste!!' 



More fundi should be made available for teachers to subscribe to newspapers 
and maqazines (in French^ and to prepare tapes for lang. labs at the gr. / 
& 8 level. With longer periods (40) more variety could be offered (pupil 
activities). 



17C 



Availability of Teachers and Teacher Training 



Principal 

The success. or failure of the French progre,n rests primarily on the personality 
and ability of the French teacher in the classroom. All uhe support and 
.encouragement possible by those in the school (teachers, administration) can 
only supplement a good program. It cannot make the program successful. * 
We have had an excellent French program over the past 3 years and this is due 
to the individuals that we ha/e had in the teaching role. If the personnel 
is not available, our time in school can be spent more productively for the 
students in other areas, and primarily in English and mathematics. 



Elementary Non-French Teacher 

I have been associated with the elementary school French instruction for the 
last six years. The instructional personnel have been very competent and 
are very interested in their subject area. The most compecent and best able 
to promote enthusiasm in their students are the teachers who get involved 
with the pupils outside the classroom, French teachers v/ho are based at one 
schoo"! and teach on rotary appear much more effective in eliciting pupil 
enthusiasm and staff cooperation. Teachers who are itinerant at two or three 
schools are less effective because they lack time to deal with pupils as 
people. French is a valuable part of th curriculum but unfortunately is not 
treated with the same importance as the Math & English subjects. The main 
reason is the inability to place a teacher in each school on full time kasis. 



Secondary French Teache^ 

There is a very great problem in instituting more widespread French programmes. 
The problem is tie numbor of qualified teachers of French who are fluent 
and competent in h^ench. A programme is only as good as its teachers and 
given the quality «<t )ral French teachers available at this time, expanding 
the programme would ue of little value. I rated French as "somewhat 
unimportant" and by this I meant unimportant, today, to the average London 
Ontario resident. Whereas ideally, I feel French should be expanded 
realistically. I feel it will play a small part in a "Londoner's" life. 



Seconuary French Parent 

The principal problem re French instruction appears to be just that - the 
quality of instruction. It seems astounding that after 9 years of French 
* .struction, during which he invariably stood in the upper quartile o f his 
group, my son should be so insecure and inarticulate (relative to other 
subjects he has studied). One would wonder about the bUitability of the 
various French teachers in the Ontario system. The French Canadians surely 
do a superior job of teaching English (in P.Q.) as a second language. 



Secondary French Student 

Games are fun to play in French. Plays are fun to act out in French. 
French is very enjoyable, sometimes difficult but my teacher makes i f fun. 
It helps to have a good teacher. 
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Miscellaneous and Multiple Comments 
and Reactions to the Survey 

Vice-principal 

I appreciate^ the effort v/hich has gone into this survey and hope the result j 
are meaningful. I have some regret that this effort has been concentrated in 
one subject area and particularly one which represents a somewhat emotionally 
charged issue and a subject which has undergone declining popularity since it 
ceased to be compulsory in secondary schools. Perhaps this experience will 
be useful in designing similar surveys for other subject areas as the system 
tries to come to grips with the concept of "one curriculum" as it defines the 
essential, the desirable and the possible. This survey represents an excellent 
attempt to get some public reaction to a curriculum matter. A suggestion-- 
unanticipatad surveys, however worthwhile areirritating v/hen they unavoidably 
disrupt scncol programs. Sucn irritatijn would be partly avoided by designating 
times for such activities e.g., first d?v of school in new year, new semester, 
new term and designing surveys witn these dates in mind! 



sa d d a ^k r t^rchVJfn C ch e education the respondant has had and correlate 
it to the answers in #4 and others. I question the usefulness of this survey, 
what will become of the results? was it just more bureaucratic waste (spending 
without justifiable reasons or expected Jesuits)? will it affect my teaching 
in the future in an adverse way (i.e., attempting to cram more French down 
one's throat than is good)? This undue emphasis on French may undermine 
already pressing need to work more at the basics—ability to read, write, and 
develop respect for others in society. 



Non-French Parent 

The cost - e.g. what is the cost of a survey like this. I believe that if 
the school system has money for projects like this, which must be very 
costly, and people to put it together we're in bad shape. This survey is 
ridiculous. It is an example of the education people creating jobs and 
spending money which would break a close corporation even the size of 
General Motors. Why # 2? Is formal education the only education? 
You 're ridiculous ! ! 



Non-French Parent ,. . 

French language should be taught in early grades as compulsory subject. 
After that" I think it should be optional. I feel that the basics of tne 
language should be known but I think there is too much emphasis put on to 
this language as there is only one province in this country speaking it. 
I think that for the most part that about 90 of us will never have the 
opportunity to speak it anyway. As far as a French channel on the television 
for a few people who would bother with it, or adults versed in lr., it is 
a waste of time. I also have very strong feelings against the use of the 
metric system. J. 7S 
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Elementary French Student 

I think this questionnaire was a good way to exprtbS yourself feeling toward 
the subject and your agreements and disagreements about French programs in 
schools. Also. I hope I help you to help younger people learn to speak, 
write and understand French. Au revoir and g^od luck. 



Elementary French Parent 

26(3) The quality not quantity is important. Our child has had French 
in grades 7 & <B and his lack of command of the language is appalling - yet 
his marks are good What is that teacher doing? 

28. We shall encourage our children to watch for good content in any 
T.V. programme they watch. 

33.-34. As parents we are not a help to our child with is French studies, 
for we c >°lves are not knowledgeable in the language. We never see any 
homework m French - there are no extra assignments, no drills, b ut there 
should be! 



Elementary French Parent 
Keep up the good work. 



Secondary French Student 

Personally I /feel I have benefitted by early learning of French (gr. 4) and 
although slight that experience helps me now. I feel it is totally necessary 
to have a French i.V. station in London. As long at the programming is 
watchable, it would provide opportunity for French students to expand their 
listening and understanding skills. 



Fr e c C n°c n h a is &%1 secondary language because it expands your horizons 
i , wide variety of news. If French is pushed in Canada based 

o th i er that ha e To make something up to the French Canadians i 

, , , . of resentment French should be pushed cn the basis that 

Te o nds your knov/^edge To enabl e French to take foot in English speaking 
e IfTtVolZ STliSt early (grades 1-3) before the childrer i are 

develop any prejudices against a %econd language. It should also be raugni 

in a less academic fashion. 



Secondary French Student 

There are too many students in one class, they tend to talk more and don 
concen'.ate on French. While naif the class is listening, the other half 
are fooling around. The teacher can't control most of the students. 
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Secondary French Student 

I think 3 out of l> days should be spent on speaking. How often are you 
really going to use all that crazy grammar crapl Get serious! I've taken 
French for 7 years and I'm embarassed & almost scared to talk French to a 
French person because I can't really put sentences together. I don't think 
its my faulc either, because I have taken Spanish fcr 3 years and you wouldn't 
believe how well I can speak it as well as read & write it. We spend so much 
time on speaking. They make us do little skits or plays eyery year, but in 
French class everyone I know forgers the lines the i.ext day, I agree that 
by grade 13 you should be able to know all the grammar and verbs (tenses) 
etc. bu*- that is all I have ever done. Our whole class hates icl By grade 
13 we should be able to speak really good & we can't. Just recently we have 
had a conversation group once a week, and with all the groups that have to 
go for thp 2 days (Tues. & Mon.) each group goes about twice a month. The 
guy we ha/e is just great but he is right from Quebec and when he speaks we 
can't understand a word. He has to repeat himself a dozen times before we 
understand "Quel temps fait' i I"? And that is the kind of questions we are 
asked from time to time. If French is started in the early grades, it would 
be just fantastic. Boy, if I could do it all over again & do it my way - 
I'd probably go and live in Quebec, because I love to speak it, as well as 
any other language. I speak English & German (I'm Austrian) fluently & almost 
Spanish & French comes last. That is really sad, I feel. French should be 
up front. I don't know, maybe it's my own intelligence capability, but 
I'm not that stupid. I know some French people who are friends of the family 
& when they come over my dad says "Why don't you speak French with so and so 
etc." My face turns beet red every time because I'm terribly embarassed. 
I feel very insecure about it. My parents always cell me "You better learn 
this French well because some day you are going to really need it!" Now 
what do ycu think I I've been dying to get this off my chest for so long 
to let sonebody know how I & others -eel about the current French program 
at our school & I'm sure other schools tool I sure hope this helps you 
because I feel really sorry for a little grade niner who feels he or she 
is going to be able to speak good French by the time she is finished. 
Something should definitely be done about it. It could be just the teachers, 
but I'm sure if they were encouraged to have conversation with us, they will 
do it. I really hope what I have said makes you see what it is really like, 
and if some of my friends haven't written anything like this they may be too 
lazy, because we have talked about it & I know they feel the exact^same way 
as I do'! The current French program at present is "for the birds", and 
if nothing is done about it soon you can just say "Au revoir Francais"!:! 
as far as I'm concerned. Please don't think I'm a little t 0 o harsh about 
the whole thing, because it's all true. I think its about time somebody 
out there should see the light and listen to what the studr c feel, instead 
of letting us sit back and get all that nonsense shoved at us. Thanks a lot 
for sending out thi survey (or questionnaire). I enjoyed it. 
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Secondary French Student 

The French courses in primary school beginning at grades 7 5 8, begin too 
late to develop a natural feeling for French. They are very lacking in 
fundamentals - grammar and it is very difficult for a student entering high 
school because of this lack. Thero is also the problem of variable degrees 
of excel lenceand methods of courses, and this ef feces the students to a great 
extent. High school students shouls have more opportunities to study French 
inside and outside the clas r room. I think Ecole Alexandra is a wonderful 
idea! having visited the kindergarten class. 

1 & o 
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Secondary French Teacher 

1. Concerning the beginning point of a French programme . I feel French 
as a subject on the curriculum should not be introduced before the child 
has mastered his ov/n language; therefore, not before the age of seven or 
eight. Thereafter comes the question of how it is to be taught. Factors 
that cannot be ignored are the child's physiological and psychological 
de^eloDment, the use of a single programme, the philosophical-pedagogical 
basis of ti;e programme and the resultant methodology, and the desire goals 
of the programme.. Once the goals level beginning point are determined, the 
programme level methodology comes next. Finally there must be a certain 
degree of uniformity across the system - at least a core curriculum and 
standard method (s) of evaluation. 

2 . Concerning dissatisfaction with reading-writ i ng skills at the 
e lementar y leveT I wonder if the problem in French is not also seen by 
our colleague^ in English; that is to say there is a general de-emphasis 
on the written word versus the spoken. 

3. Concernin g the conditions under which French is taught in the elementary 
panel . In a word: incredible. U sometimes seems to me to be a wonder that 
any French is "taught" or "learned" in situations where the teacher is 
itinerant, visiting three or more schools per day; where the class size 

is too great and where the teaching time is twenty minutes, less set up 
time. In that students come to the secondary panel with some knowledge 
of French is a testimony to the dedication, intelligence, perseverance and 
resourcefulness of the teachers, not to mention the same qualities for the 
students. It is time we decided to go about this the right way, or forget it. 

4 . Con cerning the level of pro fic ^ency_ of second ary scho ol graduates . 

Due tcTa" lack cf common standards," and evaluation techniques, it is difficult 
to say just what the average standard of proficiency is. My "gut" feeling 
over the years, is that the average level has raised somewhat, that students are 
able to express themselves orally better, that the,, jnderstand, written and 
spoken French to a greater degree. They perhaps cannot quite rules of French 
qtammar as well, but I feel they use the language better, in more complex 
patterns, using more up-to-date vocabulary. This does net mean there is no 
room for improvement or improvisation. Why not make it better, if we can? 

5. Com^rninq the relati ve value of French in the curriculum. I am personally 
against making French a"compulsor;' subjectTrom point~oT entry to grade 13. 
Perhaps all students should be ooiiged to ^egin the study or French, but I 

feel there should De a point where they may opt out, if they and their parents 
so desire. I do not know where that point ought to be, but I do know the 
futility of trying to motivate a student who hates (a) French (b) the French 
(c) Quebec (d) the Quebecois (e) school (f) teachers (g) a^l of the above. 
At the same time I do n^t wish to reserve the study cf French for the "elite". 
I would not object to the inclusion of French among the recon»nended subjects, 
nor to its inclusion as a Canadian studies course. If we" ez te -chers approach 
students with a methadology to suH their age and desires, if - show ourselves 
to be compel f teachers, if we do what we say we will do in and if we present 
the French fact as it is with hones y and accuracy, I feel we will help the 
vast majority of students who bogin l study of French. 
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Secondary French Teacher 

Suggestion: How about a standard gr. 7 & 8 which eacn teacher city wide 
must conf orm to and be checked for twice each year or be replaced. 
I ' was very disap pointed in the elementary school French I observed in the 
PD dayTast winter. My worst suspicions were confirmed - minimal teacher 
preparation, oral "busy work" that is not constructive eg. a few songs, 
easily forgotten; little teacher enthusiasm or interest in the subject, 
short "mini lessons" consisting mostly of review of old work, non-sequitur 
topics, little student interest (how can they be when the teacher just wants 
to get the lesson over as quickly as possible?) I suggest more structured 
elementary French with grammar, honework, follow-ups, tests, oral drillings 
(until a topic is learned!) We have to reteach the most basic, topics to 
the grade 9's every year. eg.. I am a boy, I have a dog, etc We waste 
one to two months on material already supposedly taught. Either drop the 
whole elementary program or change it dramatically: I realize that some 
schools have better teachers and programs but I can only speak of the ones 
I have visited and the kids I get. 



Secondary French Teacher . . 

The questions are too vague in many areas 2.g. n 29 basis of knowledge for 
each subject". Some of the areas in #29 were easy for me and are easy for 
some of our present students. All subject areas are concerned with several 
disciplines and are important for the discipline alone. Too often degrees 
of difficulty are made synonymous with degrees of preference. Several 
answers are based on the level of language I am presently teaching but would 
be different at different levels of instruction. No mention was made of 
the daily cycle of the school. For example, on a semestered system sixty 
or seventy or eighty minutes a day is sufficient for a language program but 
there is a seven month lapse before the student resumes his studies. Almost 
every answer circled requires some sort of explanation. Can attitudes really 
be assessed in the manner presented in this questionnaire? It seems to me 
that if the politics were removed from French we could all get on with our 
task and everyone would benefit. What has happened to the Gillen report.' 
Are any of the results of the studies done in various fields of education 
ever implemented? 



Secondary French Student 

I think it is a good idea to have a survey on French. My parents don't 
speak French but they encourage my learning in it, but I don't mind. I 
like French and intend to take it all through high school. I don't think 
the public school French programmes are adequate. I would have liked to 
start French in grade 1 or even kindergarden . 
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Secondary French Student 

Every student should have the opportunity to take a second or third language 
if desired but should not be required to have one simply to enter into an 
university. French classroom work should be made more enjoyable and 
interesting to one and all. Example films, movies, games to learn, skills 
of society in Trench. Teachers sV>ul H be more sympathetic to those who are 
slow learners and reluctant to answer in class. 
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165 FLMWOOD AVENUE, BOX 5873, LONDON 12, CANADA 
(519) 4o9-2451 



education centre 



J. A/. GIVEN, Director of Education 



July 22, 1975. 



Dr. R. C. Gardner, 
Department of Psychology, 
University of Western Ontario, 
London, Ontario. 

D^ar Dr. Gardner: 



I am enclosing a memo which verifies the request 



of the Board of Education for the City of London for an assess- 
ment of London French Programs by the Language Research Group 
headed by you. 



The significant statement from the Board minutes 



is as follows: "That the desires of the community in the City 
of London with respect to the French Programs be assessed and 
the Language Research Group at U. W. 0. head by Dr. R. C. Gardner 
carry out the study at no cost to the Board 1 . 1 You will note that 
the Board expects an interim report by November 1975. 

If you have need of further information, please 
call me at 439-2451. Would you say "Hello" to Pad Smythe for me! 



Yours truly, 



R. T. Macaulay, 
SUPERINTENDENT OF PROGRAM. 



RTM : mb 
Encl. 
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THE BOARD OF EDUCATION FOR THE CITY OF LONDON 



i 

I Inter-Office Memo 

FROM: Executive Secretary's Office 

SUBJECT(S): 

DISTRIBUTION: R.T. Macaulay 



DATE: 8 July 1975 



The following recommendations of the Curriculum and School Operations Standing 
Committee were approved by the Board on 3 July: 

"That a study in the City of London of the goals of the French Programme 
linguistic, att-i tudinal, cultural etc., be undertaken. " 

"That the desires of the Community in the city of London with respect to 
the French Programs be assessed and the Language Research Group at UWO 
* headed by Dr. R.C. Gardner carry out the study at no cost to the Board." 

"That an interim report on the study be presented to the Standing Committee 
in November 1975." 

"That the Administration report to the Board with respect to Grade 8 students 
not taking the optional French Program." 

"That the program set out in the Position Paper-English in the Intermediate 
Division be adopted." 

"That the Administration will consider item 60-A (T. Fenn's motion regarding 
Physical Education) when the Physical and Health Education guidelines for 
primary and junior divisions are presented and where feasible incorporate 
the recommendations contained in sections B,C, and D of item 60-A in the final 
documents. Whrn the guidelines have received Administrative approval they 
wili be referred to the Curriculum Sub-committee for consideration." 

• 

"That subject to funding from the Ministry of Education a pilot project 
providing a balanced educational programme for the cognitive, affective 
and psychomotor domains be established. The project has received the 
approval of the Executive Council" 

Would you please take the necessary action. 

. / X" 
- /)■■( 
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INTER-OFFICE MEMO 



TO: 



Research & Evaluation Committee: Dr. Blackwell, 
Dr. Brarowell, Mr. Georgeff, Mr. Macaulay, Mr. McVie 



FROM: 



Dr. R. G. Stennett 



SUBJECT: Survey of Community Attitudes Toward French Language 



I have attached to this memo copies of the materials I 
received from Dr. Gardner on March 5th, 1976. 

Please /evie these materials carefully (in order to make 
whatever suggests you might have for revision) for the next 
meeting of the Research and Evaluaticr Committee which is scheduled 
for: 



The meeting will be held in the Director's Office. 

If you have other items of an urgent nature that you would 
like to include on the agenda of this meeting, please contact me 
as soon as convenient. 



c . c . : Mr . G . Jutras 
Dr. R Gardner 
Dr. P. Smythe 



Programs 



DATE: 



8 March 1976 



MONDAY 
15th March 
10:30 a.m. 




EDUCATIONAL RESEARCH SERVICES 
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INTERIM REPORT 
RE: THE LONDON SURVEY OF FRENCH AS A SECOND LANGUAGE 



TO: The Curriculum Subcommittee 
London Board of Education 

FROM: The Language Research GroMp 
Department of Psychology 
University of Western Ontario 

The Language Research Group received a letter dated July 22 from 
Mr. R. T. Macau! ay, Superintendent of Program requesting that we investigate 
the "desires of the community in the city of London with respect to the 
French Programs. On receipt of this request, we reviewed our schedule to 
ensure that we had the time and resources to conduct such a survey, and 
conducted a literature review to determine whether similar surveys had 
been conducted. On the basis of our review, it would appear that such 
surveys with respect to French language programs have not been conducted, 
though a number of studies have solicited student opinions, and some have 
investigated teacher reactions. 

On Wednesday, October 16, Dr. P. C. Smythe and Dr. R. C. Gardner, 

co-directors of the Language Research Group met with representatives of 

the London Board 01 Education to outline their recommendations concerning 

the nature of the survey in terms of types of samples, nature of sampling, 

arJ types of questions, and to obtain suggestions concerning modifications 

or aspects omitied. The representatives present at the meeting were: 

1. W. D. McVie, Director of education 

2 R. T. Ilaciulny, Superintendent of Program 

\. G. 0. Thatcher, Administrative Assista.it to Superintendent 

')f f) ro ;ram 

•1. G. Jut) as, n<"ierrs Consul t,mt 

[>, P. G. Lter.iftt, Chirf cJ Lducational Lesoarch Services 

1 ^7 



- 2 

Types of Samples 

At the meeting it was recommended that we survey the following 

groups (or samples therefrom): 

1. Parents : A sampling of parents (see below for a more complete 
description) of students who are currently registered in the French 
as a second language program and also of students who are net 
study : ng French. 

2. Students : A sampling of students from both the elementary and 
secondary school level (see below for details). 

3. French Teachers : All teachers of French at the Elementary (N=34) 
and Secondary (N=54) levels. 

4. Non-French Lang uag e Teachers : A sample of teachers at both the 
elementary and secondary levels. The sampling at the secondary level 
would require the establishment of a sampling grid so that we would 
have representative groups from differing specialty areas (e.g., 
Science teachers, English teachers, Guidance Counsellors, etc.). 

The details are currently under consideration. 

5 . Principals , Vice-principajs^ Consultants : 
6- !}Pj}1!LPISJ^S^:19 1 .Ad ministration : 

7 . Board of Education Trustees : 

8. Post jGCondary Clients: A sampling of members ot the moderns department 
of the University of Western Ontario, Althouse College, and Fanshawe 

Col lege. 
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It was also recommended by the representatives of the Board that 
we consider the opinions of community leaders, and views expressed in 
newspaper editorials. Although such a recommendation has merit, its 
implementation requires careful planning, and may be beyond the scope of 
the present investigation. This matter is still under consideration. 
Nature of Sampling 

Fo£ groups 3, 5, 6, 7, and 8, no sampling is required. All indi- 
viduals within those groups will be sent a questionnaire with the infest 
that they answer it anonymously. Some form of representative sampling is 
required of group 4, but this requires decisions concerning the major 
categories of secondary teachers, and then the sample sizes required for 
estimates of the parameters of interest. 

The composition of groups 1 and 2 can best oe discussed by 

considering the elementary and secondary levels separately. Since the 

majority of students in grades 7 and 8 are enrolled in the French program, 

it is not meaningful tc consider a group of students (and their parents) 

who are not registered in french. Consequently, it is planned to tor,; 

apDrox ately 100 students at each of grades 7 and 8 and their parents. 

The students' and parents' questionnaires will be numerically coJed 

permitting cross matching. The basis of sarplino wot M invoi/c iM^r* 

classes in four different sc' r >ol5 soK'tei 1 n r - 

A 

possible of the Lord' r si tu.it' r >. I - . ' ' ■ ■ , * 

assist us » 'jn'jijr t h *t .u' I • : 1 * ■ - , ■ t • * * * , 
'"liven t r practi^'T 1 i .t * i * r , ' . \ * • 



to obtain a sample of parents whose children are not yet registered in 
French, and consequently approximately 200 parents of students in grade 
6 will be tested. The children themselves, however will not be tested. 
Two sample of students in the secondary schools and their parents 

will be tested. One will comprise 100 students at each of grades 9, 11, 

A 

and 13 who are registered in French, and their parents. The other will 
consist of 100 students in each of grades 9, 11, and 13 who are not 
registered in French, and their parents. As with the sample of elementary 
school children, students will be t?sted in intact classes selected to 
be representative of the entire London program, and their parents will 
obtain matched coded questionnaires > 

One final sample of students and parents will be tested. This will 
consist of 100 students in each of grades 7 and 9 and their parents. The 
questionnaires administered to the parents will be identical to tha-fc 
administered to the other groups of parents described above The children, 
however, will be tested for language- aptitude, and various attitudinal/ 
motivational characteristics, as well as French achievement at the end 
of the academic year. These data will permit the assessment of the 
relationship between parental and child attitudes (which can also be 
studied with the samples described above), but more importantly the 
relationship b3tween parental attitudes and children's achievement in 
French and aptitude for learning languages. 
Types of Question s 

Our intention is to design a questionnaire which will be comprised 
of some items common to alj_ samples and some items specific to the various 
groups sampled. It 'is anticipated that such a questionnaire would involve 
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approximately four to five pages of Likert-type items. Examples of the 
domains to be investigated include: Attitudes toward Bil ingualism, 
Attitudes toward French Canadians, Attitudes toward and Knowledge of 
Existing French Programmes in London, Expectations concerning potential 
course goals (i.e., nature and level of both skill development and non- 
linguistic outcomes), Opinions with respect to the^mportance of French 
language study within the London system, Self-ratings of French language 
proficiency, Background information concerning the nature and amount of 
the respondents' French language training, etc. 

Obviously the foregoing outline is tentative a nd is, therefore, 
subject both to the work schedule of the Language Research Group and 
obtaining the necessary cooperation of all of the groups involved. It 
is anticipated that the gathering of test data will be undertaken early 
in the new year. 

Yours truly, 

C 



R. C. Gardner & P.. C. Smythe, 
Co-directors , 
Language Research Group, 
University of Western Ontario 




RCG:vr 

cc: W. D. McVie 
R. T, Macaulay 
G. 0. Thatc! er 
G. Jutras 
R. G. Stennett 
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U Kovcnhcr 1975 



To the Member*; uf 

The Curriculum :ad School 

Operations Standing Oomitree 

Ladies and ficntlenen: 



Your Committee met on the above darn at 12:00 nooa at the Education 
Centre. The followir.<* wore prcwM*.: 



Members 



K.fi. McOill 
S. Mtmro 
M. French 
A. Krupka 
S. Reese 
K. Blacklock 
.1. Liabotis 
H. An tone 



Administrating 



P. 7. Macaulny 
f;. Tha*"chor 

Jut ran 
\ Si enact*. 



Support Staff 
an 1^ O bservers 

J. Uhitc 

M. Parkinson 

l). hcr.orio 

P. Kile.**-. 

F, SriVthe 

C„ Austin 

li. Ritchie, Secretary 



Your Committer ce-norts: 

1. That it was polfttr/i out the Trustee members of the Couriittee were unable 
to »!^tond the !tinf; cry Workshop with reference to the topic, of "Normative 
Years - Cnvironru \r,. t \i Anpe en" to Staf '" il< In t i i '■»»■ f'.i.mnitLce meetings. 

2. That the Commitfc* recc.rvd a written report, d.rcd \ r ovenbor 1^7 j 7 from 
tb? Adninistrat I on, er.Cirlen ' < ;- uial Art ".V •*'. 

3. That the Adminiserat ion diacir with tlv • nmnittee ••he* need for developing 
an account for new equation': for ihentr.': Arts, "ihis \M il illov a transfer 
of ma«v fron the oxi^ti "boari-c art*:. «uini»Iy account to the new equipment 
account. It. wai Runrented rh.' t T t i - r-atct - -*o direr' lv to the Board meeting 
of 0 November 3 ^ 7 5 , * laU iu-m itcn the rurrin«lm - I'Top.r'innie Department. 

4. That tho Committee dl r ct*s < 5i'' ;\t -< length the Interin Report wfth reference 

to "The London Survey r.f : reiu\ *. Socoid L.-'ifua^t ' * rem LUl Lanj*unj»,e Research 
Gror.p, DoparlMMit >»f ;\« r * •? ot l«i.'ver - irv of *..o-f>rn 'M\t. r!o„ Tt was 
pointed oi:t tliat cho pi»i,e.e *: ibe re )ov» ;s to 'Us.'^vct bo:: inprrtant 
the te 1 i.tiifc Frenob : ■ -o 'iio I itidon Com ' «i , tv. A report, coning fron 
Otcawi, ir. the »:o ii i'ucr.'e, .-!' al .0 bo !>.;] in rh^ In-TSt le.Mion hoinc 
carried out in ! • « * t . r i • rlou«-vcr , i I'Ct.^M M c ( ).>ii '^51* bo : *.rL rore extensive 
in chat th 1 strip' jn n(t' 'v»i'n; : n> rove.il t;i ,it J ,t»r w or v; ir children due 
to t« e teacMnr of Frei.^ii in ;!k- c:r] ■ nr-?,!»; 

It wis poLnteJ r-if that i _j ^3 j 2 .*. lo^' 1 .*;), t.?kin;; «.ar( in 1 1 . ^ survey, 
should be wgii-HvU-tc .C f { " t 1 • - f c ' :v;a:«iin<» t'.c t'\»c!n"nr Stench 
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Report of the Curriculum Sub-c.vnr.<rt-^ e 

4 Hovemhar 1975 ft continual ^ " Page 2. 

regular schoo? currUuiJ;! ' ' " <V f ™".».'«>r.J>s'.taa 4 .l» tta 

rvey ,. rr ..nc.i .is n Se.r.,1 I.r. w.„. 1;;V) l, 0 judo available tu the Coraittee. 

SS^S."""""" °"* ! """^ "P-ieneed „U., "SStS eo 
Your Corcr.ittrco rccontninuta; 

separate bu<u».ec i*r.».ii f!.,- t r „: „ ■ a.-l C — .•' * , r . t ,. , n „ ,l ,i> * n " cc,J a - a 

■ < «a ..iiMiirjiiL r. in (un tmdp-n printout. 

The ir.eetinj. vlmurneil at \:>''j p.p.. 

".nee t fully suhrol«:ted, 
K. W6I..T., 
Chairman. 



hr 




The University of Western Ontario, London, Canada 



Department of Psychology 
Language Research Group 



RC Gardner and P C Srrytho 

Suite 8228 

Social Science Centre 



March 4, 1976. 



Dr. R. 6. Stennett, 
Educational Research Services, 
London Board of Education, 
P.O. Box 5873, 
LONDON, Ontario, 
N6A 4T5. 

Dear Dr. Stennett: 

The purpose of this letter is to present to the London Board of Education, 
through your office, the materials and general plan associated with our assessment 
of London French Programs. You will recall that we were requested by Mr. R. T. 
Macaulay, Superintendent of Program, by letter dated July 22, 1975 to conduct such 
an assessment because of the following statement made by the Board: 

"That the desires of the community in the City of London with respect to 
the French Programs be assessed and the Language Research Group at U.W.O. 
headed by Dr. R. C. Gardner carry out the study at no cost to the board." 

Since then our group has expended considerable resources and time in 
developing a series of questionnaires, and we currently have materials prepared to 
be administered to each of the following groups: 

1 . Teachers of French 

2. Teachers of Subjects other than French 

3. Trustees, Central Office Administration, Principals, Vice-principals, 
and Guidance Counsellors 

4. Students 

5. Parents 

These questionnaires were deyeloped following consultation with a number 
of groups. In the first instance, Dr. Smythe and I met on October 16 with five 
representatives of the Board of Education to review our plans with respect to 
general content and potential respondents. Dr. Smythe met with the Curriculum 
Subcommittee on November 4, 1975, presented our revised plan as of that date, and 
received feedback. Since then considerable time has been deyoted to constructing 
and writing items and revising them following consultation with Mr. Jutras, French 
Coordinator, you.^elf and Dr. Bramwell, Chief of Measurement and Evaluation 
Services. The questionnaires presented here represent our final attempts to meet 
all the suggestion and criticisms of the various individuals who assisted us. 
I should add ..Jut we greatly appreciate this assistance, but it is my judgment 
that no further substantive modifications can be made. We are submitting them 
to the London Boa. -J of Education for final approval before conducting the survey. 
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Dr. R. 6. Stennett 
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March 4, 1976 



We will delay printing the questionnaires in their final form in case specific 

mod* 5 1 ications have to be made. The copies included here are offset reproductions 

of the materials as they will be sent to the printer for photo-reduction and 
preparation as questionnaire booklets. 

Attached to each questionnaire except those intended for students will be 
a letter which we would request that Mr. McVie, Director of Education sign to 
indicate his sponsorship of the survey. Obviously, Mr. McVie may wish to modify 
the letter, but we are including a version of it here to indicate that such 
correspondence is intended. 

As we discussed some time ago, it seems imperative that we conduct the 
survey after the Winter Holidays, and we would plan to begin on or about April 
5, 1976. Since we would hope to submit to the Board of Education a report early 
this summer, we feel we must begin testing by April 5 to permit us the necessary 
time to collect, keypunch, analyze and report the findings. 

The following represents our final plan for the distribution and 
col lection of the materials. These are presented separately for each of the 
groups as follows:; 

Teachers of Fren ch. A questionnaire will be distributed to each Teacher of French 
through the Board of Education Courier Service in a personally addressed envelope. 
It will be accompanied by a return addressed envelope in which the completed 
questionnaire can be sent to the Research Office of the Board. These will be 
receiyed in bulk by the Language Research Group unopened thus ensuring anonymity. 

Teachers of Subjects Oth e r Than French . A questionnaire will be distributed to 
a sample of approximately 150 teachers in the same manner described above. These 
teachers will be sampled by school. We feel that it is necessary to consult with 
you and Mr. Jutras in the selection of these schools. 

Trustee 3 , Central Office Admi nistration, Principals, Vice-principals and Guidance 
Counsel lors'" This questionnaire will be distributed as above to all Trustees, 
meirbers of the Central Office Administration at the position of Area Superintendent 
and abo/e, <tnd all Principals, Vice-principals, and Guidance Counsellors. 

St udents . Questionnaires will be distributed as above to each of the thirteen 
secondary schools that h<*ve French programmes. In each school, the questionnaire 
will be administered to one intact French class at each of grades 9, 11 and 13. 
At the elementary level, one feeder school will be selected for each of the 
thirteen secondary schools. At each selected elementary school one grade 7 and 
one grade 8 French class will conplete the questionnaire. It is anticipated that 
the questionnaire should be filled in during the regular French class period. 
The completed fon.is will be sent directly to the Research Office of the Board 
for collection by the language Research Croup, it is anticipated that testing 
of stud. ncs will be conducted by the teachers concerned who will be supplied with 
instruction; concerning the administration. 
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Parents ~ Questionnaires for parents of students wno are enrolled in French 
programmes will be numerically coded and included in the packet that each student 
receives during his French class. These questionnaires will be taken home by the 
students and upon completion returned to the school in an envelope provided. 

In order to assess the attitudes and opinion of parents whose children 
do not take French, in each of the secondary schools above, questionnaires will 
be distributed to an equal number of non-French classes at qrades 9, 11, and 13 
for the students to take home. Completed questionnaires will oe returned to 
school as above. 

At the elementary level one grade 6 class of stude.i., at each of the 
above 13 schools will be given questionnaires to be taken home for their parents. 
In all o* the above instances only one questionnaire will be cjmpleted by each 
of the families involved. 

Completed questionnaires will be sent directly to tho Research Office of 
the Board for collection by the Language Research Group. 

In order to assess the nature of the relationships amor.,, parents' 
attitudes, childrens' attitudes and French achievement, we wi"M be requesting 
measures of French achievement for the students involved. At the secondary level 
this will merely require copies of the students' final course grades in French. 
However, if French is an ungraded course at the elementary 1 evel, we would request 
teachers fill out a brief rating form for each student. 

In addition to the above samples, one further group of grade 8 students 
(approximately 10 French classes) will be administered a short (20 minute) French 
achievement test and a version of the National Test Battery that we have been 
using in our qrant-sponsored research. The parents of these students (i.e., one 
per household) will receive the same parents' questionnaire used in the main body 
of the "London Survey of French as a Second Language". These applications will 
permit us to investigate the relationship between this parent questionnaire and 
the student attitude/motivation battery that we have developed. Finally, in order 
to satisfy some of the theoretical concerns (i.e., reliability, the effect of 
parental attitude 0 on excursion programmes, etc.) we have developed during our 
own research [reject we would pla,, to administer the attitude/motivation battery 
to this group of \tudents a second time after an interval of approximately six 
weeks. All of tho testing in this phase of the study will be conducted by the 
staff of the Lan^tage Research Group. 
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We trust that the plans presented here, and the accompanying questionnaires 
provide a sufficient overview of our intention to permit the Board to make the 
necessary decision concerning the implementation of this survey. As stated above 
we believe it is imperative that the survey begin around April 5, 1976 and 
consequently we would appreciate a response to this letter as soon as conv?nient. 



Yours sincerely, 




R. C. Gardner, Ph.D., 
Director, 

Language Research Group. 



RCG:vr 
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To: Teachers of Elcsiencary breach 

Subject(s)- March meeting, London Survey of French a? a 2nd. Language, Keport 

on students put jn French closes for "supervision" only. 
> 

1. A reminder tliat at our vrorkuhop ©c. # 5 March., it wig decided that there wwid 
not be a xronthly meeting in March - due to Karen break etc. Our next taeeting 
will be in April - Monday, 26 April. :?lease make a NOTE. 

2. London Survey of French as a. S cCTn^.X^gj:ageg_ 

Thic is a proposes! survey of representative c^ouvs of Students, ( 7,8,9 
11, and Grade 13) , of Parents, of all Teachers of French, of some other 
teachers, of Trustees, senior Administration, Principals etc. which has been 
in preparation since last October. The ^rrsras purpose is to gather, cqsSsaa 
information, opinions: and attitudes towards the teaching of French in the London 
Board, which data Kill provide direction to the Director and Superintendent of 
Progrrsi - Curriculum - regarding the pr scent French pragran and if indicated, , 
adjustment and charges which should be planned and effected. It is hoped to 
start the Survey around 5 April. In any case all concerned will be advised by 
the Director - and full deuaiit: and direction given at that time. 

3» Students HO? tak^ during the French class period. 

T !ould yon please report to no c.z jooa as pojirdbl'c, all classes of French 
wfcich olao include students r.hc are_n;j^^^£rench - and are in the class 
under i;upe*rvioion only. In the report, include the School, the class, and 
number of "non-£renc:k" students uac.er supervision* Fend year report to 
French Consultant - Progrr^-Curr . at fchs Education Centre* 

I T ave a ?iarch Break, 
Gilles Jutraa. 

Consultant - Modem Lensuagec. 



- If ytm are planning to Attend the (KJLTA ccafe-ence in Toronto on Friday 
and/?x Saturday 2 and Srd. April, plc'xe let ire b:o:7 neap. 1 shall attend 
Friday only - leaving London at S.00 All, and ;:e.tti«.n^r.B same evening ( after 
oupper). So far, t have only one paajr-gsr with m, - there is room for 4 core, 
Transportation FRJJF. - can job net a couple ci $v ( ?$ from your Principal to hel§ 
\&th lunch and dinner ???♦ loo 
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London Free Press 

A 

Friday, April 9, 1976 



Quality instruction 
in French suffering 



By CHERYL HAMILTON 
of The Free Press 

A province«wide shortage of 
French teachers for elementa- 
ry schools is affecting the 
quality nf education for some 
students in the Grade 7 and 8 
French program in London, 
director of education Doug 
McVie said Thursday. 

Mr. McVie told the board of 
education program commit- 
tee that in some cases "we arc 
pretending to teach French in 
7 and 8." 

U*» said the itinerant French 
teachers who travel from 
school to school have too many 
students to handle. 

He said the administration 
has been attempting to phase 
out the itinerant system gradu. 
ally as teachers arc hired who 
can teach French in their own 
school along with their regular 
program. 

With itinerant teachers scc« 
ing as many as 250 students a 
week, "there isn't any pupil, 
teacher relationship built up at 



all in those circumstances," he 
told the committee. 

He said later in an interview 
that there are about 12 itiner- 
ant French teachers. He said 
about 20 per cent of the Grade 
7 and 8 pupils would be affect- 
ed "strongly" by problems of 
overload on the itinerant 
teachers. 

The director said because of 
a declining enrolment situation 
in London, the board hasn't 
been looking for teachers when 
French teachers have been on 
the market. 

The expansion of French 
programs has eaten into the 
supply across Ontario, he said. 

Mr. McVie said the province 
should take steps to encourage 
the teachers* colleges to 
graduate more elementary 
school teachers who can teach 
French. 

He said the London board 
has put a priority in its hiring 
— which he saio is Ii.. ned at 
this time because it is difficult 
to project the rate of attrition 
in the system — on the ability 



i teach French in elementary 
school. 

Pupils in Grade 7 must take 
20 minutes of French a day, 
but those in Grade 8 are given 
the optionio take it or not. 

Mr. McVie said a 30«minute 
period would give maximum 
teaching value to the French 
■program. 'Tm not sure 20 
minutes a day is very effec- 
tive." 

He said another problem 
with the itinerant system is 
that the teacher isn't available 
after class for children with 
problems. I 

The program committee was 
discussing the topic of the \ 
teacher supply because of a re* j 
quest from the Masonvillc • 
Public School Parent Teacher J 
Association that a pilot project j 
in primary French be reinstate * 
cd. 

The parents said a pilot pro- 
ject begun three years ago was 
discontinued last June. 

Mr. McVie said the primary 
French program at Masonvillc 
only went ahead in the first 
place because there was a 
teacher available to teach it. 
lie said staffing changes 
prompted the program's 
demise. 

The committee decided to ta« 
hie the whole issue of the sys- 
tem's elementary school 
French program until a Inter 
meeting when surveys of pub- 
h< attitudes on French instruc- 
tion should he available. 
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London Free Press 
Tuesday, April 13, 1976 



Upgrading French instruction 



in his latest annual report, Official 
Languages Commissioner Keith Spicer 
underlined once again the pressing 
need for more functionally bilingual 
high school and university graduates. 
He cited a report concerning the teach- 
ing of French as a second language in 
eight countries (not including Janada), 
which co eluded that a minimum of 
from three to five hours a week of 
French instruction for from six 'o se- 
ven consecutive years is necessary to 
enable the average student to achieve 
"a useful and functional level of com- 
petence 'in the French lauquage. 

Academic high schools in Lomiv >f- 
fer optional French courses provi ..ig 
from 3% to almost six hours of instruc- 
tion a week. This would seem to be 
adequate, but if high-school .students 
are to have the opportunity to be func- 
tionally bilingual ",pon graduation, in- 
tensive French instruction must also 
be available at least from Grade 8. and 
preferably from Grades 5 or 6. 

Unfortunately, elementary schools in 
London only provide French instruc- 
tion for 20 minutes a day in Grades 7 
and 8. Such a limited time is virtually 
useless. 

The board of education should esta- 
blish the objective of providing stu- 
dents in advanced classes with 
minutes a day o*' French instruction 
during Gr< des6to8. 

Experts in French teaching affirm 
that by Grade 8, these students would 
have a sufficient grasp of French to 



understand a course in geography or 
history taught in the French language. 
Accordingly, half the time devoted to 
instruction in French in Grade 8 ad- 
vanced classes might profitably relate 
to some subject other than French lan- 
guage and literature, itself. 

In one or two of the city's high 
schools, optional instruction in French 
for advanced students might be ex- 
tended to 50 per cent of the curriculum. 
Such a comprehensive reform would 
have to be phased in over several 
years, because of an acute shortage of 
qualified French-speaking teachers. 
With proper management, there would 
be no .additional cost to the school 
board because the few French-speak- 
ing tecohers required would replace 
some current English-speaking teach- 
ers as they retire or voluntarily with- 
draw their stnlces. 

Some people advocate compulsory 
French instruction f^r all high school 
students. This would be unwise, be- 
cause many students lack the interest 
or ability to learn French. However, it 
would be sensible for the provkce to 
establish minimum French standards 
for all . niversity entrants and gradu- 
ates. That these future leaders of *he 
country should be able to communicate 
in both official languages is obviously 
desirable. Yet only" the province of 
Quebec requires all university gradu 
ates to meet minimum standards of se- 
cond-language knowledge, whether 
English or French. 
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London Free Press 
Wednesday, May 5, 1976 




"iFIVOti'T uJAtfT TO LEARhl FREhkti, Mil T/lEYPAYyE JO LEAl/E J//E Cl4& ? " 
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APPENDIX C 

Questionnaires, 
Covering Letters, and 
Instructions 
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Education Centre. 
165 Elmwood Avenue, 

Box 5873, London, Ontario, Canada. NGA 4T5 



Telephone (519)439 2451 



The Board of Education for the City of Umtkm 



W. Douglas McVie. Director of Education 



April 1, 1976. 



Dear Principal : 

The Board of Education is conducting a survey to ascertain the 
attitudes and opinions of the city of London with respect to our French 
programmes. This survey is being conducted for the Board by the Language 
Research Group at the University of Western Ontario. This letter is to 
advise you that your school has been selected to participate in the survey. 
The survey will be soliciting the attitudes of School Board personnel 
(both teaching and administrative), students and parents. 

Sometime in mid-April we will be sending to your school question- 
naires for: 

1. principal 

2. vice-principal 

3. guidance counsellors (if any) 

4. French teacher 

5. a sample of teachers of other subject areas 

6. students enrolled in French and their parents - i.e., 1 grade 7 and 
1 grade 8 class 

7. parents of students not taking French - i.e., 1 grade 6 class 

8. instructions for teachers administering the questionnaires. 

We would appreciate it if you will fill in the enclosed card so 
that we will know to whom the test materials and complete instructions 
for administration for your school should be sent. It is anticipated that 
the students will be tested during their regular French period and that 
the testing will be supervised by the classroom teacher. Parent question- 
naires will be sent home and returned by the students involved. 

When all of the questionnaires are completed including principal's, 
vice-principals ' , guidance counsellors', teachers of other subjects 1 , 
students', and parents 1 , please send them by Boa^d Courier to Educational 
Research Services at the Education Centre, From there they will be picked 
up by the Language Research Group. All questionnaires will be treated with 
the utmost confidentiality and individual respondents will not be identified 
by name. 



Thnak you for your cooperation in this matter. 



Yours sincerely, 




eric 



W. D. McVie, 
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fctfucation Centre, 
165 Elmwood Avenue. 

Box 5873. London. Ontario. Canada. NGA 4T5 



Telephone (519)439 2451 



The Board of Education for the Cltyof London 



W. Douglas McVie. Director of Education 



April 1 , 1976. 



Dear Principal : 

The Board of Education is conducting a survey to ascertain the 
attitudes and opinions of the city of London with respect to our French 
programmes. This survey is being conducted for the Board by the Language 
Research Group at the University of Western Ontario. This letter is to 
advise you that your school has been selected to participate in the survey. 
The survey will be soliciting the attitudes of School Board personnel 
(both teaching and administrative), students and parents. 

Sometime in mid-April we will be sending to ynur school question- 
naires for; 

1. principal 

2. vice-principals 

3. guidance counsellors 

4. French teachers 

5. a sample of teachers of other subject areas 

6. students enrolled in French and their parents (1 class each at grades 
9, 11, and 13) 

7. parents of students not taking French. This will involve approximately 
the same sample sizes as in 6 above (i.e., 1 class each at grades 9, 

11 , and 13) . 

8. instructions for teachers administering the Questionnaires. 

We v/ould appreciate it if you will fill in the enclosed card so 
that we will know to whom the test materials and complete instructions 
for administration for your school should be sent. It is anticipated that 
the students will be tested during their regular French period and that 
the testing will be supervised by the classroom teacher. Parent question- 
naires will be sent home and returned by the students involved. 

When all of the questionnaires are completed including principal's, 
vice-principals', guidance counsellors 1 , teachers of other subjects', 
students', and parents', please send them by Board Courier to Educational 
Research Services at the Education Centre. From there they will be pickad 
up by the Language Research Group. All questionnaires will be treated with 
the utmost confidentiality and individual respondents will not be identified 
by name. 

Thank you for your cooperation in this matter. 




fih 'D. McVie, 
Director of Education. 




The University or' Western Ontario, London, Canada 



Department of Psycho»oq\ 
Lanqud^e Research Group 



R C Gardner and P C Smythe 

Su.te 8228 

Social Subnet* Centre 



April 13, 1976. 



As you are now aware the Board of Education is conducting a survey to 
ascertain the attitudes and opinions of the city of London with respect to our 
French programmes. This survey is being conducted for the Board by the Language 
Research Group at the University of Western Ontario. This letter is to inform 
you of the procedures to be followed at your school. The survey will be 
soliciting the attitudes of School Board personnel (both teaching and adminis- 
trative), students and parents. 

Please find enclosed in this box: 

1. questionnaires for students enrolled in French and their parents 

2. questionnaires for parents of students not taking French 

3. instructions for teachers administering the questionnaires 

4. class lists for French teachers. 

Please have one grade 7 French class and one grade 8 French class 
complete the survey during their regular French period. At the same time these 
students will be given a numerically coded questionnaire to take home for their 
parents to complete. These parent questionnaires should be returned to the 
school by the students within one week . 

We also request that one grade 6 non-French class be selected. Each 
student in this class not taking French will take home a parent questionnaire 
which should also be returned within one v/eek. Note, the students in the non- 
French class will not complete" a questionnaire themselves. 

When all of the questionnaires are completed including principal s, 
vice-principals', guidance counsellors', teachers of other subjects 5 , students', 
and parents', please send them by Board Courier to Educational Research Services 
at the Education Centre. From there they will be picked up by the Language 
Research Group. 



Thank you for your cooperation in 



this matter. 




Cindy Smythe, * 
Research Coordinator, 
Language Research Group. 
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The University of Western Ontario, London, Canada 



Department of Psychology 
Language Research Group 



R C Gardner and P C Smythe 

Suite 8228 

Social Science Centre 



April 13, 1976. 



As you are now aware the Board of Education is conducting a survey to 
ascertain the attitudes and opinions of the city of London with respect to our 
French programmes. This survey is being conducted for the Board by the Language 
Research Group at the University of Western Ontario. This letter is to inform 
you of the procedures to be followed at your school. The survey will be 
soliciting the attitudes of School Doard personnel (both teaching and adminis- 
trative), students and parents. 

Please find enclosed in this box: 

1. questionnaires for students enrolled in French and their parents 

2. questionnaires for parents of students not taking French 

3. instructions for teachers administering the questionnaires 

4. class lists for French teachers. 

Please have one grade 9 French class, one grade 11 French class and 
one grade 13 French class complete the survey during their regular French 
period. At the same time these students will be given a numerically coded 
questionnaire to take home for their parents to complete. These parent question- 
naires should be returned to the school by the students within one week . 

We also request that one grade 9, one grade 11 and one grade 13 non- 
French class be selected. Each student in these classes niqt taking French 
will take home a parent questionnaire which should also be returned within 
one week. Note, the students in the non-French classes will not complete a 
questionnaire themselves. 

When all of the questionnaires are completed including principal's, 
vice-principals', guidance counsellors', teachers of other subjects', students', 
and parents', please send them by Board Courier to Educational Research Services 
at the Education Centre. From there they will be pic\ed up by the Language 
Research Group. 

Thank you for your cooperation in this matter. 



Yours sincerely, 




Cindy Siflythe, f 
Research Coordinator, 
Language Research Group. 



eric 
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Elementary School French Teachers 1 Instructions for the 
Administration of the Student Questionnaire 



Please give each student in your class a stapled packet containing 
two questionnaires. One enyelope, marked STUDENT, he will fill out in 
class and return to you in its envelope. The other envelope, marked PARENT, 
is to be taken horn to be completed. Students should carefully remove the 
staple joining the two envelopes in order to separate the questionnaires. 
Parents have been asked to have their children return their envelopes to the 
school. Please give both the students* and parents' completed questionnaires 
' to the school office. From there they will be sent to Educational Research 
Services at the Board to be picked up by the Department of Psychology's 
Language Research Group. 

Instructions for the students appear in the front of the booklet. 
Please be sure to emphasize that each child takes home the questionnaire 
given to him. They are coded so that parent and student questionnaires 
can be matched. 

' You will appreciate the importance of confidentiality and anonymity 
with respect to the survey. Therefore, you will also find enclosed 
a sheet of paper with a series of numbers printed on it. These numbers 
correspond to the numbers on the students' questionnaires. Please 
circulate this sheet while the students are answering their questionnaire 
and have the students print their names beside the .number that appears 
on their questionnaire. We request that you keep this list so that you 
can send us French skill ratings for each student. Toward the end 
of the term you will receive a brief rating form for each student which 
will be identified only by means of this number and you will be asked 
to rate each student. 

Thank you very much for your cooperation. 
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' Secondary School French Teachers' Instructions for the 
Administration of the Student Questionnaire 

Please give each student in your class a stapled packet containing 
two questionnaires. One envelope, marked STUDENT, he will fill out in 
class and return to you in its envelope. The other envelope, marked 
PARENT, is to be taken home to be completed. Students should carefully 
remove the staple joining the two envelopes in order to separate the 
questionnaires. Parents have been asked to have their children return 
their envelopes to the school. Please give both te students' and parents' 
completed questionnaires to the school office. From the^e they will be 
sent to Educational Research Services at the Board to be picked up by the 
Department of Psychology's Language Research Group. 

Instructions for the students appear in the front of the booklet. 
Please be sure to emphasize that each child takes home the questionnaire 
given to him. They are coded so that parent and student questionnaires 
can be matched. 

You will appreciate the importance of confidentiality and anonymity 
with respect to the survey. Therefore, you will also find enclosed 
a sheet of paper with a series of numbers printed on it. These numbers 
correspond to the numbers on the students' questionnaires. Please 
circulate this sheet while the students are answering their questionnaire 
and have the students print their names beside the number that appears 
on their questionnaire. We request that you keep this list so that you 
can send us the final French grades for each student. Toward the end 
of the term you will receive a sheet containing only these numbers and 
you will be asked to record the grades beside the appropriate number. 

Thank you very much for your cooperation. 
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Teachers 1 Instructions for Students Not Taking French 



Please give each student in your class who is not_ 
taking French an envelope marked PARENT to take home to 
be completed. Parents have been ajked to have their 
children return their questionnaire to the school. 
Please deliver the parents ' . completed questionnaires to 
the school office. From there the' will be sent to 
Educational Research Services of the Board to be picked 
up by the Department of Psychology's Language Research 
Group. 

Thank you very much for your cooperation. ^ 
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biJucation Crnue. 
165 Elmwood Avenue, 

Box 5873. London Ontario, Can.xJa. NGA 4T5 



Telephone (519)439 2451 



The Board of Education for the City of London 



To All Central Office Administration, Trusf.es: 



The enclosed survey is being conducted by the 
Language Research Group of the Department of Psychology 
at the University of Western Ontario at the request of 
the Board of Education's Curriculum Subcommittee, With 
this survey we hope to be able to assess the general 
climate of opinion about the teaching of Frencn in 
London. 

Since we need your assistance we would appreciate 
your taking a few minutes to answer this questionnaire. 
Instructions appear in the front of the booklet. Once 
you have completed the questionnaire please put it in 
the self-addressed envelope and return it to Educational 
Research Services where it will be picked up by the 
Language Research Group. 

Thank you very much for your cooperation. 



W. Douglas McVie, Director of Education 



April 1, 1976. 



Yours sincerely, 



Mr. W. D. McVie, 
Director of Education. 
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Education Centre, 
165 Elmwood Avenue, 

Box 5873, London, Ontario, Canada. N6A 4T5 
Telephone (519)439.2451 



The Board of Education tor the Cltyof Lotuloit 

W. Douglas McVie, Oirector o f Education 

1 April 1976 



To All Principals : 



The enclosed survey is being conducted by 
the Language Research Group of the Department of 
Psychology at the University of Western Ontario at 
the request of the Board of Education's Curriculum 
Subcommittee. With this survey we hope to be able 
to assess the general climate of opinion about the 
teaching of French in London. 

Since we need your assistance we would 
appreciate your taking a few minutes to answer 
this questionnaire. Instructions appear in the 
front of the booklet. Once you have completed the 
questionnaire please put it in the self-addressed 
envelope, seal the envelope, and return it, along 
with the teachers 1 , students 1 and parents 1 question 
naires, to Educational Research Services at the 
Education Centre. Prom there it will be picked up 
by the Language Research Group. 

Thank you very much for your cooperation. 



Yours sincerely, 





Cl 



WA). McVIE 
Director* of Education 



Education Centre. 
165 Elmwood Avenue, 

Box 5873, London, Ontario, Canada. NGA 4T5 
Telephone (519)439.2451 

The Board of Education liar the Cityof London 

W Douglas McVie, Director of Education 



1 April 1976 



To All Teachers, Vice-principals, 
Guidance Counsellors: 



The enclosed survey is being conducted by 
the Language Research Group of the department of 
Psychology at the University of Western Ontario at 
the request of the Board of Education's Curriculum 
Subcommittee. With this survey we hope to be able 
to assess the general climate of opinion about the 
teaching of French in London. 

Since we need your assistance we would 
appreciate your taking a few minutes to answer 
this questionnaire. Instructions appear in the 
front of the booklet. Once you have completed the 
questionnaire please put it in the self-addressed 
envelope, seal the envelope, and return it to the 
School Office. From there it will be sent by the 
Board f s Courier Service to the Education Centre 
where it will be picked up by the Language Research 
Group . 

Thank you very much for your cooperation. 

Yours sincerely, 

W. |p. McVIE 
Director of Education 
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SURVEY OF ATTITUDES AND OPINIONS 
CONCERNING THE FRENCH 
PROGRAMMES IN THE LONDON PUBLIC SYSTEM 



QUESTIONNAIRE FOR TRUSTEES, ADMINISTRATION, 
PRINCIPALS, VICE-PRINCIPALS AND GUI DAN J E COUNSELLORS 



Conducted by 

Language Research Group ^) 1976 
Department of Psychology 
University of Western Ontario 
for 

The London Board of Education 
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This survey is being conducted by the Language Research Group of 
the Department of Psychology at the University of Western Ontario at the 
request of the Curriculum Subcommittee of the Board of Education to 
determine the community's attitudes and opinions about the teaching of 
French. Questionnaires are being answered by parents, students, teachers, 
administrators, and Board trustees in order to assess the general climate 
of opinion. A! chough the results of the survey may not result in any 
immediate changes, by expressing your opinion you will be providing thu 
Board with valuable information for its consideration. 

We should emphasize that "or most questions there are no "right" or 
"wrong" answers, and that your answers will be treated with the strictest 
confidence. 

For most of the following questions you are asked to respond by 
circling the alternative below it which ':est indicates your opinion. 
Some questions require a written response, and others have more specific 
instructions. If you feel that this survey has omitted any important 
issues, please use the space provided at the end of this questionnaire 
to present your ideas. 

While most of the questions are concerned with your attitude and 

opinion, some relate to factual matter. You will note that beside 

11 it 

these questions there is a place to circle No Opinion if you feel you 
do not have sufficient background information. 



WHEN YOU HAVE COMPLETED THE QUESTIONNAIRE 



PLEASE PUT JT INTO THE ENVELOPE PROVIDED AND SEAL IT 
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0 

1. Please check the group to which you belong: Trustees 




Central Office 
Administration 

— i 




Principals 




Vice-principals 




Guidance 
Counsellors 




Each oh the hollowing question* can be a^wjied by timply circling the 




aJUoJinative below the statement which but deAcnibeA youA opinion. 




2. Please rate your own French skills on the following scales: 




(a) I read French 


• 


Not at all Slightly Somewhat Quite Well Fluently 




(b) I write French 




Not at all Slightly Somewhat Quite Well Fluently 




(c) I speak French 




Not at all Slightly Somewhat Quite Well Fluently • 




(d) I understand spoken French 




Not at all Slightly Somewhat Quite Well Fluently 




3. Are you satisfied with the integration of the elementary and secondary 




school French programmes? 




Very definitely Generally Neutral Generally Very definitely 

No No Yes Yes Op- 
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4. Do you feel the elementary French programme is a good preparation for the 
secondary school prograirane? 

Very definitely Generally Neutral Generally Very definitely No 

No No Yes Yes Opinion 



5. Do you feel enough time each week is spent on Frengh: 

(a) at the elementary level? 

Definitely Probably- Sufficient Probably Definitely No 

Too Much Too Much Too Little Too Little Opinion 

(b) at the secondary level? 

Definitely Probably Sufficient Probably Definitely No 

Too Much Too Much Too Little Too Little Opinion 



6. At what grade level do you feel it is best for a child to begin studying 
French in school? 

No 

Grade: Kindergarten 1 2 3 4 5 6 7 8 9 10 11 12 13 Opinion 



7. I feel it is important for children to study French primarily because 

it will enable them to communicate with French speaking people and appreciate 
their culture. 

Strongly Slightly Neutral Slightly Strongly 

Di sagree Di sagree Agree Agree 



8. I feel it is important for children to study French primarily because 
they will probably need it in their future careers. 

Strongly Slightly Neutral Slightly Strongly 

Di sagree Di sagree Agree Agree 
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Rate the importance for students of each of the following outcomes of a 
French programme. 

(a) Development of French reading skills. 



Very 
^ Unimportant 



Moderately Neutral Moderately 
Unimportant Important 



(b) Appreciation of how French Canadian people live. 



Very 

Unimportant 



Moderately Neutral Moderately 
Unimportant Important 



(c) Appreciation of European French music and literature. 



Very 

Unimportant 



Moderately Neutral 
Unimportant 



(d) Development of French speaking skills. 



Very 

Unimportant 



Moderately Neutral 
Unimportant 



Moderate 1 ^ 
Important 



Moderately 
Important 



Very 

Important 



Very 

Important 



Very 

Important 



Very 

Important 



(e) Awareness of job opportunities where a knowledge of French is beneficial 



Very 

Unimportant 



Moderately Neutral Moderately Very 

Unimportant Important Important 



(f) Development of French writing skills. 



Very 

Unimportant 



Moderately Neutral Moderately Very 

Unimportant Important Important 



(g) Improvement of understanding of English through comparison of 
linguistic structures. 



Very 

Unimportant 



Moderately 
Unimportant 



Neutral 



(h) Development of French listening skills. 



Very 

Unimportant 



Moderately Neutral 
Unimportant 



Moderately 
Important 



Moderately 
Important 



Very 

Important 



Very 

Important 
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10. I feel that Canadians should be able to speak the two official languages. 

Strongly Slightly Neutral Slightly Strongly 

Disagree Disagree Agree Agree 



11. French should only be taught to students of average or higher ability. 

Very definitely Probably Neutral Probably Very definitely 

No No Yes Yes 

» 



12. Do you feel the school system should provide students with more opportunities 
to travel to locations where the majority of the people speak French? 

Very definitely Generally Neutral Generally Very definitely 

No No Yes Yes 



13. Do you feel there should be more exchange programmes between London French 
students and French speaking students from Quebec? 

Very definitely Generally Neutral Generally Very definitely 

No No Yes Yes 



14. Do you feel there is a need for a French television station in London? 

Very definitely Generally Neutral Generally Very definitely 

No No Yes Yes 



15. Once the French television channel is available do you intend to watch it? 

Very definitely Generally Neutral Generally Very definitely 

No No Yes Yes 
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16. Considering the fact that introducing or expanding programmes can be costly 
and does take time and resources away from other subject areas, indicate your 
feelings about each of the following. 

1. French should be taught to all students in grades 1 to 3, 

Very definitely Generally Neutral Generally Very definitely 

No No Yes Yes 

2. French should be taught to all students in grades 4 to 6. 

Very definitely Generally Neutral Generally Very definitely 

No No Yes Yes 

3. More time should be given to teaching French in grades 7 and 8. 

Very definitely Generally Neutral Generally Very definitely 

No NO Yes Yes 

4. More credits (i.e., hours per week) should be required in French at the 

secondary school level . 

Very definitely Generally Neutral Generally Very definitely 

No No Yes Yes 

5. Every student should have the opportunity to enroll in a French Immersion 

school (i.e., a school for English speaking students where instruction is 

primarily in French). 

Very definitely Generally Neutral Generally Very definitely 

No No Yes Yes 



Do you think there should be collaboration between the French department 
and other departments so that other subject areas may be taught in part 
in French? 

Very definitely Probably Neutral Probably Very definitely 

No No Yes Yes 
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18. Do you feel that a child who has satisfactorily completed French in the 
existing programmes in London at both the elementary and secondary school 
levels should be able to: 



(a) Speak French wel 1 . 



Very definitely 
No 



Generally 
No 



Neutral 



Generally 
Yes 



Very definitely 
Yes 



(b) Read French well 



Very definitely 
No 



Generally 
No 



Neutral Generally Very definitely 

Yes Yes 



(c) Understand spoken French well. 



Very definitely 
No 



Generally 
No 



Neutral 



Generally 
Yes 



Very definitely 
Yes 



(d) V/ri te French well . 



Very definitely 
No 



Generally 
No 



Neutral 



Generally 
Yes 



Very definitely 
Yes 



19. What do you feel is the optimal French class size: 

(a) at the elementary level 

less than 15 15-20 20-25 25-30 30-35 over 35 

(b) at the secondary level 

less than 15 15-20 20-25 25-30 30-35 over 35 



20. What do you feel is the optimal class size for other academic subjects? 
(e.g., Math, Science, English, etc.) 

(a) at the elementary level 

less than 15 15-20 20-25 25-30 30-35 over 35 

(b) at the secondary level 

less than 15 15-20 20-25 25-30 30-35 over 35 
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Following are a number of school subjects. On the basis of your knowledge 
for each subject please make ratings on the two scales following it. On 
this page, you are asked to rate six elementary school subject areas. 



(i) elementary school 

(a) Mathematics 

Very Somewhat About Somewhat Very 

Difficult Difficult Average Easy Easy 

Very Somewhat About Somewhat Very 

Important Important Average Unimportant Unimportant 

(b) Language Arts (i.e., English Reading, Spelling, etc.) 

Very Somewhat About Somewhat Very 

Difficult Difficult Average Easy Easy 

Very Somewhat About Somewhat Very 

Important Important Average Unimportant Unimportant 

(c) French 

Very Somewhat About Somewhat Very 

Di f f i cu It Diff icul t Average Easy Easy 

Very Somewhat About Somewhat Very 

Important T mportant Average Unimportant Unimportant 

(d) Social Sciences (i.e., Man and Society, Current Events, etc.) 

Very Somewhat About Somewhat Very 

Difficult Difficult Average Easy Easy 

Very Somewhat About Somewhat Very 

Important Important Average Unimportant Unimportant 

(e) Geography 

Very Somewhat About Somewhat Very 

Difficult Difficult Average Easy Easy 

Very Somewhat About Somewhat Very 

Important Important Average Unimportant Unimportant 

(f ) Science 

Very Somewhat About Somewhat Very 

Diff i cul t Di f f i cul t Average Easy Easy 

Very Somewhat About Somewhat Very 

Important Important Average Unimportant Unimportant 



21. Please rate the following secondary school subject areas, 

( i i ) secondary school 

(a) Mathematics 



Very 

Difficult 
Very 

Important 

(b) English 
Very 

Difficult 
Very 

Important 

(c) French 
Very 

Difficult 
Very 

Important 

(d) History 
Very 

Difficult 
Very 

Important 

(e) Geography 
Very 

Difficult 
Very 

Important 

(f ) Science 



Very 

Difficult 
Very 

Important 



Somewhat 
Difficult 

Somewhat 
Important 



Somewhat 
Difficult 

Somewhat 
Important 



Somewhat 
Difficult 

Somewhat 
Important 



Somewhat 
Difficult 

Somewhat 
Important 



Somewhat 
Difficult 

Somewhat 
Important 



Somewhat 
Difficult 

Somewhat 
Important 



About 
Ayerage 

About 
Average 



About 
Average 

About 
Average 



About 
Average 

About 
Average 



About 
Average 

About 
Average 



About 
Average 

About 
Average 



About 
Average 

About 
Average 



Somewhat 
Easy 

Somewhat 
Unimportant 



Somewhat 
Easy 

Somewhat 
Unimportant 



Somewhat 
Easy 

Somewhat 
Unimportant 



Somewhat 
Easy 

Somewhat 
Unimportant 



Somewhat 
Easy 

Somewhat 
Unimportant 



Somewhat 
Easy 

Somewhat 
Unimportant 



Very 
Easy 

Very 

Unimportant 



Very 
Easy 

Very 

Unimportant 



Very 
Easy 

Very 

Unimportant 



Very 
Easy 

Very 

Unimportant 



Very 
Easy 

Very 

Unimportant 



Very 
Easy 

Very 

Unimportant 
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22- We would appreciate any comments you might have regarding any issues that you 
feel are important that may or may not be covered in this questionnaire. 



SURVEY OF ATTITUDES AND OPINIONS 
CONCERNING THE FRENCH 
PROGRAMMES IN THE LOUDON PUBLIC SYSTEM 



QUESTIONNAIRE FOR TEACHERS OF SUBJECT AREAS 
OTHER THAN FRENCH 



Conducted by 

Language Research Group (6) 1976 
Department of Psychology 
University cf Western Ontario 
for 

The London Board of Education 



This survey is being conducted by the Language Research Group of 
the Department of Psychology at the University of Western Ontario at the 
request of the Curriculum Subcommittee of the Board of Education to 
determine the community's attitudes and opinions about the teaching of 
French. Questionnaires are being answered by parents, students, teachers, 
administrators, and Board trustees in order to assess the general climate 
of opinion. Although the results of the survey may not result in any 
immediate changes, by expressing your opinion you will be providing the 
Board with valuable information for its consideration. 

We should emphasize that there are no "right" or "wrong" answers, 
and that your answers will be treated with the strictest confidence. 

For most of the following questions you are asked to respond by 
circling the alternative below it which best indicates your opinion. 
Some questions require a written response, and others have more specific 
instructions. If you feel that this survey has omitted any important 
issues, please use the space provided at the end of this questionnaire 
to present your ideas. 

WHEN YOU HAVE COMPLETED THE QUESTIONNAIRE 
PLEASE PUT IT INTO THE ENVELOPE PROVIDED AND SEAL IT 
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1. 


(a) Please check panel on which you teach: Elementary 

Secondary 






(b) If you teach one subject area more than others please indicate the subject. 


2. 


Please state the number of years you have taught. 




3. 


Which grade(s) (levels) do you teach? 












Each o& the fioZZovoing qutetionb can be anAWQAzd by t><ui\ply oJjicting the 




aLteAnatLvc bdtovo the btatwont vohich but ducJvibu yovJi opinion. 


4. 


Please rate your own French skills on the following scales: 
(a) I read French 






Not at all > Slightly Somewhat Quite Well 


Fluently 




(b) I write French 






Not at all Slightly Somewhat Quite Well 


Fluently 




fc) I speak French 






Not at all Slightly Somewhat Quite Well 


Fluently 




(d) I understand spoken French 






Not at all Slightly Somewhat Quite Well 


Fluently 


5. 


If you teach one major subject area, are you satisfied with the integration 




of the elementary and secondary school programmes in your subject area? 




Very definitely Generally Neutral Generally 
No No Yes 


Very definitely 
Yes 
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6. Do you feel the elementary programme in your subject area is a good preparation 
for the secondary school programme? 

Very definitely Generally Neutral Generally Very definitely 

No No Yes Yes 



7. On the average how many students actu- ^re in your classes this year? 
Less than 15 15-20 20-25 25-30 30-35 Over 35 




' 8. What do you feel is the optimal class size? 

/ Less than 15 15-20 20-25 25 ^0 30-35 Over 35 




| 9. In general, are you supportive of the French programme in your school? 

Very definitely Generally Neutral Generally Very definitely 
No No Yes Yes 


I 
1 

/ 


10. In general, do you feel the principal is supportive of the French programme 
in your school? 

Very definitely Generally Neutral Generally Very definitely 
No No Yes Yes 


11. Would you be willing to collaborate with the moderns department and have 
some of the courses you teach taught in French? 

Very definitely Generally Neutral Generally Very definitely 
No No Yes Yes 


12. I feel that Canadians should be able to spe?k the two official languages. 

Strongly Slightly Neutral Slightly Strongly 
Disagree Disagree Agree Agree 
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13. rrench should only be taught to students of average or higher ability. 

Very definitely Probably Neutral Probably Very definitely 

No No Yes Yes 



14. I feel it is important for children to study French primarily because 

it will enable them to communicate with French speaking people and appreciate 
their culture. 

Strongly Slightly Neutral Slightly Strongly 

Disagree Disagree Agree Agree 



15. I feel it is important for children to -tudy French primarily because 
they will probably need it in their future careers. 

Strongly Slightly Neutral Slightly Strongly 

Disagree Disagree Agree Agree 



16. Do you feel that the study of French contributes to students' understanding 
of other subject areas? 

Very definitely Generally Neutral Generally Very definitely 

No No Yes Yes 
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17. Part I. Answer only if you teach elementary school , otherwise skip to Part II. 

Following are a number of school subjects. On the basis of your knowledge 
for each subject please make ratings on the two scales following it. 

(a) Mathematics 

Very Somewhat About Somewhat Very 

Difficult Difficult Average Eas V Lasy 

Very Somewhat About Somewhat Very 

Important Important Average Unimportant Unimportant 

(b) Language Arts (i.e., English Reading, Spelling, etc.) 

Very Somewhat About Somewhat Very 

Difficult Difficult Average Easy Easy 

Very Somewhat About Somewhat Very 

Important Important Average Unimportant Unimportant 

(c) French 

Very Somewhat About Somewhat very 

Difficult Difficult Average Easy Easy 

Very Somewhat About Somewhat Very 

Important Important Average Unimportant Unimportant 

(d) Social Sciences (i.e., Man and Society, Current Events, etc.) 

Very Somewhat About So.r.ewhat Very 

Difficult Difficult Average Easy Easy 

Very Somewhat About Somewhat Very 

Important Important Average Unimportant Unimportant 

(e) Geography 

Very Somewhat About Somewhat Very 

Difficult Difficult Average Easy Easy 

Very Somewhat About Somewhat Very 

Important Important Average Unimportant Unimportant 

( f ) Science 

Very Somewhat About Somewhat Very 

Difficult Difficult Average Easy Easy 

Very Somewhat About Somewhat Very 

Important Important Average Unimportant Unimportant 
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17, Part II. Answer only it you teach secondary school . 

Following are a number of school subjects. On the basis of your knowledge 
for each subject please make ratings on the two scales following it, 

(a) Mathematics 



Very 

Difficult 
Very 

Important 



Somewhat 
Difficult 

Somewhat 
Important 



About 
Average 

About 
Average 



Somewhat 
Easy 

Somewhat 
Unimportant 



Very 
Easy 

Very 

Unimportant 



(b) English 
Very 

Difficult 
Very 

Important 



Somewhat 
Difficult 

Somewhat 
Important 



About 
Average 

About 
Average 



Somewhat 
Easy 

Somewhat 
Unimportant 



Very 
Easy 

Very 

Unimportant 



(c) French 
Very 

Difficult 
Very 

Important 

(d) Hi story 
Very 

Difficult 
Very 

Important 



Somewhat 
Difficult 

Somewhat 
Important 



Somewhat 
Difficult 

Somewhat 
Important 



About 
Average 

About 
Average 



About 
Average 

About 
Average 



Somewhat 
Easy 

Somewhat 
Unimportant 



Somewhat 
Easy 

Somewhat 
Unimportant 



Very 
Easy 

Very 

Unimportant 



Very 
Easy 

Very 

Unimportant 



(e) Geography 
Very 

Difficult 
Very 

Important 



Somewhat 
Difficult 

Somewhat 
Important 



About 
Average 

About 
Average 



Somewhat 
Easy 

Somewhat 
Unimportant 



Very 
Easy 

Very 

Unimportant 



(f) Science 



Very 

Difficult 
Very 

Important 



Somewhat 
Difficult 

Somewhat 
Important 



About 
Average 

About 
Average 



Somewhat 
Easy 

Somewhat 
Unimportant 



Very 
Easy 

Very 

Unimportant 
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18. We would appreciate any comments you might have regarding any issues that you 
feel are important that may or may not be covered in this questionnaire. 
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SURVEY OF ATTITUDES AND OPINIONS 
CONCERNING THE FRENCH 
PROGRAMMES IN THE LONDON PUBLIC SYSTEM 



FRENCH TEACHERS' QUESTIONNAIRE 



Conducted by 

Language Research Group (c) 1976 
Department of Psychology 
University of Western Ontario 
for 

The London Board of Education 
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This survey is being conducted by the Language Research Group of 
the Department of Psychology at the University of Western Ontario at the 
request of the Curriculum Subcommittee of the Board of Education to 
determine the community's attitudes and opinions about the teaching of 
French. Questionnaires are being answered by parents, students, teachers, 
administrators, and Board trustees in order to assess the general climate 
of opinion. Although the results of the survey may not result in any 
immediate changes, by expressing your opinion you will be providing the 
Board with valuable information for its consideration. 

We should emphasize that there are no "right" or "wrong" answers, 
and that your answers will be treated with the strictest confidence. 

For most of the following questions you are asked to respond by 
circling the alternative below it which best indicates your opinion. 
Some questions require a written response, and others have more specific 
instructions. If you feel that this survey has omitted any important 
issues, please use the space provided at the end of this questionnaire 
to present your ideas. 



WHEN YOU HAVE COMPLETED THE QUESTIONNAIRE 
PLEASE PUT IT INTO THE ENVELOPE PROVIDED AND SEAL IT 



ERIC 



234 



If you teach other subjects in addition to French, please list them on 
the line below. 



Please state the number of years you have taught. 



Which nrades (levels) of French do you teach this year? 



Each o& the, £a timing qutedovib can be amw&izd by dimply CAAdUng the 
altznncutive beZow the statement which but dtecMbeA tjouA opinion. 

7 ■ — ■ - - - 

Are you satisfied with the integration of the elementary and secondary 
school French programmes? 

Very definitely Generally Neutral * Generally Very definitely 

No No Yes Yes 



Do you feel the elementary French programme is a good preparation for the 
secondary school programme? 

Very definitely Generally Neutral Generally Very definitely 

No No Yes Yes 



6. We are interested in all French teachers' perceptions about the curricular 
emphasis on French at both the elementary and secondary school levels. 
Regardless of whether you teach in the elementary or secondary panel it is 
important that you answer all parts of the following question to the best 
of your knowledge. 

I Vlea&z indicate, by cincJUng the. apphjoptvLate. value* below Hit appnoxvnatz 
peAc.znta.QZ oh time, you tfee£ it> t>pe.nt on- 

(a) the development of oral/aural skills in the ele mentary French programme. 
.0 10% 20% 30% 40% 50% 60% 70% 80% 90% 100% 

(b) the development of reading/writing skills in the elementary French programme. 
0 10% 20% 30% 40% 50% 60% 70% 80% 90% 100% 

(c) the development of oral/aural skills in the secondary French programme. 
0 10% 20% 30% 40% 50% 60% 70% 80% 90% 100% 

(d) the development of reading/writing skills in the se condary French programme. 
0 10% 20% 30% 40% 50% 60% 70% 80% 90% 100% 

II On the. ba&U o{, youh. eAtimateA cute, you AatiA &ie.d with the. cuAAiculaA 
zmpha&i& on: 

(a) oral/aural skills at the elementary level? 

Very definitely Generally Neutral Generally Very definitely 

No No Yes Yes 

(b) reading/writing skills at the elementary level? 

Very definitely Generally Neutral Generally Very definitely 

No No Yes Yes 

(c) oral/aural skills at the secondary level? 

Very definitely Generally Neutral Generally Very definitely 

No No Yes Yes 

(d) reading/writing skills at the secondary level? 

definitely Genere 
No No 



Very definitely Generally Neutral Generally Very definitely 

Y6S Y6S 
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7. Do you feel enough time each week is spent on French? 

Definitely Probably Sufficient Probably Definitely 

too much too much too little too little 



8. At what grade level do you feel it is best for a child to being studying French 
in school? n „ ,„ ,, ,„ 10 

Grades: Kindergarten 1 2 3 4 5 6 7 8 9 10 11 12 13 



9. In general, are the other teachers in your school supportive of the French 
programme? 

Very definitely Generally Neutral Generally Very definitely 

No No Yes Yes 



10. In general, do you feel the principal is supportive of the French programme? 

Very definitely Generally Neutral Generally Very definitely 

No No Yes Yes 



il do you feel the other teachers tend to influence your students' attitudes 
toward French (either positively or negatively)? 

Very definitely Tend to Neutral Tend to Very definitely 

negatively negatively positively positively 

influence influence influence influence 



12. Do you feel that guidance counsellors tend to influence students' attitudes 
toward French (either positively or negatively)? 

Very definitely Tend to Neutral Tend to Very definitely 

negatively negatively positively positively 

influence influence influence influence 
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Rate the importance for your students of each of the following outcomes 

of a French programme. 

(a) Development of French reading skills. 



Very 

unimportant 



Moderately 
unimportant 



Neutral 



Moderately 
important 



(b) Appreciation of how French Canadian people live. 



Very 

unimportant 



Moderately 
unimportant 



Neutral 



Moderately, 
important. 



(c) Appreciation of European French ifiusic and literature. 



Very 

unimportant 



Moderately 
unimportant 



Neutral 



Moderately 
important 



Very 

important 



Very 

important 



Very 

important 



(d) Development of French speaking sk^'Ms. 



Very 

unimportant 



Moderately 
unimportant 



Neutral 



Moderately 
important 



Very 

important 



(e) Awareness of job opportunities where a knowledge of French is beneficial, 



Very 

unimportant 



Moderately 
unimportant 



Neutral 



Moderately 
important 



Very 

important 



(f) Development of French writing skills. 

Very Moderately Neutral Moderately Very 

unimportant unimportant important important 

(g) Improvement of understanding of English through comparison of 
linguistic structures. 

Very Moderately Neutral Moderately Very 

unimportant unimportant important important 



(h) Development of French listening skills. 



Very Moderately Neutral Moderately Very 

unimportant unimportant important important 



14. I feel it is important for children to study French primarily because 

it will enable them to communicate with French speaking people and appreciate 
their culture. 

Strongly ■ Slightly Neutral Slightly Strongly 

Di sagree Di sagree Agree Agree 



15. I feel it is important fo» children to study French primarily because 
they will probably need it in their future careers. 

Strongly Slightly Neutral Slightly Strongly 

Di sagree Di sagree Agree Agree 



16. Within the present curriculum, do you feel more emphasis |s_ placed on 

European French language and culture or on French Canadian language and 
culture? 

Very definitely More About More French Very definitely 

European European equal Canadian French Canadian 





17. 


Where do you feel the emphasis should be placed? 

Very definitely More About More French 
European European equal Canadian 


Very definitely 
French Canadian 




18. 


Compared to the **uqv courses they take, are you satisfied that your students 
are as serious and wel' ni + ivdted about their French studies? 






Very definitely Generally Neutral Generally 
No No Yes 


Very definitely 
Yes 




19. 


I feel that Canadians should be able to speak the two official 

Strongly SI ightly Neutral SI ightly 
Di sagree Di sagree Agree 


languages. 

Strongly 
Agree 
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20. French should only be taught to students of average or higher ability. 

Very definitely Probably Neutral Probably Very definitely 

No No Yes Yes 



21. Do you feel the school Board should provide students with more opportunities 

to travel to locations where the majority of the people speak French? 

Very definitely Generally Neutral Generally Very definitely 

No No Yes Yes 



22. Do you feel there should be more exchange programmes between London French 
students and French speaking students from Quebec? 

Very definitely Generally Neutral Generally Very definitely 

No No Yes Yes 



erJc 



23. Do you feel there is a need for a French television station in London? 

Very definitely Generally Neutral Generally Very definitely 

No No Yes Yes 



24. Once the French television channel is available: 

(a) Do you intend to encourage your students to watch it at home? 

Very definitely Generally Neutral Generally Very definitely 

No No Yes Yes 

(b) Do you intend to make use of it in your French classes? 

Very definitely Generally Neutral Generally Very definitely 

No No Yes Yes 
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25. Po you feel that a child who has satisfactorily completed French in the 
existing programmes in London at both the elementary and secondary school 
levels should be able to:, 
(a) Speak French well . 



Very definitely 
No 



General ly 
No 



Neutral 



(b) Read French well 



Very definitely 
No 



General ly 
No 



Neutral 



(c) Understand spoken French well 



Very definitely 
No 



Generally 
No 



Neutral 



(d) Write French well . 

Very definitely Generally 
No No 



Neutral 



Generally 
Yes 



Generally 
Yes 



Generally 
Yes 



Generally 
Yes 



Very definitely 
Yes 



Very definitely 
Yes 



Very definitely 
Yes 



Very definitely 
Yes 



26. Would you be willing to collaborate with other departments so that some 
other course areas may be taught in part in French? 

Very definitely Probably Neutral 
No No 



Probably 
Yes 



Very definitely 
Yes 



27. On the average how many students are in your French classes this year? 
less than 15 15-20 20-25 25-30 30-35 over 35 



28. What do you feel is the optimal French class size? 
less than 15 15-20 20-25 25-30 30-35 



over 35 
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29. Part I. Answer only if you teach elementary school, otherwise skip to Part II. 
Following are a number of school subjects. On the basis of your knowledge 
for each subject please make ratings ou the two scales following it. 



(a) Mathematics 

Very Somewhat About Somewhat Very 

• Difficult Difficult Average Easy Easy 

Very Somewhat About Somewhat Very 

Important Important Average Unimportant Unimportant 

(b) Language Arts (i.e., English Reading, Spelling, etc.) 

Very Somewhat About Somewhat Very 

Difficult Difficult Average Easy Easy 

Very Somewhat About Somewhat Very 

Important Important Average Unimportant Unimportant 

(c) French 

Very Somewhat About Somewhat Very 

Difficult Difficult Average Easy Easy 

Very Somewhat About Somewhat Very 

Important Important Average Unimportant Unimportant 

(d) Social Sciences (i.e., Man and Society, Current Events, etc.) 

Very Somewhat About Somewhat Very 

Difficult Difficult Average Easy Easy 

Very Somewhat About Somewhat Very 

Important Important Average Unimportant Unimportant 

( e ) Geograp hy 

Very Somewhat About Somewhat Very 

Difficult Difficult Average Easy Easy 

Very Somewhat About Somewhat Very 

Important Important Average Unimportant Unimportant 

(f ) Science 

Very - Somewhat About Somev/hat Very 

Difficult Difficult Average Easy Easy 

Very Somewhat About Somewhat Very 

Important Important Average Unimportant Unimportant 
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29. Part II. Answer only if you teach secondary school T otherwise skip to question 30. 



Following are a number of school subjects. On the basis of your knowledge 
for each subject please make ratings on the two scales following it. 

(a) < Mathematics 



Very 

Difficult 
Very 

Important 



Somewhat 
Difficult 

Somewhat 
Important 



About 
Average 

About 
Average 



Somewhat 
Easy 

Somewhat 
Unimportant 



Very 
Easy 

Very 

Unimportant 



(b) E nglish 
Very 

Difficult 
Very 

Important 



Somewhat 
Difficult 

Somewhat 
Important 



About 
Average 

About 
Average 



Somewhat 
Easy 

Somewhat 
Unimportant 



Very 
Easy 

Very 

Unimportant 



(c) French 
Very 

Difficult 
Very 

Important 



Somewhat 
Difficult 

Somewhat 
Important 



About 
Average 

About 
Average 



Somewhat 
Easy 

Somewhat 
Unimportant 



Very 
Easy 

Very 

Unimportant 



(d) History 
Very 

Difficult 
Very 

Important 



Somewhat 
Difficult 

Somewhat 
Important 



About 
Average 

About 
Average 



Somewhat 
Easy 

Somewhat 
Unimportant 



Very j 
Easy ( 

Very ^ 
Unimportant 



(e) Geography 
Very 

Difficult 
Very 

Important 



Somewhat 
Difficult 

Somewhat 
Important 



About 
Average 

About 
Average 



Somewhat 
Easy 

Somewhat 
Unimportant 



Very 
Easy 

Very 

Unimpc tant 



(f ) Science 
Very 

Difficult 

Very j 
Important 

\ 
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Somewhat 
Difficult 

Somewhat 
Important 



About 
Average 

About 
Average 

Ms- 



Somewhat 
Easy 

Somewhat 
Unimportant 



Very 
Easy 

Very 

Unimportant 



A£Z /ieAponde.n&> plexus. anAw&n {^ollonoinQ question*. 



30. Considering the fact that introducing or expanding programmes can be costly 
and doe:, take time and resources away from other subject areas, indicate 
your feelings about each of the following: 

1. French should be taught to all students in grades 1 to 3. 

Very definitely Gent-ally Neutral Generally Very definitely 

No No Yes Yes 

2. French should be taught to all students in grades 4 to 6. 

Very definitely Generally Neutral Generally Very definitely 

No No Yes Yes 

3. More time should be given tc teaching French in grades 7 and 8. 

Very definitely Generally Neutral Generally Very definitely 

No No Yes Yes 

4. More credits (i.e., hours per week) should be required in French at the 
secondary school level. 

Very definitely Generally Neutral Generally Very definitely 

No No Yes Yes 

5. Every student should have the opportunity to enroll in a French Immersion 
school (i.e., a school for English speaking students where instruction is 
primarily in French). 

Very definitely Generally Neutral Generally Very definitely 

No No Yes Yes 
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We would appreciate any comments, you might haye regarding any issues that you 
feel are* important that may or may not be covered in this questionnaire. 
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Education Centre. 
165 Elmwood Avenue. 

Box 5873, London, Ontario, Canada. N6A 4T5 



Telephone (519)438.2451 

The Board of Education tor the City of London 

W. Douglas McVie, Director of Education 

1 April 1976 



Dear Parent : 

The enclosed survey is being conducted by 
the Language Research Group of the Department ox" 
Psychology at the University of Western Ontario at 
the request of the Board of Education's Curriculum 
Subcommittee. With this survey we hope to be able 
to assess the general climate of opinion about the 
teaching of French in London. 

Since we need your assistance we would 
appreciate your taking a few minutes to answer this 
questionnaire. Instructions appear in the front of 



the booklet. Once you 
naire please put it in 
seal the envelope, and 
his school. 



have completed the question- 
the self-addressed envelope, 
have your child return it to 



Thank you very much for your cooperation. 

Yours sincerely , 



W, D. McVIE 
Director of Education 



21G 



SURVEY OF ATTITUDES AND OPINIONS 
CONCERNING THE FRENCH 
PROGRAMMES IN THE LONDON PUBLIC SYSTEM 



PARENTS 1 QUESTIONNAIRE 



Conducted by 

Language Research Group 0 1976 
Department of Psychology 
University of Western Ontario 
for 

The London Board of Education 
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This survey is being conducted by the Language Research Group of 
the Department of Psychology at the University of Western Ontario at the 
request of the Curriculum Subcommittee of the Board of Education to 
determine the community's attitudes and opinions about the teaching of 
French. Questionnaires are being answered by parents, students, teachers, 
administrators, and Board trustees in order to assess the general climate 
of opinion. Although the results of the survey may not result in any 
immediate changes, by expressing your opinion you will be providing the 
Board with valuable information for its consideration. 

We should emphasize that for most questions there are no "right" or 
"wrong" answers, and that your answers will be treated with tne strictest 
confidence. For certain aspects of the survey it is necessary to match 
some parents 1 and pupils' questionnaires, however, this matching will be 
achieved through common numerical codes without using names. 

For most of the following questions you are asked to respond by 
circling the alternative below it which best indicates your opinion. 
Some questions require a written response, and others have more specific 
instructions. If you feel that this survey has omitted any important 
issues, please use the space provided at the end of this questionnaire 
to present your ideas. 

Many of the items in this questionnaire refer to "your child". If 
you have more than one child in school, answer the questions with respect 
to the child who brought this questionnaire home. 

If more than one of your children brings home a questionnaire please 
answer only one of them referring to that particular child and return 
the unanswered questionnaire in the envelope provided. 

While most of the questions ire concerned with your attitude and 
opinion, some relate to factual matter. You will note that beside 
these questions there is a place to circ1e" Mo Opinion 'if you feel you 
do not have sufficient background information. 

WHEN YOU HAVE COMPLETED THE QUESTIONN AIRE 
PLCASE PUT IT BACK INTO THE ENVELOPE AND SEAL IT 
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1- This questionnaire is being completed by: 
Mother Father 



This questionnaire is being given only to a sample of parents in 
London and we are concerned that the sample truly represents people from 
all walks of life. Because of this we request that you answer the two 
following questions. However, you may omit them if it is personally 
important for you to do so. 

2. (a) What is the highest level of education completed by the major wage earner? 

Elementary School Secondary School 

Community College or University Post-graduate Training 

(b) Please indicate the occupation of the major wage earner. 



3. My child is: studying grade (level) French or 

not taking French (please check one) 



Each ojj the fioUtowing question* can be anAiceAed bij Aimplij cJjictLnQ the 
attzAnative beJtow the 6ta,twcnt which but dct>ciibci> tjouA ipln^on. 

4. Please rate your own French skills on the following scales by circling the 
alternative you feel best describes you: 

(a) I read French. 

Not at all Slightly Somewhat Quite Well Fluently 

(b) I write French. 

Not at all Slightly Somewhat Quite Well Fluently 

(c) I speak French. 

Not at all Slightly Somewhat Quite Well Fluently 

(d) I understand spoken French. 

Not at all Slightly Somewhat Quite Well Fluently 







5. 


I feel that Canadians should be able to speak the two official languages. 

Strongly Slightly Neutral Slightly Strongly 
Disagree Disagree Agree Agree 


6. 


I feel it is important for children to study French primarily because 

it will enable them to communicate with French speaking people and appreciate 

their culture. 

Strongly Slightly Neutral Slightly Strongly 
Disagree Disagree Agree Agree 


7. 


I feel it is important for children to study French primarily because 
they will probably need it in their future careers. 

Strongly Slightly Neutral Slightly Strongly 
Disagree Disagree Agree Agree 


8, 


I would like my child to have greater contact with French Canadian people. 

Strongly Slightly Neutral Slightly Strongly 
Disagree Disagree Agree Agree 


9. 


French should only be taught to students of average or higher ability. 




Very definitely Probably Neutral Probably Very definitely 
No No Yes Yes 
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10. Do you feel sufficiently informed about the various French programmes offered 
by the London Board of Education? 

Very definitely Generally Neutral Generally Very definitely 

No • No Yes Yes 



11. Do you feel better informed about subject areas other than French, for 
example, Science, English, Math, etc? 

Very definitely Generally Neutral Generally Very definitely 

No No Yes Yes 



12. (a) Are you aware of the required high school courses for admittance to 

post-secondary school institutions (for example, university, community college, 
etc.)? 

Very definitely Generally Neutral Generally Very definitely 

No No Yes Yes 

(b) If your child's current educational plans involve continuing his/her 
education beyond high school, is credit in a second language among 
these requirements? 

Yes No Not Sure Not Applicable 



13. In our family v/e consciously encourage positive feelings toward French Canadians. 

Strongly Slightly Neutral Slightly Strongly 

Disagree Disagree Agree Agree 



14. Do you feel enough time each week is spent on French in school? 

Definitely Probably Sufficient Probably Definitely No 

Too Much Too Much Too Little Too Little Opinion 
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15. Do you feel that a child who has satisfactorily completed French at both the 
elementary and secondary school levels should be able to:. 

(a) Speak French well. 



Very definitely Generally 
No No 



Neutral 



Generally 
Yes 



Very definitely 
Yes 



(b) Read French wel 1 . 

Very definitely Generally 
No No 



Neutral 



General ly 
Yes 



Very definitely 
Yes 



(c) Understand spoken French well. 

Very definitely Generally Neutral 
No No 



Generally 
Yes 



Very definitely 
Yes 



(d) Write French well . 

Very definitely Generally Neutral 
No No 



General ly 
Yes 



Very definitely 
Yes 



16. Do you feel French should be required for university entrance? 



Very definitely Probably 
No No 



Neutral 



Probably 
Yes 



Very definitely 
Yes 



17. At what grade do the majority of students in London begin French? 

Grade: Kindergarten 1 2 3 4 5 6 7 8 9 10 11 12 13 Uncertain 



18. At what grade level do you feel it is best for a child to begin studying 
French in school? 

Grade: Kindergarten 1 2 3 4 5 6 7 8 9 10 11 12 13 



No 
Opini 
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. Do you feel a student should spend as much time doing French homework as 
he/she does for any other subject? 

Very definitely Generally Neutral Generally Very defini 

No No Yes Yes 



20. Do you feel children have adequate opportunities to practise their French 
speaking skills in class? 

Very definitely Generally Neutral Generally Very definitely No 

No No Yes Yes Opinion 



21. Do you feel the school board should provide children with more opportunities 
to travel to locations where the majority of the people speak French? 

Very definitely Generally Neutral Generally Very definitely 

No No Yes Yes 



22. Do you feel French should 

(a) in grade 7 and 8 
Optional Undecided 

(b) in secondary school 
Optional Undecided 



be optional or compulsory: 



Compul sory 



Compulsory 



23. Do you feel the French programme in London should put more emphasis on 

grammatical and reading skills? 

Very definitely Generally Neutral Generally Very definitely No 

No No Yes Yes Opinion 



24. Do you feel the French programme in London should put more emphasis on 
speaking and listening skills? 

Very definitely Generally Neutral Generally Very definitely No 

No No Yes Yes Opinion 
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For the following 13 items you are requested to: 

( 0 check (v/}on the line on the left those programmes which you 
know are offered by the London Board of Education. 

(b) check ( vO on the line on the right those programmes which 

you would like to see offered or continued by the London Board of Education. 



Currently Like to See Offered 

Offered or Continued to be 

Offered 

1. London French School - Elementary Level 

2. London French School - Secondary Level 

3. Early French Immersion - i.e. beginning in 

Grade 1 

4. Late French Immersion - i.e. beginning in 

Grade 7 or 8 

5. Compulsory Oral French - -i.e. beginning in 

Grade 1 

6. Ootional Oral French 1 i.e. beginning in 

Grade 1 

7. Compulsory Grade Seven Oral French 

8. Optional Grade Seven Oral French ' 

9. Compulsory Grade Eight Oral French 

10. Optional Grade Eight Oral French 

11. Optional Secondary School French 

12. Compulsory Secondary School French 

13. Subjects other than French taught via 

French language 




26. Considering the fact that introducing or expanding programmes can be costly 
and does take time and resources away from other subject areas, indicate 
your feelings about each of the following: 

1. French should be taught to all students in grades 1 to 3. 

Very definitely Generally Neutral Generally Very definitely 

No No Yes Yes 

2. French should be taught to all students in grades 4 to 6. 

Very definitely Generally Neutral Generally Very definitely 

No No Yes Yes 

3. More time should be given to teaching French in grades 7 end 8. 

Very definitely Generally Neutral Generally Very definitely 

No No Yes Yes 

4. More credits (i.e., hours per week) should be required in French at the 
secondary school level. 

Very definitely Generally Neutral Generally Very definitely 

No No Yes Yes 

5. Every student should have the opportunity to enroll in a French Immersion 
school (i^e., a school for English speaking students where instruction is 
primarily in French). 

Very definitely Generally Neutral Generally Very' definitely 

No No Yes Yes 



27. Do you feel there is a need for a French television station in London? 

Very definitely Probably Neutral Probably Very definitely 

No No Yes Yes 



28. Once the French television channel is available do you intend to encourage 
your child to watch it? 

Very definitely Probably Neutral Probably Very definitely 

No No Yes Yes 
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29. 


Do you plan to watch the French television channel yourself? 






Very definitely Probably Neutral Probably 
No No Yes 


Very definitely 
Yes 


30. 


Lf~you studied French in school, how satisfied were you with the courses 
you took? 




Not at all Somewhat Neutral Somewhat 
Satisfied Dissatisfied Satisfied 


Very 

Satisfied 


31. 


Following are a number of school subjects. On the -basis of your knowledge 
for each subject please make ratings on the scale following it. 




(a) Mathematics 




- 


Very Somewhat About Somewhat 
Important Important Average Unimportant 


Very 

Unimportant 




- (b) Language Arts (i.e., tngnsn Keaaing, opening, etc.j 






Very Somewhat About Somewhat 
Important Important Average Unimportant 


V*;y 

Unimportant 




(c) French 






Very Somewhat About Somewhat 
Important Important Average Unimportant 


Very 

Unimportant 




(d) Social Sciences (i.e., Man and Society, Current Events, etc.) 






Very Somewhat About Somewhat 
Important Important Average Unimportant 


Very 

Unimportant 




(e) Geography 






Very Somewhat About Somewhat 
Important Important Average Unimportant 


Very 

Unimportant 




(f) Science 






Very Somewhat About Somewhat 
Important Important Average Unimportant 


Very 

Unimportant 
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Itf youArdUtd ls> cuwienUy studying French pIqjoaq. awaweA JUtmb 32-35. 
Othvwit,o., & kip to quz&tion 36. 



32. How satisfied are you with your child's current French programme? 

Not at all • Somewhat Neutral Somewhat Very 

Satisfied Dissatisfied Satisfied Satisfied 



33. I actively t.icourage my child *,"th his/her French studies. 

Strongly " , Slightly Neutral Slightly Strongly 

Disagree Disagree Agree Agree 



34. How often does your child receive help with his/her French homework at home? 
Never Seldom Occasionally Quite Often Very Frequen 



35. Does your child have any opportunities to sp*^ French outside tl.e classroom? 
Not Any Very Few Some Qu^'te a Few Very Many 
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36. We would appreciate any comments you might have regarding any issues that you 
feel are important that may or may not be covered in this questionnaire. 
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SURVEY OF ATTITUDES AND OPINIONS 
CONCERNING THE FRENCH 
PROGRAMMES IN THE LONDON PUBLIC SYSTEM 



STUDENTS' QUESTIONNAIRE 



Conducted by 

Language Research Group (£) 1976 
Department of Psychology 
University of Western Ontario 
for 

The London Board of Education 
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This survey is being conducted by the Language Research Group of 
the Department of Psychology at the University of Western Ontario at the 
request of the Curriculum Subconwittee of the Board of Education to 
determine the communi ty's attitudes and opinions about the teaching of 
French. Questionnaires are being answered by parents, students, teachers, 
administrators, and Board trustees -in oroer to assess the general climate 
of opinion. Although the results of the survey may not result in any 
immediate changes, by expressing your opinion ycu will be providing the 
Board with valuable information for its consideration. 

We should emphasize that there are no "right" or "wrong" answers, 
and that your answers will be treated with the strictest confidence. 
For certain aspects of the survey it is necessary to match some parents 1 
and pupils' questionnaires; however, this matching will be achieved 
through common numerical codes without using names. 

For the results of this survey to be meaningful, it is important 
that you be as accurate and as frank as possible in your answers. If 
you do not want to answer any particular item, or for that matter the 
entire questionnaire, you do not have to. However, yo * should realize 
that the usefulness of your questionnaire will be lessened to the extent 
that you do not ansv/er each item. Therefore, we urge you to answer all 
of the items if you possibly can. 

For most of the following questions you are asked to respond by 
circling the alternative below it which best indicates your opinion. 
Some questions require a written response, and others have more specific 
instructions. If you feel that this survey has omitted any important 
issues, please use the space provided at the end cf this questionnaire 
to present your ideas. 



WHEN YOU HAVE COMPLETED THE QUESTIONNA IRE 
PLEASE PUT IT BACK INTO THE ENVELOPE AND SEAL IT 
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1 . Age 

2. Boy Girl 

3. I am studying grade (level) French. 

4. Do you plan to take French next year? Yes No Uncertain 

5. What grade were you in when you first studied French? Grade 

Each oi tht hotlovoinQ question* can be anAtieAta by 6lmply cuAclLng thu 
altvuiativt below tht t>tcutwzn£ which but deAc/tibzA cjoua opinion. 

6. Please rate your French skills on the following scales by circling the 
alternative you feel best describes you: 



(a) 


I 


read French 








Not 


at 


all Slightly 


Somewhat 


Quite Well 


Fluently 


(b) 


I 


write French 








Not 


at 


all Slightly 


Somewhat 


Quite Well 


fluently 


(c) 


I 


speak^French 








Not 


at 


all Slightly 


Somewhat 


Quite Well 


Fluently 


(d) 


I 


understand spoken French 








Not 


at 


all Slightly 


Somewhat 


Quite Well 


Fluently 



7. I feel that Canadians should be able to speak the two official languages 

(French and English). 

Strongly Slightly Neutral Slightly Strongly 

Disagree Disagree Agree Agree 
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3. I feel it is important to study French primarily because it will enable me to 
communicate with French speaking people and appreciate their culture. 

Strongly Slightly Neutrai Slightly Strongly 

Disagree ' Disagree Agree Agree 



9. I feel it is important to study French primarily because I will probably 
need it in my future career. 

Strongly Slightly Neutral Slightly Strongly 

Disagree Disagree Agree Agree 



10. I would like to have greater contact with Frqnch Canadian people. 

Strongly Slightly Neutral Slightly Strongly 

Disagree Disagree Agree Agree 



11- French should only be taught to students of average or higher ability. 

Very definitely Probably Neutral Probably Very definitely 

No No Yes Yes 



12. Do you feel sufficiently informed about the various French programmes 
offered by the London Board of Education? 

Very definitely Generally Neutral Generally Very definitely 

No No Yes Yes 



13. Do you feel better informed about subject areas oxher than French, for 
example, Science, English, Math, etc? 

Very definitely Generally Neutral Generally Very definitely 

No No Yes Yes 
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14. (a) Are you aware of the required high school courses for admittance to post- 
secondary school institutions (for example, university, community college, 
etc. ) . 

Very definitely Generally Neutral Generally Very definitely 

No No Yes Yes 

(b) If your current educational plans involve your education beyond high school, 
is credit in a second language among these requirements? 

Very definitely Generally Neutral Generally Very definitely 

No No Yes Yes 



15. Do you feel enough time each week is spent on French in school? 

Definitely Probably Sufficient Probably Definitely 

Too Much Too Much Too Little Too Little 



16. Do you feel that a student who has satisfactorily completed French at both the 

elementary and secondary school levels should be able to: 

(a) Speak French well . 

Very definitely Generally Neutral Generally Very definitely 

No No Yes Yes 

(b) Read French well . 

Very definitely Generally Neutral Generally Very definitely 

No No Yes Yes 

(c) Understand spoken French well. 

Very definitely Generally Neutral Generally Very definitely 

No No Yes Yes 

(d) Write French we! 1 . 

Very definitely Generally Neutral Generally Very definitely 

No No Yes Yes 
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17. My parents encourage positive feelings toward French Canadians. 



Strongly 
Disagree 



Slightly 
Disagree 



Neutral 



Slightly 
Agree 



Strongly 
Agree 



18. Do you feel French should be required for university entrance? 



Very definitely 
lie 



Probably 
No 



Neutral 



Probably 
Yes 



Very definitely 
Yes 



19. At what grade level do you feel it is best to begin studying French in school? 
Grades: Kindergarten 1 2 3 4 5 6 7 8 9 10 11 12 13 



20. Part I. A nswer only if you are in grade seven or eight, otherwise answer Part II. 
Following are a number of school subjects. Tor each subject please make 
ratings on the three scales followina it. 

(a) Mathematics 



Very 


Somewhat About 


Somewhat 


Very 


Difficult 


Difficult Average 


Easy 


Easy 


Very 


Somewhat About 


Somewhat 


Very 


Important 


Important Average 


Unimportant 


Unimportant 


Very 


Somewhat About 


Somewhat 


Very 


Interesting 


Interesting Average 


Boring 


Boring 


(b) Language Arts 


(i.e., English Reading, 


Spelling, etc.) 




Very 


Somewhat About 


Somewhat 


Very 


Difficult 


Difficult Average 


Easy 


Easy 


Very 


Somewhat About 


Somewhat 


Very 


Important 


Importa.it Average 


Unimportant 


Unimportant 


Very 


Somewhat About 


Somewhat 


Very 


Interesting 


Interesting Average 


Soring 


Boring 



2$.1 
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(c) French 



Very 

Difficult 


Somewhat 
Difficult 


About 
Average 


Somewhat 
Easy 


Very 
Easy 


Very 

Important 


Somewhat 
Important 


About 
Average 


Somewhat 
Unimportant 


Very 

Unimportant 


Very 

Interesting 


Somewhat 
Interesting 


About 
Average 


Somewhat 
Boring 


Very 
Boring 


(d) Social Studies (i.e., Man and Society, Current Events, etc.) 


Very 

Difficult 


Somewhat 
Difficult 


About 
Average 


Somewhat 
Easy 


Very 
Easy 


Very 

Important 


Somewhat 
Important 


About 
Average 


Somewhat 
Unimportant 


Very 

Unimportant 


Very 

Interesting 


Somewhat 
Interesting 


About 
Average 


Somewhat 
Boring 


Very 
Boring 


(e) Geography 










Very 

Difficult 


Somewhat 
Difficult 


About 
Average 


Somewhat 
Easy 


Very 
Easy 


Very 

important 


Somewhat 
Important 


About 
Average 


Somewhat 
Unimportant 


Very 

Unimportant 


Very 

Interesting 


Somewhat 
Interesting 


About 
Average 


Somewhat 
Boring 


Very 
Boring 


(f) Science 










Very 

Difficult 


Somewhat 
Difficult 


About 
Average 


Somewhat 
Easy 


Very 
Easy 


Very 

Important 


Somewhat 
Important 


About 
Average 


Somewhat 
Unimportant 


Very 

Unimportant 


Very 

Interesting 


Somewhat 
Interesting 


About 
Average 


Somewhat 
Boring 


Very 
Boring 



Part IL Answer this part only if you are in high school, otherwise go to 
question 21 . 

Following are a number of school subjects. For each subject please make ratings 
on the three scales following it. Rate each subject regardless of whether you 
are currently taking it or have ever taken it in secondary school. If you have 
NOT studied that subject at the secondary level, please indicate this by placing 
a check mark on the line following that subject. 



(a) Mathematics 




(never taken) 






Very 

Difficult 


Somewhat 
Difficult 


About 
Average 


Somewhat 
Easy 


Very 
Easy 


Very 

Important 


Somewhat 
Important 


About 
Average 


Somewhat 
llnimnortan t 


Very 

Unimportant 


Very 

Interesting 


Somewhat 
Interesting 


About 
Average 


Somewhat 
Bori no 


Very 
Boring 


(b) English 


(never taken) 






Very 

Difficult 


Somewhat 
Difficult 


About 
Average 


Somewhat 
Easy 


Very 
Easy 


Very 

Important 


Somewhat 
Important 


About 
Average 


Somewhat 
Unimportant 


Very 

Unimportant 


Very 

Interesting 


Somewhat 
Interesting 


About 
Average 


Somewhat 
Boring 


Very 
Boring 


(c) French 


(never UKen) 






Very 

Difficult 


Somewhat 
Difficult 


About 
Average 


Somewhat 
Easy 


Very 
Easy 


Very 

Important 


Somewhat 
Important 


About 
Average 


Somewhat 
Unimportant 


Very 

Unimportant 


Very 

Interesting 


Somewhat 
Interesting 


About 
Average 


Somewhat 
Boring 


Very 
Boring 



(d) History 


(never taken) 






Very 

Difficult 


Somewhat 
Diff i cul t 


About 
Average 


Somewhat 
Easy 


Very 
Easy 


Very 

Important 


Somewhat 
Important 


About 
Average 


Somewhat 
Unimportant 


Very 

Unimportant 


Very 

Interesting 


Somewhat 
Interesting 


About 
Average 


Somewhat 
Boring 


Very 
Boring 


(e) Geography 


(never taken) 






Very 

Difficult 


Sompwha t 
Difficult 


About 
Average 


Somewhat 
Easy 


Very 
Easy 


Very 

Important 


Somewhat 
Important 


About 
Average 


Somewhat 
Unimportant 


Very 

Unimportant 


Very 

Interesting 


Somewhat 
Interesting 


About 
Average 


Somewhat 
Boring 


Very 
Boring 


(f) Science 


(never 


taken) 






Very 

Difficult 


Somewhat 
Diff i cul t 


Pbout 
Average 


Somewhat 
Easy 


Very 
Easy 


Very 

Important 


Somewhat 
Important 


About 
Average 


Somewhat 
Unimportant 


Very 

Unimportant 


Very 

Interesting 


Somewhat 
Interesting 


About 
Average 


Somewhat 
Boring 


Very 
Boring 



Ml AtudentA should anuveA the tut o& the hollowinQ quuticn*. 



21. Do you feel you should spend as much time doing French homework as you do for 
any other subject? 

Very definitely Generally Neutral Generally Very definitely 

No No Yes Yes 



22. Do you feel you have adequate opportunities to practise your French speaking 
skills in class? 

Very definitely Generally Neutral Generally Very definitely 

No No Yes Yes 
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23. Do you feel the school Board should provide you with more opportunities to 
travel to locations where the majority of the people speak French? 

Very definitely Generally Neutral Generally Very definitely 

No No Yes Yes 



24. Do you feel French should be optional or compulsory: 

(a) in grade 7 and 8 

Opti onal Undeci ded Compul sory 

(b) in secondary school 

Optional Undecided Compulsory 



25. Do you feel the French programme in London should put more emphasis on 

grammatical and reading skills? 

Very definitely Generally Neutral Generally Very definitely 

No No Yes Yes 



26. Do you fsel the French programme in London snould put more emphasis on 
speaking and listening skills? 

Very definitely Generally Neutral Generally Very definitely 

No No Yes Yes 



27. Do you feel there is a need for a French television station in London? 

ery definitely Generally Neutral Generally Very definitely 

No No Yes Yes 



28. Once the French television channel is available do you intend to watch it? 

Very definitely Generally Neutral Generally Very definitely 

No No Yes Yes 
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29. My parents help me with my French homework. 

Never Seldom Occasionally Quite Often Very Frequently 



30. Do you have any opportunities to speak French outside the classroom? 

Not Any Very Few Some Quite a Few Very Many 



31. What do you feel is the optimal (most desirable) French class size? 
less than 15 15-20 20-25 25-30 30-35 over 35 



32. Considering the fact that introducing or expanding programmes can be costly 
and does take time and resources away from other subject areas, indicate your 
feelings about each of the following: 

1. French should be taught to ill students in grades 1 to 3. 

Very definitely Generally Neutral Generally Very definitely 

No No Yes Yes 

2. French should be taught to all students in grades 4 to 6. 

Very definitely Generally Neutral Generally Very definitely 

No No Yes Yes 

3. More time should be given to teachirg French in grades 7 and 8. 

Very definitely Generally Neutral Generally Very definitely 

No No Yes Yes 

4. More credits (i.e., hours per week) should be required in French at the 
secondary school level. 

Very definitely Generally Neutral Generally Very definitely 

No No Yes Yes 

5. Every student should have the opportunity to enroll in a French Immersion 
school (i.e., a school for English speaking students where instruction is 
primarily in French) . 

Very definitely Generally Neutral Generally Very definitely 

No No " Yes Yes 
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33. My parents actively encourage me in my French studies. 

Strongly Slightly Neutral Slightly ' Strongly 

Disagree Disagree Agree Agree 



34. During French class I take an active part in activities: 

Never Seldom Occasionally .Often • Very Frequently 

35. How many students are in your French class? " 

less than 15 15-20 20-25 25-30 30-35 over 35 

■ « < « ■ 

36. We would appreciate any comments you might hfcve regarding any issues that you 
feel are important that may or may not be covered in this questionnaire. 
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